FROM THE EDITOR

6FRWWLVK HGXFDWLRQ LQ WKH \HDU  KDV EHHQ GRPLQDWHG E\ DWWHPSWV WR UHGHÀQH
the professionalism of teachers. The agreement which followed the long-awaited
McCrone Report into pay and conditions of service has set the scene for teachers
WRHQMR\VLJQLÀFDQWO\HQKDQFHGSURIHVVLRQDOVWDWXV7KHDGYHQWRIWKHGHVLJQDWLRQ
´&KDUWHUHG7HDFKHUµLVLQWHQGHGWRSURYLGHJHQXLQHRSSRUWXQLWLHVIRUSURPRWLRQRWKHU
than by the traditional management route. Continuing professional development is
now to be given a central position both as a professional entitlement for all teachers
and as focus for the accountability of the profession. Meanwhile the quality of initial
teacher education (ITE) is coming under renewed scrutiny.
9ROXPH3DUWRIScottish Educational Review opens with Walter Humes’
stimulating analysis of the conditions for professional development in the postMcCrone era. Humes despairs of the tendency he detects among teacher educators to
construe professionalism as conformity and is scathing in his appraisal of the way in
ZKLFKWKHGLVFRXUVHRIRIÀFLDOGRPZLWKLWVJXLGHOLQHVEHQFKPDUNVDQGFRPSHWHQFHV
has been adopted without protest. Conformity (along with complacency) can indeed
EHLGHQWLÀHGDVEHLQJDPRQJWKHFKLHIIDLOLQJVRI6FRWWLVKHGXFDWLRQ+RZHYHULW
might be argued that the collaborative review procedures currently being developed
at least offer the teaching profession and teacher educators the opportunity to shape
WKHIUDPHZRUNDQGWREHLQYROYHGLQWKHSURFHVVHVRITXDOLW\DVVXUDQFHLQLQLWLDO
WHDFKHUHGXFDWLRQ7KLVZLOOWDNHSODFHLQ6FRWODQGXQGHUWKHDXVSLFHVRIWKH4XDOLW\
$VVXUDQFH$JHQF\IRU+LJKHU(GXFDWLRQSXWWLQJ,7(LQWRWKHVDPHSHHUUHYLHZ
V\VWHP DV DOO RWKHU XQLYHUVLW\ GHJUHH VXEMHFWV LQ WKH 8QLWHG .LQJGRP EXW ZLWK
WKHDGGLWLRQDOSRVLWLYHIHDWXUHRIWKHFROODERUDWLRQRIDOOWKHUHOHYDQWVWDNHKROGHUV
This is in sharp contrast to the situation of teacher education in England and Wales
where the Government’s Teacher Training Agency has complete control over both
GHÀQLQJDQGPRQLWRULQJVWDQGDUGVLQWKHVHFWRU7KHVHDUJXPHQWVQRWZLWKVWDQGLQJ
Humes concludes that this is a time of opportunity for the profession and provides
VRPHYHU\XVHIXOSRLQWHUVWRWKHNLQGVRIFRQGLWLRQVZHVKRXOGEHDLPLQJWRFUHDWH
in order to foster worthwhile professional development.
0HDQZKLOH WKH LPSRUWDQFH RI WKH TXDOLW\ RI OHDUQLQJ DQG WHDFKLQJ LV EHLQJ
HPSKDVLVHGDFURVVDOOVHFWRUVIURPSUHVFKRROWRWKHXQLYHUVLWLHV9ROXPH3DUW
of SERUHÁHFWVWKLVVSHFWUXP1HZFXUULFXODUJXLGHOLQHVZLWKFOHDUH[SHFWDWLRQVIRU
children’s learning are well already well established in the pre-school sector. Attempts
to measure the attainment of children and provide a basis for accountability in the
SUHVFKRRO\HDUVDUHGHVFULEHGLQWKHDUWLFOHE\(ULF:LONLQVRQDQGKLVFROOHDJXHV
which evaluates the pilot procedures for Baseline Assessment in Scotland. As a
UHVXOWRIWKLVUHVHDUFKDQGIXUWKHUGHYHORSPHQWVLQWKHÀHOGFKDQJHVKDYHDOUHDG\
WDNHQ SODFH LQFOXGLQJ WKH UHPRYDO RI WKH SUREOHPDWLF WHUP ´EDVHOLQHµ IURP WKH
QHZWLWOHIRUWKHRXWSXWRIWKHVHSURFHGXUHVZKLFKLVWKH´7UDQVLWLRQ5HFRUGµ7KH
DUWLFOHE\/\Q7HWWDQGKHUFROOHDJXHVH[SORUHVWKHQRZZLGHO\DFFHSWHGGLPHQVLRQ
RIWKHHWKRVRIVFKRROVQDPHO\SDUWQHUVKLSZLWKSDUHQWVE\H[DPLQLQJFORVHO\WKH
DWWLWXGHVDQGH[SHULHQFHVRIVWDIIDQGSDUHQWVLQSULPDU\VFKRROVLQYROYHGLQDQHDUO\
intervention programme.
,Q 8QLYHUVLWLHV WKHUH LV PXFK DFWLYLW\ DPRQJ DFDGHPLFV JURRPLQJ WKHLU
applications for the soon-to-be-obligatory membership of the Institute of Learning
and Teaching in Higher Education (ILT). There has been an interesting response to
WKLVQHZUHTXLUHPHQWDPRQJHVWDEOLVKHGPHPEHUVRI)DFXOWLHVRI(GXFDWLRQVRPH
RIZKRPKDYHH[SUHVVHGWKHYLHZWKDWDVIXOO\*7&UHJLVWHUHGWHDFKHUVWKH\VKRXOG
not be required to submit their cases for scrutiny by ILT. Is this another unfortunate
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H[DPSOHRIFRPSODFHQF\LQKHUHQWLQ6FRWWLVK(GXFDWLRQ6\VWHPUHIHUUHGWRDERYH
RULVLWWREHFHOHEUDWHGDVDQLQVWDQFHRI´QRQFRQIRUPLW\µ"3URFHVVHVRIOHDUQLQJ
DQGWHDFKLQJLQKLJKHUHGXFDWLRQFRPHXQGHUH[DPLQDWLRQLQWKHDUWLFOHE\7RQ\
$QGHUVRQ5HEHFFD6RGHQDQG6LPRQ+XQWHUZKRVHVWXG\RIWKHZD\SV\FKRORJ\
undergraduates evaluate and use evidence in their everyday reasoning raises questions
about the value of a peer learning approach.
Among those notWREHQHÀWIURPWKH0F&URQHDJUHHPHQWDUHWKHORFDODXWKRULW\
HGXFDWLRQDODGYLVHUVZKRVHUROHLVH[DPLQHGFORVHO\LQWKHDUWLFOHE\+DPLVK5RVV
Ross draws interesting comparisons between the nature of the advisory service
before and after the reorganisation of local government in Scotland and analyses
WUHQGVZLWKLQWKHFRQFHSWXDOIUDPHZRUNRIVFKRROLPSURYHPHQW+HFRQFOXGHVWKDW
WKHUHUHPDLQVDQHHGIRUH[WHUQDOVXSSRUWV\VWHPVLIHGXFDWLRQDOFKDQJHLVWRKDYH
a coherent strategy. David Gavine provides a timely and authoritative review of the
recent history of the assessment of special educational needs in Scotland and argues
SHUVXDVLYHO\IRUDVKLIWLQWHUPLQRORJ\IURP´1HHGVµWR´(QWLWOHPHQWµ7KHÀQDO
DUWLFOHLQWKLVLVVXHE\-DQHW3RZQH\DQG.HYLQ/RZGHQGHDOVZLWKWKHSHUHQQLDOO\
FRQWURYHUVLDOWRSLFRIGUXJHGXFDWLRQE\H[SORULQJWKHGLOHPPDVIDFLQJHGXFDWRUV
along the spectrum of functions spanning information to moral issues.
*DUL'RQQ·VIRXUWKUHSRUWRQ(GXFDWLRQLQWKH6FRWWLVK3DUOLDPHQWLQFLVLYHO\
shows the wide range of educational issues being addressed by the two main
committees dealing with educational matters. The contents of this issue of SER also
UHÁHFWDKHDOWK\GHJUHHRIGLYHUVLW\LQWHUPVRIWKHDUHDVRILQWHUHVWUHSUHVHQWHGDQG
LQWHUPVRIWKHFRQFHSWXDOIUDPHZRUNDQGPHWKRGRORJLFDODSSURDFKHVDGRSWHG7KH
(GLWRULDO7HDPDUHERWKNHHQDQGFRQÀGHQWWKDWWKLVZLOOUHPDLQWKHFDVHLQIXWXUH
DQGZRXOGWDNHWKLVRSSRUWXQLW\RQFHDJDLQWRWKDQNDOORXUFRQWULEXWRUVDQGDOOWKRVH
who have acted as referees for their support.
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