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,WVHHPVDORQJWLPHVLQFH0DUFKZKHQWKH0LQLVWHURI(GXFDWLRQ&DWK\-DPLHVRQ
launched the national debate on education. Eight months later, in making a statement
on the progress of this consultation, she noted that she had wanted this to be ‘a
once in a decade opportunity for everyone to think about what sort of education we
want for young people in Scotland’. In addition, she asked people to consider how
education will ‘offer the right opportunities for our children and young people to
meet their aspirations, achieve their potential and build the future that is right for
WKHPWRH[DPLQHWKHSODFHRIHGXFDWLRQLQEXLOGLQJ6FRWODQG·VIXWXUHDQGWRVKDUH
YLHZVZLWKHDFKRWKHUWKH3DUOLDPHQWDQGWKH([HFXWLYH· -DPLHVRQ2IÀFDO5HSRUW
9.10.02, col 14481).
She said that in response to the request for views on ‘the national debate’, there
have been 1,500 responses, of which 400 have been from pupils: there have been
HYHQWVDFURVV6FRWODQGZLWKPRUHWKDQSHRSOHWDNLQJSDUWHPSOR\HUV
parents’ groups, local authorities, groups from many faiths, children’s organisations,
\RXQJSHRSOHZLWKH[SHULHQFHRIWKHFDUHV\VWHPDQGKRPHOHVVQHVVSULVRQHUVDQG
HTXDOLW\JURXSV,QSXEOLVKLQJDQLQLWLDOUHSRUWRQWKHÀQGLQJV -DPLHVRQ2IÀFLDO
Report 9.10.2002 col14482), the Minister drew attention to the parallel inquiry into
WKHUROHDQGLPSRUWDQFHRIHGXFDWLRQEHLQJFRQGXFWHGWKURXJKWKH(GXFDWLRQ&XOWXUH
DQG6SRUW&RPPLWWHH
,WLVQRWXQH[SHFWHGWKHUHIRUHWKDWWKH(GXFDWLRQ&XOWXUHDQG6SRUW&RPPLWWHH
(&6& KDVVSHQWPRVWRILWVPHHWLQJVRQHGXFDWLRQGHGLFDWHGWRWKLVSDUDOOHOLQTXLU\
It has heard evidence from a wide range of educational players (including students)
DQGKDVWDNHQDGYLFHIURPH[SHUWVRQWKHQDWXUHUROHDQGSXUSRVHRIHGXFDWLRQLQ
WKHÀUVW\HDUVRIWKHVWFHQWXU\,WLVDSSDUHQWIURPWKHLUGLVFXVVLRQVWKDWWKHUH
are vocal supporters of education as a force for social justice, as a human right and
for education being valued as an end in itself. There is evidence of education being
seen as the key factor in the development potential it provides for happy, motivated
self-disciplined initiative-taking caring children and adults.
+RZHYHUWKHUHKDYHEHHQGHEDWHVDWWKH(&6&ZKLFKVXJJHVWWKDWHGXFDWLRQ
whilst providing for all those aspects of social and human development, is also
fundamentally concerned with the acquisition of skills and competencies, measured
WKURXJKOHDJXHWDEOHVDQGWHVWVFRUHV,WLVWKHIRUFHEHKLQGHIÀFLHQWIRUPVRIWHDFKLQJ
and learning and school effectiveness, all of which can be measured against certain
targets. ‘(W)e have ended up with the notion that education should be principally,
LIQRWH[FOXVLYHO\DERXWWKHHFRQRPLFZHOOEHLQJRIVRFLHW\7KDWQRWLRQKDVEHHQ
H[SUHVVHGLQRQHZD\RUDQRWKHUE\UHSUHVHQWDWLYHVRIGLIIHUHQWSDUWLHV«1RERG\
will put it in a crude way and say an educational policy has no validity unless it
FDQEHWUDQVIHUUHGLQWRWKHHFRQRPLFRULQGXVWULDOVSKHUH«,DPJODGWRVD\WKLV
SKLORVRSK\ LV FKDOOHQJHG LQ WKH (&6& LQLWLDO FRQVXOWDWLRQ SDSHU ZKLFK DVNHV XV
WR WDON DERXW FLWL]HQVKLSDQG LGHQWLW\· )DUUHOO (&6&  FRO   ,W LV
interesting that the industrial, economic and vocational approach to education,
DOWKRXJKPHQWLRQHGE\WKH(&6&LVPRUHFOHDUO\GHOLQHDWHGLQWKHGLVFXVVLRQVRI
WKHRWKHU&RPPLWWHHZLWKUHVSRQVLELOLW\IRUHGXFDWLRQWKDWRIWKH(QWHUSULVHDQG
/LIHORQJ/HDUQLQJ&RPPLWWHH (///& 3HUKDSVWKLVLVEHFDXVHLQWKDWFRPPLWWHH
GHEDWHDERXWHGXFDWLRQLVMXVWRQHDVSHFWRIWKHUHPLWWKHRWKHUVEHLQJFRQQHFWHG
with enterprise issues.
7KLVGXDOLW\FDQEHVHHQPRVWFOHDUO\LQWKHGHOLEHUDWLRQVRIWKH(///&  



ZKHQWKH%XGJHW3URFHVVZDVFRQVLGHUHG)ROORZLQJWKH6FRWWLVK([HFXWLYH
strategy document, ‘A Smart, Successful Scotland’ and its measurement framework
(with shorter-term operating targets as well as economic indicators and a means of
PHDVXULQJHFRQRPLFLPSDFWLQWKHPLGORQJHUWHUP  (///&FRO 
5REHUW&UDZIRUG&KLHI([HFXWLYHRI6FRWWLVK(QWHUSULVH 6( UHSRUWHGEHLQJDEOHWR
¶GRPRUHZLWKOHVV·:LWKDEXGJHWRI PRIZKLFK PLVIRU&DUHHUV6FRWODQG
DQG PLVIRU6(KHQRWHGWKHVXFFHVVIXOUHDOLJQPHQWRI&DUHHUV6FRWODQGLQWR
6(DQGWKHSRVVLELOLW\RIUHLQYHVWLQJPRQH\LQRSHUDWLRQDODFWLYLWLHVDQGFUHDWLQJ
projects such as intermediate technology institutes – these being fundamentally
important to Scotland’s long-term competitiveness (col. 2557). With 8,200 adults
SDUWLFLSDWLQJ LQ ZRUNEDVHG WUDLQLQJ DQG GHYHORSPHQW RI ZKRP  DUH IURP
disadvantaged areas), the role of lifelong learning appears central to the enhancement
of both human and economic capital.
+RZHYHU0LVV$QQDEHO*ROGLH &RQ QRWHGWKDWHYHQZLWKWKLVXSEHDWPHVVDJH
the budget of enterprise and lifelong learning ‘is dropping by 1% in terms of the
([HFXWLYH·VEXGJHWDVDZKROH·DQGDVNHGZKHWKHUWKHUHZHUHFRQWLQJHQF\IXQGV
DYDLODEOH *ROGLH (///&  FRO  7DYLVK 6FRWW /'  DVNHG RI WKH
ZRUNWRUHDOLJQVXFFHVVIXOO\&DUHHUV6FRWODQG 6FRWW(///&FRO 
DQG GHYHORSPHQWV IRU WKH 6FRWWLVK XQLYHUVLW\ IRU LQGXVWU\ FRO   0DULO\Q
Livingstone (Lab) questioned the SE emphasis on targets, which are said to drive
agendas, hinder successful development of partnerships and rely over heavily on
QDWLRQDOUDWKHUWKDQORFDOFRQVLGHUDWLRQV²WKHVHEHLQJFUXFLDOHVSHFLDOO\IRU&DUHHUV
6FRWODQG /LYLQJVWRQH(///&FRO 
Perhaps the most worrying aspect of the submission from SE was drawn to
WKHFRPPLWWHH·VDWWHQWLRQE\WKH&RQYHQRU0U1HLOQRWHG 1HLO(///&
FRO WKDWWKH PSDEXGJHWIRU&DUHHUV6FRWODQGIRUHDFKRIWKUHH\HDUVLV
DFWXDOO\DIUHH]LQJRIWKHDPRXQWDYDLODEOHWKDW PLVEXGJHWHGIRU¶EXVLQHVV
competitiveness and innovation’ with no indication of where that money will be
spent, nor ‘is there any indication of the spend, targets or baseline’. Perhaps these
ZHUHWLPHO\GHOLEHUDWLRQVE\WKHFRPPLWWHHDVDQDJHQF\RIWKH([HFXWLYHZLWKDQ
DQQXDOEXGJHWRI PZLWK²DPRQJVWPDQ\RWKHUWKLQJVFRQWURORYHU&DUHHUV
Scotland and the development of partnerships for the interface between education and
training through lifelong learning, SE is an agency that supports ‘persons learning
LQ6(EHIRUHPRYLQJEDFNLQWRWKHSULYDWHVHFWRULQ6LQJDSRUH· &UDZIRUG(///&
FRO 
In fact, as time moves on and the character of the Parliament is more clearly
GLVWLQJXLVKHGLWEHFRPHVHYLGHQWWKDWWKHWZR&RPPLWWHHVVHHWKHUROHVDQGSXUSRVHV
of education quite differently. At almost four years into the new Parliament, it may be
DSSURSULDWHWRQRWHWKDWWKH(///&·V¶WDNH·RQHGXFDWLRQKDVEHFRPHHQWHUSULVHOHG
there is a vision of education performing a rather mercurial funtion for human capital
development and thereby for the economy of Scotland. ‘There are two fundamental
LVVXHVLQUHVSHFWRIOLIHORQJOHDUQLQJÀUVWO\WKHUHDUHWZRPDUNHWV²WKHOHDUQHUDQG
WKHHFRQRP\6HFRQGWKHUHDUHFRQFHUQVDERXWWKHH[WHQWWRZKLFKZHWU\WRSODQ
WKHV\VWHPDQGWKHH[WHQWWRZKLFKLWLVGHPDQGOHG· $OH[DQGHU(///&
col. 2580).
,QKHUSUHVHQWDWLRQWRWKH(///&WKHWKHQ0LQLVWHUIRU(QWHUSULVH7UDQVSRUW
DQG/LIHORQJ/HDUQLQJ:HQG\$OH[DQGHUQRWHGWKDW¶VLQFHGHYROXWLRQWKHUHKDV
EHHQDPRGHVWULVHLQVSHQGLQJRQHQWHUSULVHDQGOLIHORQJOHDUQLQJ«ZHKDYHKDG
to constrain the budgets of the enterprise networks in order to provide growth for
further and higher education – about 70% budget goes to the funding councils for
)(DQG+(DQGWRWKH6WXGHQW$ZDUGV$JHQF\2XULQWHQWLRQZDVWRSXWH[WUD
VWXGHQWVWKURXJK)(²FRPSDUHGZLWKIHZHUWKDQH[WUDWKURXJK+(²VRWKDW
95% of the increase would be in further education (and 80% of those students are
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part time). Astonishingly, there have been about 50,000 entrants in the past year,
ZKLFKDOVRUHÁHFWVZKDWKDVKDSSHQHGZLWKLQGLYLGXDOOHDUQLQJDFFRXQWV$ODUJHSDUW
RIWKDWLQFUHDVHLVWKHUHVXOWQRWRI+1&RU+1'VEXWRISHRSOHGRLQJWKH(XURSHDQ
FRPSXWHUGULYLQJOLFHQFH $OH[DQGHU(///&FRO 
However, she went on to note, because, in Scotland, there are two departments
dealing with education, the nuances of the budget lines and overlaps may be less
clear than in a system, such as in England, where education is under one department.
This means that education spend applies to the whole education budget. ‘It also
PHDQVWKDWFROOHJHVXQLYHUVLWLHVDQGVFKRROVEHQHÀW:HPXVWEHFDUHIXOWKDWWKH
alignment of portfolios and departments in Scotland does not get in the way of
HQVXULQJWKDWDOOSDUWVRIHGXFDWLRQDUHDZDUGHGDSSURSULDWHO\· $OH[DQGHU(///&
1.5.2002 col2585).
‘In driving a growth agenda, what we do in the enterprise and lifelong learning
sphere is critically important, but education in schools is also critically important
«,DPZKROHKHDUWHGO\LQVXSSRUWRIDJURZWKDJHQGD:HPXVWEHDOHUWWRKRZZH
put growth at the top of the political agenda in Scotland, because that has not been
WKHFKDUDFWHURIJRYHUQDQFHLQ6FRWODQGIRUPXFKRIWKHSDVWGHFDGH«VSHQGLQJ
£50m on three technology institutes is likely to be immeasurably more important
in driving growth than £50m spent on one itinerant investor that does not keep the
SURPLVHVLWPDGHZKHQLWDUULYHG· $OH[DQGHU(///&FRO 
6RDVZHFRPHWRWKHHQGRIWKLVÀUVW6FRWWLVK3DUOLDPHQWIRU\HDUVLWLV
evident that there is a distinction being drawn between these almost competing
versions of the roles and purposes of education. Whether such distinctions resonate
with views held by the people of Scotland, may well become apparent in their
responses to the national debate. First indications summarised in the Debate on
(GXFDWLRQ 2IÀFLDO5HSRUWFRO SURYLGHOLWWOHHYLGHQFHRID
society at one with itself, although that society is generally in support of education
as a force for producing rounded, informed citizens, as a social good and as a force
for social justice.
The Minister for Education and Young People, noted that concerns were
H[SUHVVHGDERXWWKHIDVWUDWHRIFKDQJHVEHLQJUHTXLUHGE\WKRVHZLWKUHVSRQVLELOLW\
IRUHGXFDWLRQDERXWWKHOHYHOVRIUHVRXUFHVWRPHHWWKHFKDOOHQJHVRIWKHVHFKDQJHV
WKH LPSRUWDQFH RI DGGUHVVLQJ FODVV VL]HV WKH LQFUHDVLQJO\ LPSRUWDQW DWWHQWLRQ WR
GLVFLSOLQH WKH ZRUULHV DERXW WKH DPRXQW RI DVVHVVPHQW JUDGLQJ DQG VRUWLQJ RI
FKLOGUHQGXULQJWKHLUVFKRROFDUHHUVDQGWKHQHHGWRPDLQWDLQDQGHQKDQFHWKHZHOO
documented and well-received ‘broad and balanced’ curriculum of Scottish schools
-DPLHVRQ2IÀFDO5HSRUWFRO 
7KH SDUDOOHO LQTXLU\ RI WKH (&6& LQWR WKH 3XUSRVHV RI (GXFDWLRQ KDV KHDUG
HYLGHQFHIURPH[SHUWVDQGPDQ\NH\SOD\HUVFRQFHUQLQJVXFKLVVXHV7KHLPSRUWDQFH
of the ‘broad and balanced’ curriculum frequently takes pride of place in these
discussions. What should or should not be incorporated into the curriculum, of
FRXUVHLVH[FHHGLQJO\LPSRUWDQW6WXGHQWVUHSRUWLQJWRWKHLQTXLU\QRWHGNQRZOHGJH
of subjects is not enough: knowledge of society must also be provided. Vocational
skills within each subject, such as public speaking or personal skills, help pupils
with their academic skills. ‘Successful schemes such as paired reading can help to
promote the sense of duty and social responsibility that all senior pupils should have’
%HUULOO 6W0RGDQ·V+LJK6FKRRO (&6&FRO ¶:HDUHDOODJUHHG
on the importance of practical and social skills, but it is important that they are
incorporated into subjects universities might not accept the subjects that are taught
in the practical class, such as social and vocational skills, as proper subjects and a
GLYLGHZRXOGEHFUHDWHG· :HDWKHUVWRQ(&6&FRO 
¶6FKRROVPXVWDOVRWDNHLQWRDFFRXQWWKDWMREVHFXULW\QRORQJHUH[LVWV7KH\KDYH
a responsibility to provide all students with transferable skills, such as the ability to
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work with others, adaptability, problem-solving and communication skills. However,
they should also teach young people values such as truth, honesty, respect, tolerance
DQGFRPSDVVLRQ«SURYLGHDQRSSRUWXQLW\WRSOD\DQDFWLYHUROHQRWRQO\LQWKHLU
school and community but in their national and globally’ (Grant (Alva Academy),
(&6&FRO 
The importance of national and global perspectives as well as community
involvement in education and in comprehensive schooling, in particular, were
issues raised by many during the parallel inquiry. ‘It is very important to have a
FRPPXQDOHGXFDWLRQDVLWLQFUHDVHVSHRSOH·VWROHUDQFHRIRWKHUV«6SOLWWLQJSHRSOH
into classes based on ability creates a barrier in society. You cannot communicate or
UHDFWWRSHRSOHZKRP\RXKDYHQRH[SHULHQFHRI· %DQNV $OYD$FDGHP\ (&6&
FRO 
Politicians were gently criticised by some of the students making presentations
DWWKH(&6&$VDVWXGHQWVDLG¶2QHRIWKHPDLQWKLQJVWKDWQHHGVWRKDSSHQLVWKDW
all those who are involved in making decisions on education – a fair few have been
teachers – need to get back to the classroom and see what is happening, because
WKH\KDYHEHHQDZD\IRUWRRORQJ7KLQJVFKDQJHHYHU\GD\QRWZRGD\VDWVFKRRO
DUHH[DFWO\WKHVDPH7KHSHRSOHZKRPDNHWKHGHFLVLRQVVKRXOGJHWEDFNLQWRWKH
FODVVURRPDQGVHHZKDWLVJRLQJRQ· &KDOPHUV 'XQEODQH+LJK6FKRRO (&6&
FRO 
:KHUHDVWKHVWXGHQWV·YLHZVUHÁHFWHGDQLQWHUHVWLQOHDUQLQJ²DQGWKHZLGHUWKH
SRVVLELOLWLHVWKHEHWWHU²WKHYLHZVRIFHUWDLQ¶H[SHUWV·LQGLFDWHGWKHLUZRUULHVDERXW
a more restricted, more outcomes-oriented curriculum, one more focused upon
¶VWDQGDUGV·$V3URIHVVRU-RH)DUUHOOQRWHG·,DPFRQFHUQHGDERXWOLWHUDF\VWDQGDUGV
«,VHULRXVO\ZRQGHUZKHWKHUWKHVNLOOVZHWHDFKLQVFKRROVDQGLQFRQVHTXHQFH
LQWKHXQLYHUVLWLHVDUHGRLQJWKHMREWKDWWKH\VKRXOGEHGRLQJ«ZHOLYHLQDQDJH
of globalisation and growing European integration in which learning language will
EHLQFUHDVLQJO\LPSRUWDQW· )DUUHOO(&6&FRO +HZHQWRQWRQRWH
WKDWWKHOHYHORIODQJXDJHNQRZOHGJHDQGVNLOOVGHPDQGHGE\XQLYHUVLWLHVLQWKH8.
is far lower than that demanded by higher education institutions in other European
countries, such as Norway, Italy, Spain or Germany.
The quest for the ‘right sort of skills’ pervaded much of the discussion at the
(&6& DV LW GHEDWHG WKH UROH RI HGXFDWLRQ ZLWKLQ LWV SDUDOOHO LQTXLU\ ¶ WKHUH LV 
increasing engagement in study skills, thinking skills, problem-solving techniques..
LQPRUH6FRWWLVKVFKRROV7KHH[WHQWWRZKLFKWKHVFKRROFXUULFXOXPDGGUHVVHVWKHVH
IXQGDPHQWDOVNLOOVDQGWHFKQLTXHV· 6PLWK(&6&FRO 
‘The distinction that is made between skills and knowledge in most curriculums
throughout the world is false, because skills are a practical form of knowledge. Skills
DUHDIRUPRINQRZKRZ· 3HWHUV(&6&FRO 3URIHVVRU3HWHUVDGGHG
¶:HQHHGQHZVNLOOVIRUOLYLQJLQDNQRZOHGJHRULQIRUPDWLRQVRFLHW\.QRZOHGJH
management is increasingly required. The question is how the individual, organisation
or group begins to acquire the skills to manage the ever-increasing amounts or packages
RILQIRUPDWLRQWKDWFRPHWRXV· 3HWHUV(&6&FRO 
7KH-XQHGHEDWHLQWKH(&6&LQGLFDWHGJHQHUDOO\WKDWWKHUHLVDSSDUHQW
confusion in the policy-making community about the purposes and roles of
education. Professor Farrell noted that ‘teachers have been the principal casualties
of that confusion, as they have lost the precise role in society they once had.’ Mike
Baughan from Learning and Teaching Scotland noted, ‘Teachers must be engaged
in the debate about the purposes of education. They must have the time and space
to talk through initiatives. If a local authority simply says, ‘This is the way it is
going to be’ ... that is not likely to be a way to get the message home. If teachers
IHHOWKDWDQLQLWLDWLYHKDVUHDOEHQHÀWVIRU\RXQJVWHUVLIWKH\FDQEHSHUVXDGHG
professionally ... if they can be persuaded that they have a degree of control over



it, if they are given time to talk and think, there is hope for a measure of success’
%DXJKDQ(&6&FRO 
Professor Farrell elaborated, ‘We should be willing to listen to teachers, rather
WKDQ WR WHDFKHUV· UHSUHVHQWDWLYHV ² ZKHWKHU RIÀFLDO RU RWKHUZLVH ² ZKHQ IXUWKHU
reforms are introduced. That was not the case in the past, particularly when the
H[DPLQDWLRQV\VWHPZDVUHIRUPHG· )DUUHOO(&6&FRO +HDGGHG
that ‘teaching in the university sector is also confused: universities no longer know
precisely what they are supposed to be doing.’ Are they institutions in which young
people are to be educated in skills or knowledge or are they research institutes?
At a time when over 50% of the population access university education (Farrell
(&6&  FRO   DQG DV VRFLHW\ GHSHQGV LQFUHDVLQJO\ RQ NQRZOHGJH
VRZHKDYHWRH[SHFWPRUHSHRSOHWRUHPDLQLQHGXFDWLRQORQJHU &DOGZHOO(&6&
FRO DUHXQLYHUVLWLHVLQWHQGHGWREHLQYROYHGLQHGXFDWLRQ"¶7KH
only discussion now held is about research. Obviously, research has always been
LPSRUWDQWEXWLWLVQRZÀQDQFLDOO\LPSRUWDQWDVDODUJHSDUWRIWKHXQLYHUVLWLHV·
LQFRPHFRPHVWKURXJKWKHUHVHDUFKDVVHVVPHQWH[HUFLVHWKDWUDWKHUEL]DUUHOHJDF\
of the Thatcher years. The RAE has become an end in itself and is widely derided’
)DUUHOO(&6&FRO ¶6KRXOGZHJLYHHTXDOYDOXHWRVRPHRQHZKR
wishes to research the history of painting in Siena in the early renaissance and to
someone doing research in naval engineering, which can be more easily and more
LGHQWLÀDEO\WUDQVIHUUHGLQWRVRPHWKLQJWKDWZLOOHQKDQFHWKHHFRQRPLFSURVSHULW\RI
the country? That is the question that has to be faced, but I do not think anyone has
VRIDUEHHQZLOOLQJWRGLVFXVVLW· )DUUHOO(&6&FRO 
Whether the focus of attention is on school education, further or higher education,
or on lifelong learning, it is clear that there is a genuine confusion about what is
happening through the policy, structures and processes of teaching and learning.
‘The strongest message from the debate is that people do not want more and
PRUHLQLWLDWLYHV«EXW,LQWHQGWRFKDOOHQJHHYHU\RQHWRDLPIRUH[FHOOHQFHDQGWR
GHOLYHULW,ZLOOGULYHIRUZDUGWKHDJHQGDRIFRQWLQXRXVLPSURYHPHQWLQHGXFDWLRQ«
VWDELOLW\PXVWQRWPHDQVWDJQDWLRQ«,ZDQWWHDFKHUVSDUHQWVDQGRWKHUHGXFDWLRQDO
professionals to work with us to create the stable framework that people want and
WRÀQGZD\VRILQFUHDVLQJÁH[LELOLW\LQRUJDQLVLQJOHDUQLQJDQGWHDFKLQJ· -DPLHVRQ
2IÀFLDO5HFRUGFRO 
7KHSUREOHPIRUWKH&RPPLWWHHVWDVNHGWRUHÁHFWXSRQDQGGHEDWHVXEVWDQWLYH
areas of education is: how does Scotland respond to that politician’s message? As
:HQG\$OH[DQGHUQRWHGLQKHUÀQDODSSHDUDQFHDV0LQLVWHUIRU(QWHUSULVHEHIRUH
WKH(///&  ¶7KHUHDUHWZRDQVZHUV«WKHSROLWLFLDQ·VDQVZHU DQG 
«WKHUHDODQVZHU· $OH[DQGHU(///&FRO 6LPLODUO\WKHUHDUHWZR
answers as to how education will operate in the future, and for what purposes: the
YLVLRQEHLQJH[SDQGHGE\WKH(///&DQGWKDWLQWKHPDLQEHLQJVXSSRUWHGE\WKH
(&6&²DOWKRXJKERWKPD\FRPHWREHLQVHSDUDEOHIURP¶WKHSROLWLFLDQV·DQVZHU·
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