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SYNOPSIS

There is a widespread belief that teaching is a stressful occupation which may result
LQ PDQ\ RI LWV PHPEHUV H[SHULHQFLQJ SK\VLFDO HPRWLRQDO RU EHKDYLRXUDO VWUHVV
related symptoms. But does the research evidence support this contention? This
DUWLFOHUHYLHZVWKHSXEOLVKHGOLWHUDWXUHRQWHDFKHUVWUHVVH[SORUHVLWVPDLQFDXVHVDQG
compares the prevalence of stress in teaching compared to other professions. It draws
WRJHWKHUDYDLODEOH6FRWWLVKHYLGHQFHDQGLGHQWLÀHVJDSVLQFXUUHQWNQRZOHGJH
,1752'8&7,21

,Q/HZLV&DUUROO·V Through the Looking GlassWKH5HG4XHHQIDPRXVO\H[SODLQV
‘Now here you see, it takes all the running you can do, to keep in the same place. If
\RXZDQWWRJHWVRPHZKHUHHOVH\RXPXVWUXQDWOHDVWWZLFHDVIDVWDVWKDW· &DUUROO
2000). Media reports about ‘teacher stress’, suggest that many teachers in Scotland may
also feel that they are required to run ever faster just to keep up with their job-related
DFWLYLWLHV%XWLVWKHUHVXIÀFLHQWUHVHDUFKHYLGHQFHWRVKRZWKDWHLWKHUWKHLQWHQVLW\RI
teacher stress is increasing or that it is felt by an increasing proportion of the profession
in Scotland? These questions were addressed by a recent literature review for the
6FRWWLVK([HFXWLYH :LOVRQ 7KLVDUWLFOHGUDZVXSRQWKDWUHYLHZ,WVSXUSRVHLV
WRFODULI\WKHGHÀQLWLRQRI¶VWUHVV·KLJKOLJKWWKHFDXVHVRIWHDFKHUVWUHVVDQGFRPSDUH
LWVSUHYDOHQFHWRWKDWLQRWKHUSURIHVVLRQVDQGUHYLHZWKHHYLGHQFHRILWVH[LVWHQFH
DPRQJVW6FRWWLVKWHDFKHUV,WEXLOGVXSRQSUHYLRXV6&5(UHYLHZV -RKQVWRQH
DE DQGGUDZVXSRQWKHHYLGHQFHIURPRWKHUUHOHYDQWVWXGLHVE\6&5(
(Hall, et al0DOFROP :LOVRQ:LOVRQ 0F3DNH 
7+(&217(;7

,QWKH6FRWWLVK&RXQFLOIRU5HVHDUFKLQ(GXFDWLRQ 6&5( SXEOLVKHGDUHYLHZ
RIVWUHVVLQWHDFKLQJ -RKQVWRQH )RXU\HDUVODWHUWKHUHYLHZZDVXSGDWHG
-RKQVWRQHD DQGDVHSDUDWHVWXG\RIWHDFKHUV·ZRUNORDGDQGDVVRFLDWHGVWUHVV
ZDV XQGHUWDNHQ E\ 6&5( IRU WKH (GXFDWLRQDO ,QVWLWXWH RI 6FRWODQG -RKQVWRQH
E (YHQLQ.\ULDFRXDQG+DUULPDQ  ZHUHFODLPLQJWKDW¶ZHQRZ
have a clear idea of the major sources of stress facing teachers, the most common
symptoms of stress, how teachers typically try to cope with stress, and how schools
can reduce levels of stress’ (p.297). Since then, interest in occupational stress, and
teacher stress in particular, has grown amongst researchers, policy makers, employers,
teachers and their professional associations.
7KUHHH[DPSOHVZLOOVHWWKHFRQWH[WIRUWKLVFXUUHQWDUWLFOH7KH7UDGHV8QLRQ
&RQJUHVV 78& FDOOHGXSRQWKH+HDOWKDQG6DIHW\([HFXWLYHWRUHFRJQLVHWKDW
VWUHVVLVDPDMRUZRUNSODFHKD]DUGE\GUDZLQJXSVWDQGDUGVIRUWDFNOLQJH[FHVVLYH
ZRUNORDGVORZVWDIÀQJOHYHOVDQGORQJKRXUVDOORIZKLFKLWEHOLHYHVFRQWULEXWHWR
employee stress. In addition, 7th November 2001 was designated a National Stress
Awareness Day with stress-management events, including seminars to help people
deal with stress in the work place.
Within the teaching profession, the Teachers’ Benevolent Fund has recently
supported the establishment of Teacher Support Scotland, as an equivalent service
to the Teacher Support Network in England. The English Teacherline claims to have
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UHFHLYHGWHOHSKRQHFDOOVIURPWHDFKHUVLQ(QJODQGGXULQJWKHÀUVW\HDURILWV
operation (TBF, 2000). The new Scottish service was launched at a symposium held
in Dunblane on 11 December 2001 at which representatives of the Association of
'LUHFWRUVRI(GXFDWLRQWKH(GXFDWLRQDO,QVWLWXWHRI6FRWODQGWKH&DWKROLF(GXFDWLRQ
&RPPLVVLRQDQGWKHIRUPHUUHJLVWUDURIWKH*HQHUDO7HDFKLQJ&RXQFLOZHOFRPHG
WKHLQLWLDWLYH 7(6 
$QGÀQDOO\DWWKHWHQWKPHHWLQJRIWKH&RXQFLORIWKH*HQHUDO7HDFKLQJ&RXQFLO
6FRWODQG ZKLFK E\ FRLQFLGHQFH ZDV KHOG RQ 1DWLRQDO 6WUHVV 'D\ *7& 0LQXWH
  WKH 5HJLVWUDU KLJKOLJKWHG WKH QHHG IRU WKH &RXQFLO WR GHYHORS ¶DQ
H[WHQVLRQRIWKH&RXQFLO·VSRZHUVLQWRWKHDUHDRIFRPSHWHQFHDQGLOOKHDOWK·LQLWV
role as ‘guardian and protector of the profession and the professionalism of teachers’.
Teacher ill-health, including stress, has become an issue of concern, worthy of further
H[SORUDWLRQ
WHAT IS STRESS?

¶:KDWLVVWUHVV·ZDVWKHTXHVWLRQSRVHGLQSUHYLRXV6&5(UHYLHZV -RKQVWRQH
D ,WLVH[WUHPHO\GLIÀFXOWERWKWRGLVDJJUHJDWHVWUHVVIURPLWVHIIHFWVDQGDOVR
to agree instruments with which stress levels in human beings can be measured.
:LWKRXWDFOHDUGHÀQLWLRQWKHUHOLDELOLW\DQGYDOLGLW\RIYDULRXVSXEOLVKHGVWXGLHV
on stress cannot be assessed.
,QWKHPLGV+DQV6HO\H  DQHQGRFULQRORJLVWSHUFHLYHGVWUHVVWREHD
QHXWUDOSK\VLRORJLFDOSKHQRPHQRQ+HGHÀQHGLWDVDJHQHUDODGDSWLYHV\QGURPHRU
QRQVSHFLÀFUHVSRQVHWRGHPDQGVSODFHGXSRQWKHKXPDQERG\7KHVHGHPDQGVFRXOG
either stimulate or threaten the individual. In later work, Selye (1974) distinguishes
EHWZHHQ¶VWUHVV·DQG¶GLVWUHVV·7KLVZDVWKHÀUVWGHÀQLWLRQSUHVHQWHGLQSUHYLRXV
6&5(UHYLHZVDQGLWLVVWLOODXVHIXOEHJLQQLQJ,WDOVRDFFRUGVZLWKWKHGHULYDWLRQRI
WKHWHUPDVH[SODLQHGLQThe Shorter Oxford Dictionary UG(G  In modern
usage stress has come to imply the subjection of a person to force or compulsion,
especially through mental pressure or by overwork, which leads to strain or mental
IDWLJXH%\.\ULDFRXZDVGHÀQLQJWHDFKHUVWUHVVDV
WKHH[SHULHQFHE\WHDFKHUVRIXQSOHDVDQWQHJDWLYHHPRWLRQVVXFKDVDQJHU
DQ[LHW\WHQVLRQIUXVWUDWLRQGHSUHVVLRQUHVXOWLQJIURPVRPHDVSHFWRIWKHLU
work as a teacher (p 28).
$QGKHUHOLHVWKHSUREOHP$V6HO\H  H[SODLQHGKXPDQVUHTXLUHVXIÀFLHQW
SUHVVXUHWRHQFRXUDJHWKHPWRSHUIRUPFUHDWLYHO\EXWH[FHVVLYHSUHVVXUHFDQSURGXFH
feelings of oppression or harassment and lead to distress or collapse. Not everyone
will react uniformly to the same demands: a stimulus to some may reduce others to
GLVWUHVV/D]DUXV S SURSRVHGWKDW¶VWUHVVRFFXUVZKHQWKHUHDUHGHPDQGVRQ
DSHUVRQZKLFKWD[RUH[FHHGKLV sic DGMXVWLYHUHVRXUFHV·7KLVGHÀQLWLRQUHFRJQLVHV
the two components of stress: the pressure imposed and the adaptive resources of
the individual to withstand the pressure. This remains a useful distinction.
7KH6&5(UHYLHZVRIVWUHVVLQWHDFKLQJ -RKQVWRQHDE GUHZ
KHDYLO\RQ'XQKDP  ZKRSURSRVHGWKUHHZD\VRIGHÀQLQJVWUHVV(DFKPRGHO
has different implications for teachers and educational managers.
The engineering model
The engineering model presents stress as the load or demand placed upon a person
ZKLFKH[FHHGVWKH¶HODVWLFOLPLW·RIWKHLQGLYLGXDO·VFDSDFLW\WRDGDSWWRLW,QWKLV
model, teachers are perceived to be passive recipients rather than actors. Some
operate in situations, such as during probation, working with children with special
educational needs or in areas of multiple deprivation, which may give rise to demands
beyond their adaptive limits.



The medical model
The medical model focuses on physiological and psychological responses, which can
arise as a consequence of stress. Such symptoms as depression, tension, irritability,
LQVRPQLDORVVRIDSSHWLWHZHLJKWORVVDUHHVVHQWLDOFRPSRQHQWVRIWKHGHÀQLWLRQ
But these symptoms are not unique to stress and may be attributed to other medical
conditions. Again the teacher is portrayed as a passive recipient to whom pressure
is applied with resultant stress.
The interactive model
This model perceives stress as interactive and situational. It recognises that on the
RQHKDQGWHDFKLQJDVDSURIHVVLRQDQGVRPHVFKRROVLQSDUWLFXODUPD\H[HUWSUHVVXUHV
RQWHDFKHUVZKLOHRQWKHRWKHULQGLYLGXDOWHDFKHUVUHDFWLQGLIIHUHQWZD\VDQGEULQJ
a variety of adaptive resources to help them cope with those pressures. Importantly,
WHDFKHUVDUHSRUWUD\HGDVDFWRUVZKRDUHQRORQJHUDWWKHPHUF\RIH[WHUQDOSUHVVXUHV
We believe that this is the most helpful model and it is the one which we have applied
throughout this review We do, however, acknowledge more recent work by Lazarus
(1999) which distinguishes between social stress, physiological stress and psychological
stress and highlights the role played by self-appraisal in determining individual stress
OHYHOV6RPHPLJKWÀQGWKLVDPRUHDSSURSULDWHDSSURDFKEXWZHEHOLHYHWKDWWKH
FRQFHSWRIVHOIDSSUDLVDODGGVDQH[WUDGLPHQVLRQWRWKHLQWHUDFWLYHPRGHO
+2:&$1675(66%(0($685('"

7KHVHDUFKIRUJUHDWHUFODULÀFDWLRQRIZKDWVWUHVVLVOHGUHVHDUFKHUVWRGHYLVHZD\VWR
measure it. The Occupational Stress Indicator &RRSHU6ORDQDQG:LOOLDPV 
offers a variety of self-report scales which have been norm-referenced against samples
drawn from various occupations. In the USA, the eponymous Burnout Inventory
0DVODFKDQG-DFNVRQ SXUSRUWVWRLGHQWLI\WKUHHGLIIHUHQWDVSHFWVRI¶EXUQRXW·
ZKLOHWKH+ROPHVDQG5DKH  VFDOHPHDVXUHVLQGLYLGXDODGMXVWPHQWWRWUDXPDWLF
events, such as the death of a close relative or redundancy. All of these were mentioned
LQSUHYLRXV6&5(UHYLHZVDQGDUHVWLOOLQXVHWRGD\1RQHLVXQSUREOHPDWLF
Most attempts to measure stress levels in teachers have relied on self-report
inventoriesXQVXSSRUWHGE\PHGLFDOWHVWVRUREVHUYDWLRQDOHYLGHQFH7KHÀQGLQJVDUH
then open to challenge. At the very least it would be advisable to triangulate sources
RIHYLGHQFHLQRUGHUWRLQFUHDVHWKHYDOLGLW\RIWKHÀQGLQJV)RUH[DPSOHGRWHDFKHUV
who report high levels of stress also have high sickness and absence rates? Are their
heart and blood pressures rates elevated? Does contact with particular ‘stressors’,
such as a particular class, pupil or parent, correspond with changes in physiological
conditions? We suspect that most teachers would consider such methods intrusive
and refuse to participate in such studies. Those studies of stress which have employed
multiple methods have tended to be conducted on volunteers in laboratory conditions
DQGDV)LVKHU  SRLQWVRXWUHDOOLIHLVIDUPRUHFRPSOH[
6LQFH6&5(·VRULJLQDOZRUNRQVWUHVVWKHUHKDVEHHQFRQVLGHUDEOHGHYHORSPHQW
in the use of diaries and log books to help teachers record events in the classroom.
These still rely on self-reporting but are more sophisticated than simple inventories.
-RKQVWRQH·V  VWXG\RITeachers’ Workload and Associated Stress relied upon
ZRUNORDGGLDULHVDVGLGWZRPRUHUHFHQWVWXGLHVÀUVWRISDUWLFLSDQWVRQWKH6FRWWLVK
4XDOLÀFDWLRQIRU+HDGVKLS 0DOFROPDQG:LOVRQ DQGVHFRQGRIWHDFKHUV·
workload (Hall et al, 2000). It would be wrong to dismiss self-reporting but there
are limitations to the method.
Absence through illness
The amount of stress in teaching, and the number of teachers suffering from stress,
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ZLOODOZD\VEHDSUREOHPWRTXDQWLI\QDWLRQDOO\,WLVGLIÀFXOWWRVD\ZLWKDQ\DFFXUDF\
whether stress among teachers is increasing or how this level compares with stress
LQRWKHUSURIHVVLRQV$SDUWIURPWKHLQKHUHQWGLIÀFXOWLHVRIPHDVXUHPHQWDWWHPSWVWR
estimate trends are further hindered by possible changes in teachers’ willingness to
report stress rather than any real increase in its prevalence. However, absence rates
PD\SURYLGHDSUR[\PHDVXUHDQGDOLPLWHGZD\RIFRPSDULQJGLIIHUHQWSURIHVVLRQV
Recently Bowers and McIver (2000) followed up a sample of 570 former teachers
which represents 27.5% of the total number of teachers granted early retirement in
(QJODQGLQWKH\HDU6L[W\IRXUSHUFHQWUHVSRQGHG7KHUHVHDUFKHUVIRXQG
that teachers in maintained schools in England lose less time from work through
illness than comparable social service staff, including social workers, staff in day
nurseries and managerial staff. Teachers’ sickness absence rates are 15% lower than
RWKHUORFDOJRYHUQPHQWHPSOR\HHVGRLQJQRQPDQXDOMREV6SHFLÀFDOO\
 7KH DYHUDJH WHDFKHU ORVHV  OHVV ZRUNLQJ WLPH WKDQ WKH 8. DYHUDJH
HPSOR\HH GD\VSHU\HDUDVDJDLQVWGD\VSHU\HDU DOWKRXJKWKHVH
ÀJXUHVDUHQRWVWULFWO\FRPSDUDEOHDVWKHW\SLFDOZRUNLQJ\HDURIWKHODWWHU
is longer. The best estimate of absence as a percentage of working time is
IRUWKHDYHUDJHWHDFKHUDQGIRUWKHDYHUDJHHPSOR\HH
•

Nurses and midwives take about a third more time off work due to sickness
than do teachers.

 &HQWUDOJRYHUQPHQWHPSOR\HHVLHFLYLOVHUYDQWVORVHPRUHWLPHWKDQ
WHDFKHUVGXHWRVLFNQHVVEXW
 7HDFKHUVORVHPRUHZRUNLQJWLPHWKDQ1+6VWDIIZLWKVLPLODUOHYHOVRI
training to teachers, e.g. speech therapists and physiotherapists.
However, as Bowers and McIver (2000) point out, these absence rates are by no
means uniform across the teaching profession, nor can all absences be attributed to
stress. A teacher in a maintained school in England is more than twice as likely to
take time off for sickness during the year than a teacher in an independent school.
)RUWKHDYHUDJHWHDFKHULQDPDLQWDLQHGVFKRROWKHVHDEVHQFHVZLOODGGXSWR
more time lost due to illness than that lost by the average teacher in an independent
VFKRRO8QGRXEWHGO\WKHVHÀJXUHVUHÁHFWWKHGLIIHUHQWLDOFRQGLWLRQVRIHPSOR\PHQW
in which each operates: pupil-teacher ratios are generally lower in independent
schools and teachers work on average 17 fewer days per year.
Goss (2001) cites private correspondence with DfES sources which suggests
that there has been no accurate assessment of the cost of teacher absences. Attempts
are severely constrained by inconsistencies in the methods of recording sickness
DEVHQFHVE\VFKRRODQGHGXFDWLRQDXWKRULWLHV)RUH[DPSOH%RZHUVDQG0F,YHU
(2000) report that absences of less than 5 days were not recorded by 5-10% of
VFKRROVZKLOHDQDEVHQFHRIOHVVWKDQDZKROHGD\ZDVQRWUHFRUGHGE\RI
VFKRROV+RZHYHUJLYHQDPHDQDQQXDODEVHQFHIURPZRUNRIGD\VSHUIXOO
WLPH HTXLYDOHQW SRVW *RVV·V ÀJXUH  DQG DQ DYHUDJH WHDFKHU VDODU\ RI 
Goss estimates that it costs £819.20 in wages alone per employee per year. This
FRPSDUHVZLWK LQWKHIRRGLQGXVWU\ LQYHKLFOHPDQXIDFWXUHDQG 
in the pharmaceutical industry. It should, however, be remembered that these
ÀJXUHVDUHEDVHGXSRQHYLGHQFHIURP/($VLQ(QJODQGDQGLWZRXOGEHXQVDIHWR
H[WUDSRODWHWR6FRWWLVKVFKRROVZKLFKRSHUDWHZLWKGLIIHUHQWSD\VFDOHVWKDQWKHLU
English counterparts.
Retirals
The teacher workforce planning projections contained in The Supply of Teachers
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6FRWWLVK([HFXWLYH FKDUWERWKHQWUDQWVWRWKHSURIHVVLRQE\VHFWRUVXEMHFWDQG
also retirals. The total number of teachers taking early retiral from education authority
VFKRROVLQ6FRWODQGGURSSHGIURPLQWRLQZLWKWKHH[FHSWLRQ
RIZKHQÀJXUHVURVHIROORZLQJORFDOJRYHUQPHQWUHRUJDQLVDWLRQ7KHVH
ÀJXUHVPD\QRWUHSUHVHQWDWUXHGHPDQGDQGSUREDEO\UHÁHFWHGXFDWLRQDXWKRULWLHV·
GHVLUHWRUHVWULFWHDUO\UHWLUHPHQWVGXULQJSHULRGVRIÀQDQFLDOFRQVWUDLQW
7KHQXPEHURIWHDFKHUVOHDYLQJSRVWVIRUDQ\UHDVRQIHOOIURPLQWR
LQ$JDLQWKHVHÀJXUHVPXVWEHDSSURDFKHGZLWKFDXWLRQDVWKH\ZHUH
collected during a period when the number of teachers was declining. In addition,
WKH 6FRWWLVK ([HFXWLYH FRPELQHV WKH QXPEHU OHDYLQJ IRU PDUULDJH LOOKHDOWK RU
domestic reasons into one category and this would require to be disaggregated in
order to provide a useful source of information on the number of teachers leaving
as a consequence of stress.
Some help in understanding movements into and out of the teaching profession
in England is provided by Bowers and McIver (2000). In 1999, they surveyed a
randomly selected sample of 570 former teachers who had taken early retirement
on health grounds. Respondents were asked to classify their illness at retirement
using seven categories. However, individual illnesses often fell into more than one
category. Overall, the ‘psychiatric’ category was the largest single one (57% of male
DQGRIIHPDOHWHDFKHUVUHSRUWHGUHWLULQJEHFDXVHRIPHQWDOKHDOWKGLIÀFXOWLHV 
8VLQJWKHVHÀJXUHVWKHUHVHDUFKHUVH[WUDSRODWHWRWKHWHDFKLQJSURIHVVLRQLQJHQHUDO
and argue that depending on the particular region teacher retiral because of ill-health
can vary from as low as 1 in 177 teachers in the 40 to 59 age group to as high as 1
in 488. Again the results should be read with caution as they are based upon retirals
in English LEAs.
:+$7&$86(67($&+(5675(66"

Workload
-RKQVWRQH   DUJXHG WKDW PDQ\ UHVHDUFKHUV .\ULDFRX DQG 6XWFOLIIH E
.U\ULDFRXG'XQKDP DWWULEXWHGWKHPDMRUFDXVHVRIVWUHVVWR
•

Pupils’ failure to work or behave

•

Poor working conditions, generally in terms of relations with colleagues

•

Workload, in terms of overload, underload, or routine work

•

Poor school ethos.

6RPH\HDUVODWHU6&5(ZDVVWLOOUHSRUWLQJWKDWWHDFKHUVSHUFHLYHGWKHLUMREWREH
VWUHVVIXO -RKQVWRQHD Job overload and workload plus little time featured
SURPLQHQWO\LQDQXPEHURIGLIIHUHQWVWXGLHV'HZH  IRXQGWKDWZRUNORDGZDV
FRQVLVWHQWO\FLWHGDVWKHPRVWIUHTXHQWSUREOHPWKHPRVWDQ[LHW\LQGXFLQJSUREOHP
and the most fatiguing problem in a study of 800 teachers in New Zealand.
Other factors have also been implicated. Poor school conditions were cited
6FKRQÀHOG DVZDVSXSLOEHKDYLRXU %RUJ $VXUYH\RI6FRWWLVKVFKRROV
-RKQVWRQHE IRXQGWKDWUHSHDWHGPLQRURIIHQFHVZHUHPRUHWURXEOHVRPHWKDQ
major single offences: the repetition of the behaviour rather than the level of the
RIIHQFHFDXVHGWHQVLRQDQGVWUHVV7KLVVXSSRUWVHDUOLHUFRQFOXVLRQV /D]DUXV 
that repeated and continuous irritants can be stressful.
-XVWEHIRUHWKHLQWURGXFWLRQRIWKH(GXFDWLRQ5HIRUP$FW  LQ(QJODQGD
QDWLRQDOVWXG\RIRFFXSDWLRQDOVWUHVVDPRQJVWKHDGWHDFKHUVLQWKH8.ZDVXQGHUWDNHQ
E\ &RRSHU DQG .HOO\   7KH\ FRQFOXGHG WKDW SULPDU\ KHDGWHDFKHUV ZHUH
H[SHULHQFLQJ KLJKHU OHYHOV RI MRE GLVVDWLVIDFWLRQ DQG VWUHVV WKDQ WKHLU VHFRQGDU\
and tertiary colleagues. The two main sources of stress were work ‘overload’ and
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‘handling relationships with staff’. The researchers believed that stress was more
SUHYDOHQWLQSULPDU\VFKRROVEHFDXVHRIDODFNRIFOHULFDOVXSSRUWWKHLUVPDOOVL]H
DQGKHQFHODFNRIYDULHW\UHZDUGVDQGSRZHUWKHLUUHODWLYHO\ORZVWDWXVDQGRWKHU
people’s perception that teaching in primary schools was less demanding than
VHFRQGDU\VFKRROWHDFKLQJDQGWKHDPRXQWRIWHDFKLQJFRYHUWKH\KDGWRSURYLGH
Change
&KDQJH LWVHOI LV LPSOLFDWHG LQ WHDFKHU VWUHVV LW FDQ EH D SUREOHP RU FKDOOHQJH
7UDYHUVDQG&RRSHU  UHSRUWHGWKDWWKHÀYHWRSVRXUFHVRIMRESUHVVXUHZHUH
all problematic changes. These included:
•

Lack of support from central government

 &RQVWDQWFKDQJHVZLWKLQWKHSURIHVVLRQ
•

Lack of information as to how changes are to be implemented

•

Diminishing social respect for teaching

•

The move towards a national curriculum.

The education system in all four home countries has continued to undergo considerable
VWUXFWXUDOFKDQJHVZKLFKPD\EHDGGLQJWRZRUNORDGLVVXHV)XOODQ  DUJXHV
that such structural reforms as devolved management to schools engender overload
DQGVWUHVVEHFDXVHWKH\DUHH[SHULHQFHGDVIUDJPHQWHGDQGLQFRKHUHQW7KHVHDUH
problems inherent in any ‘top down’ systemic change in which a vision of the whole
may be understood by only a few in key positions. Fullan believes that collaborative
QHWZRUNVZRXOGJLYHWHDFKHUVPRUHLQÁXHQFHRYHUFKDQJHDQGLQFUHDVHWKHLUIHHOLQJV
of engagement with the change.
The relationship between change and workload seems to have been demonstrated.
Timperley and Robinson (2000) cite research which shows that as local involvement
in management of schools increased, the percentage of time teachers spent in nonWHDFKLQJGXWLHVURVHIURPSHUFHQWLQWRSHUFHQWLQ &DPSEHOODQG
1HLOO 7KLVWUHQGLVFRQÀUPHGE\ÀQGLQJVIURPDZRUNORDGVXUYH\RI6FRWWLVK
teachers (Hall et al LQZKLFKRIUHVSRQGHQWV 1  UHSRUWHGWKDW
WKH\VSHQWPRUHWLPHRQUHFRUGVDQGUHSRUWVWKDQEHIRUHPRUHRQSUHSDUDWLRQ
DQGPRUHRQRWKHUQRQWHDFKLQJWDVNV&RXSOHGZLWKWKHIDFWWKDWRIVHQLRU
PDQDJHUVUHSRUWHGZRUNLQJKRXUVRUPRUHDQGIRUKRXUVRUPRUHSHU
week, this gives a picture of the effects of change on the profession.
Raising standards
Another aspect of change associated with stress is the drive to improve school
VWDQGDUGV 1R 6FRWWLVK HYLGHQFH FRXOG EH LGHQWLÀHG EXW WKHUH ZDV HYLGHQFH RI
WKHLPSDFWRIWKHVFKRROLQVSHFWLRQSURFHVVLQ(QJODQG6LQFHWKH2IÀFHIRU
Standards in Education (OFSTED) system of inspection has provoked intense debate
UHJDUGLQJLWVHIIHFWVRQVFKRROV,Q1)(5XQGHUWRRNDVWXG\RIVFKRROV
which had been inspected by OFSTED: 451 had been placed under special measures
as a consequence of inspection and were compared with 482 which had never been
under special measures (Scanlon, 1999).
The period after inspection can be quite traumatic and the term ‘post-OFSTED
EOXHV·KDVFRPHWRGHVFULEHWKDWIHHOLQJRIH[KDXVWLRQEXUQRXWODFNRIPRWLYDWLRQDQG
depression which can follow inspections (Ferguson, et al., 1999). Scanlon’s research
DW1)(5FRQÀUPVWKLVSLFWXUH5HVSRQGHQWVIURPERWKVDPSOHVH[SHULHQFHGVRPH
IRUPRI¶SRVW2)67('EOXHV·$SSUR[LPDWHO\DTXDUWHURIWHDFKHUVDQGMXVWXQGHU
a third of those from special measures schools described their sense of depression
and despondency after the inspection. A high proportion of teachers in both samples
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UHSRUWHGIHHOLQJVWUHVVHGPRVWRIWKHWLPHGXULQJWKHFXUUHQWVFKRRO\HDURI
WHDFKHUVLQVSHFLDOPHDVXUHVVFKRROVDQGRIWKHRWKHUV%RWKVDPSOHVUHSRUWHG
rises in sickness and time off work.
School merger
)LQDOO\.\ULDFRXDQG+DUULVRQ  KLJKOLJKWWKHVWUHVVRIVFKRROPHUJHUV:KHQ
school rolls are falling many schools, especially smaller ones, may feel vulnerable.
In a qualitative study of two schools which merged, the researchers concluded that
stress was highest during the period when posts in the newly merged school were being
assigned. Uncertainty, lack of information, coupled with the possibility of job losses
and the likelihood of major changes in working practices resulted in acute stress. The
researchers suggest that sympathetic interviewing, adequate time for forward planning
DQGH[WUDUHVRXUFHVGXULQJWKHÀUVW\HDURIPHUJHUZRXOGKDYHKHOSHG
&203$5,621:,7+27+(5352)(66,216

How does teacher stress compare with that reported by members of other professions?
8QIRUWXQDWHO\IHZFRPSDUDWLYHVWXGLHVKDYHEHHQXQGHUWDNHQ7KHH[FHSWLRQVDUH
H[SORUHGEHORZ
3UDWW  H[WUDFWHGGDWDIURPWKH1DWLRQDO6XUYH\RI+HDOWKDQG'HYHORSPHQW
FRKRUWEDVHGRQSHRSOHERUQLQDJLYHQZHHNLQ$WWKHGDWHRIWKHVXUYH\
WKHUHVSRQGHQWVZHUHDJHG7KH\ZHUHDVNHGZKHWKHULQWKHLUZRUNWKH\IHOWQR
OLWWOHVRPHRUVHYHUHQHUYRXVVWUHVV2IWKHWHDFKHUVLQWKHFRKRUWUHSRUWHG
VRPHVHYHUH VWUHVV FRPSDUHG WR  RI WKH RWKHU SURIHVVLRQDOV 7KLV UHVSRQVH
DFFRUGV ZLWK RWKHU UHVHDUFK *ULIÀWK et al., 1999) which indicates that younger
teachers are more likely to feel stressed, perhaps because at the beginning of their
careers they had not yet learnt how to cope with working conditions.
0XQQDQG-RKQVWRQH -RKQVWRQHE FRPSDUHGWKHVFRUHVRIWHDFKHUV
chosen at random from primary and secondary schools in four Scottish regions with
the scores of the general population and people in managerial posts on the components
of the Occupational Stress Indicator (OSI). The dimensions used were job pressure,
type A behaviour (ie, aggressive, competitive, striving), locus of control, coping
strategies, job satisfaction, mental health and physical health. The major points to
emerge are that teachers are:
 /HVVVDWLVÀHGWKDQWKHJHQHUDOSRSXODWLRQZLWKWKHIDFWRUVLQWULQVLFWRWKHMRE
WKHRUJDQLVDWLRQDOFOLPDWHDQGKRPHZRUNLQWHUIDFHDQGDOVR
 /HVVVDWLVÀHGZLWKWKHLUMREWKDQDUHPDQDJHUV
Teachers are also:
•

More likely to register lower mental and physical health scores than the
general population or managers.

•

More prone to type A behaviour than managers.

•

More convinced that the job is controlled by someone else than are
managers.

However, they are:
•

More satisfied than the general population with their career and
achievement.

•

More likely than the general population to cope with stress by using social
support.

7KH26,DOVRSURYLGHVQRUPVIRURWKHURFFXSDWLRQVSROLFHRIÀFHUVKHDOWKZRUNHUV
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water company employees, brewery workers, ambulance workers, general
practitioners, senior civil servants and university lecturers. The only group which
0XQQDQG-RKQVWRQHIRXQGWRDSSURDFKWKHVFRUHRIWKHWHDFKHUVRQIDFWRUVLQWULQVLF
WRWKHMRE PHDQ  ZDVJHQHUDOSUDFWLWLRQHUV PHDQ  $KLJKHUVFRUHRQ
this factor indicates a greater level of stress. The mean for the general population
RQWKLVIDFWRUZDV-RKQVWRQH E FDXWLRQHGWKDW´7KHWHDFKHUV·VFRUHV
on the OSI were not normally distributed. This makes statistical comparison and
LQIHUHQFH PRUH GLIÀFXOW 1HYHUWKHOHVV WKH WHDFKHUV GLG VHHP WR LQGLFDWH D KLJK
VWUHVVSURÀOHµ
3LWKHUVDQG6RGHQ  FRPSDUHGDVDPSOHRI6FRWWLVKIXUWKHUHGXFDWLRQ
OHFWXUHUVZLWK$XVWUDOLDQHTXLYDOHQWV+HDY\ZRUNORDGODFNRIUHVRXUFHVDQG
lack of time were common sources of occupational stress in both groups, but the
scores remained within the ‘average’ levels when compared to their own norms and
those from the OSI.
7KH 78& DOVR SRLQWV RXW WKDW ZRUNHUV LQ WKH 8. ZRUN ORQJHU KRXUV WKDQ
HPSOR\HHVDQ\ZKHUHHOVHLQ(XURSH KRXUVFRPSDUHGZLWKDQ(8DYHUDJHRI
 -RKQVWRQH  DQG+DOOet al. (2000) found that Scottish teachers worked
KRXUVLQDQGKRXUVLQPRUHWKDQRWKHU(XURSHDQFRXQWULHVEXW
OHVVWKDQWKH8.DYHUDJH5HDGHUVVKRXOGUHPHPEHUWKDWDOOWKHVHDYHUDJHVGLVJXLVH
VLJQLÀFDQWYDULDWLRQVZLWKLQDQGEHWZHHQJURXSV
:+$7'2(67+(6&277,6+(9,'(1&(6+2:"

There are 14 references to Scottish-based research on teacher stress in the ERSDAT1
GDWDEDVHEXWPRVWZHUHVPDOOVFDOHVWXGLHVXQGHUWDNHQDVSDUWIXOÀOPHQWIRUSRVW
graduate degrees in education at Scottish universities. Four were discounted because
of the professional group or country studied (teachers in Malaysia, nurse tutors,
FDUHZRUNHUVDQGVWXGHQWVLQWUDLQLQJ 0RVWRIWKHUHPDLQGHUDUHGDWHGWZRDUHWKH
6&5(UHYLHZVE\-RKQVWRQH DQGD DQGWZRDUHVXUYH\VRIWKHDYHUDJH
number of hours worked by teachers funded by the EIS. The evidence from these
last two will be reported here.
,Q0XQQDQG-RKQVWRQH -RKQVWRQHE SURYLGHGDVQDSVKRWRIWKH
number of hours teachers worked in schools within four Scottish regional authorities.
570 teachers from different sectors and levels of responsibility responded. These
teachers maintained a work diary for a week (in mid-September) and also completed
an Occupational Stress Indicator TXHVWLRQQDLUH7KHUHVSRQVHUDWHZDVIRUWKH
ZRUNGLDU\DQGIRUWKH26,TXHVWLRQQDLUH2YHUWKHZHHNWHDFKHUVUHFRUGHG
an average of 42.5 hours of work. Their main activities were teaching, preparation
and marking. Meetings occupied almost as much time as paperwork in secondary
schools.
 1LQHW\WKUHH SHU FHQW RI UHVSRQGHQWV 1   UHSRUWHG DW OHDVW RQH RFFDVLRQ
when they felt stressed during the survey week. Most reported between three and
ÀYHVXFKLQFLGHQFHV$OWKRXJKWKHQXPEHURI¶KRXUVZRUNHG·DQG ¶ZRUNORDG·DUH
not synonymous (the former being an objective measure of the length of time spent
working, while the latter is a perception of the volume of work undertaken) there was
a connection between the two. The longer the hours teachers worked, the more stress
occasions were reported. Amount of work was the most frequent cause of stress, but it
is also clear that the inherent nature of the job including new demands, administrative
WDVNVDQGSODQQLQJDVVRFLDWHGZLWKFKDQJHZHUHEHLQJLGHQWLÀHGDVVWUHVVRUV
$WWKHEHKHVWRIWKH(,66&5(LQFRQMXQFWLRQZLWK6\VWHPDJDLQVXUYH\HGWKH
teaching profession in Scotland (Hall, et al. $UDQGRPVDPSOHRI(,6
members, from nursery, primary, secondary and special schools, were asked to complete
DZRUNGLDU\GXULQJWKHZHHN0RQGD\-DQXDU\WR6XQGD\-DQXDU\ ,WZDV
returned by 1189 respondents, 40% of the sample). The following picture emerged.
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•

Teachers in the survey worked an average of 42 hours in the seven days
covered by the survey

 2YHUDWKLUGRIUHVSRQGHQWV  ZRUNHGIRUKRXUVRUPRUHDQG
for 50 hours or more
 RIVHQLRUPDQDJHUVZRUNHGIRUKRXUVRUPRUHDQGIRURU
more
•

98% of teachers reported doing some work outside normal school hours
during the week, and 91% reported doing some work at the weekend

 2YHU WKUHHTXDUWHUV   RI UHVSRQGHQWV ZRUNHG IRU  KRXUV RU PRUH
EHWZHHQ0RQGD\DQG)ULGD\LQWKHVXUYH\ZHHN7KHDYHUDJHZDVKRXUV
IRUSULPDU\WHDFKHUVDQGKRXUVIRUVHFRQGDU\WHDFKHUV
•

48% of teachers had worked for 10 or more hours outside normal school
hours between the Monday and the Friday of the survey week. The overall
average was 10 hours.

•

41% of teachers had worked for 4 hours or more during the weekend of the
VXUYH\ZHHN7KHRYHUDOODYHUDJHZDVKRXUV

0XFKRIWKHGHWDLOLQWKHVHFRQGVXUYH\LVVLPLODUWRWKHÀUVW$JDLQWHDFKLQJRFFXSLHG
WKH ODUJHVW SURSRUWLRQ RI WHDFKHUV· WLPH DQ DYHUDJH RI  KRXUV SHU ZHHN IRU
secondary teachers and 20 hours for primary teachers). But preparation, planning,
PDUNLQJDQGUHFRUGNHHSLQJZHUHDOVRVLJQLÀFDQWLWHPV7KHDYHUDJHWLPHWHDFKHUV
VSHQGRQSUHSDUDWLRQZDVKRXUVSHUZHHNEXWVSHQWXSWRKRXUVDQG
% spent more than 10 hours. Marking occupied 2.9 hours per week on average but
RYHUDWKLUGRIWHDFKHUV  VSHQWPRUHWKDQKRXUV7KHRYHUDOODYHUDJHIRU
record keeping was 1.5 hours per week, but this varied greatly depending on sector
and seniority of staff. It ranged from 1.2 hours per week for classroom teachers to
KRXUVIRUVHQLRUPDQDJHUV
+RZHYHUGHVSLWHWKHDFWXDOKRXUVUHFRUGHGLQWKHLUGLDULHVEHOLHYHGWKHLU
workload, ie the volume of work undertaken, had increased recently (71% ‘a lot’ and
a further 22% ‘somewhat’). The strength of feeling is more apparent amongst those
ZLWKORQJHU\HDUVRIVHUYLFHKRZHYHUHYHQUHODWLYH¶QHZFRPHUV· LHZLWKOHVVWKDQ
ÀYH\HDUV·VHUYLFH SHUFHLYHGVLJQLÀFDQWLQFUHDVHVLQWKHSDVWIHZ\HDUV
7KHVHUHVXOWVKLJKOLJKWWKHLQÁXHQFHRISHUFHSWLRQVDQGGHPRQVWUDWHWKHUROH
played by self-appraisal in determining an individual’s stress level (Lazarus, 1999)
. The sample of teachers in the second survey believed that their workload has
increased, when in fact they worked the same number of hours as had been reported
E\WKHÀUVWVDPSOHRIWHDFKHUVLQ7KHVHDUHWZRGLIIHUHQWVDPSOHVRIWHDFKHUV
DQGVRPHGLIIHUHQFHLQWKHLUUHVSRQVHPLJKWEHH[SHFWHG+RZHYHUWKHH[SODQDWLRQ
for the perception of increased workload reported by the second sample may lie in the
distribution of time to job activities which may have changed during the intervening
period. The main point it that the majority of teachers thought that they now spent
PRUHWLPHRQSUHSDUDWLRQDQGSODQQLQJ  DQGUHFRUGNHHSLQJ  WKDQWKH\
XVHGWRVSHQG²DVLJQLÀFDQWFKDQJHLQSHUFHSWLRQV
Further illumination of the impact of change is provided in an evaluation of the
ÀUVWFRKRUWRIFDQGLGDWHVIRUWKH6FRWWLVK4XDOLÀFDWLRQIRU+HDGVKLS 0DOFROPDQG
:LOVRQ 2QWKHSRVLWLYHVLGHFDQGLGDWHV¶UHÁHFWPRUHRIWHQRQWKHYDULRXV
VNLOOV·¶KDYHDPRUHKHOSIXOIUDPHZRUNZLWKLQZKLFKWRZRUN·DQG¶SODQZRUNLQ
JUHDWHUGHSWKWKDQEHIRUH·EXWWKLVPXVWEHFRXQWHUEDODQFHGE\WKHPDMRULW\ 
RQWKHVWDQGDUGURXWHDQGRQWKHDFFHOHUDWHGURXWH ZKR¶IHHOXQGHUJUHDWHU
stress than before SQH’.



&U\SWLFFRPPHQWVIURPUHVSRQGHQWVVRPHWLPHVGHPRQVWUDWLQJWKHKXPRXUQRWHG
E\RWKHUUHVHDUFKHUVLQWKLVÀHOGKHOSXVXQGHUVWDQGZK\
•

I have spent a lot of my time at home either reading or working on SQH – my
VRFLDOOLIHKDVGHÀQLWHO\VXIIHUHG

•

I have never been so busy. Were I not what I am, I’d be stressed out by now.

 ([KDXVWHGDQGLOODIWHU&KULVWPDVWHUPWLPHIRUIDPLO\
•

Too many tasks, too little time.

•

I am too tired to think!

•

I feel I need to have some life away from work and work-related issues.

•

I am also class-committed (and have a husband, daughter, dog, two cats and
a horse to feed and speak to once in a while!).

$QHDUOLHU6&5(VWXG\VKRZVWKHLPSDFWWKDWDGHFDGHRIHGXFDWLRQDOLQQRYDWLRQ
KDVKDGRQKHDGWHDFKHUVLQVPDOOSULPDU\VFKRROV%HWZHHQDQG:LOVRQ
DQG0F3DNH  VXUYH\HGDOOVPDOOSULPDU\VFKRROVLQ6FRWODQG 1  DQG
LGHQWLÀHG WKH WHQVLRQ DVVRFLDWHG ZLWK WKH UROH RI teaching headteacher during
periods of multiple policy innovation. As in the workload survey (Hall et al, 2000),
headteachers of small schools perceived an increase in the pace of change. One
pointed out:
Although I agree with the philosophy [of 5-14]«WKHUHLVVLPSO\QRWHQRXJK
time to cover all the targets. TIME, TIME, TIME – there is not enough hours
in the day. (Headteacher, 19 pupil school)
Headteachers of small schools also indicated that informal discussions with other
KHDGWHDFKHUVDUHWKHLUÀUVWVRXUFHRIVXSSRUW²KHQFHFRQÀUPLQJWKHLPSRUWDQFHRI
VRFLDOVXSSRUWV\VWHPVDVDZD\RIPHGLDWLQJVWUHVV *ULIÀWKet al, 1999). Informal
meetings also served to overcome headteachers’ feelings of isolation which were not
necessarily associated with geographical remoteness in island and rural areas.
&21&/86,216

5HVHDUFKRQWHDFKHUVWUHVVQRZIRFXVHVDOPRVWH[FOXVLYHO\RQLWVQHJDWLYHDVSHFWV
.\ULDFRX LQ KLV QXPHURXV SDSHUV IRU H[DPSOH .\ULDFRX DQG 6XWFOLIIH D
.\ULDFRX   SRLQWV WR WKH QHJDWLYH DIIHFWLYH UHVSRQVH RI WKH WHDFKHU ¶VXFK
as anger or depression, which is usually accompanied by potentially pathogenic,
physiological and bio-chemical changes, such as increased heart rate or release
RIDGUHQRFRUWLFRWURSKLFKRUPRQHVLQWRWKHEORRGVWUHDP· .\ULDFRXDQG6XWFOLIIH
1978a, p.2) which may arise as a consequence of various aspects of teaching. These
demands may be mediated by the teacher’s perception of the demands and also their
LQGLYLGXDOFRSLQJPHFKDQLVPV7KHSRVLWLYHUROHRIVXIÀFLHQWVWUHVVWRHQKDQFHMRE
performance and maintain motivation and creativity appears to have been lost in
the current debate.
,W LV GLIÀFXOW WR RYHUVWDWH WKH FRPSOH[LW\ RI WKH VLWXDWLRQ DQG WKH SUREOHPV
associated with trying to interpret such data as we have. We have seen that stress is
LQKHUHQWO\GLIÀFXOWWRPHDVXUHDQGWKDWVXFKPHDVXUHVDVZHKDYHPXVWEHWUHDWHG
with caution. Throughout this paper we have had to resort to reporting average
ÀJXUHVEXWPDQ\RIWKHVHDYHUDJHVKLGHZLGHYDULDWLRQVZKLFKZHFDQQRWDQDO\VH
IXUWKHUEHFDXVHWKHUHLVLQVXIÀFLHQWGDWD3UR[\PHDVXUHVVXFKDVDEVHQFHUDWHVDQG
ÀJXUHVIRUHDUO\UHWLUHPHQWVVKRZWHDFKHUVWREHQRZRUVHWKDQPXFKRIWKHUHVWRIWKH
population, but there is no guarantee that teachers’ attitudes towards, or opportunities
for, such absences or retirements are the same as other parts of the population. It
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LV LQWHUHVWLQJ WR QRWH -RKQVWRQH·V E  ÀQGLQJV WKDW WHDFKHUV JHQHUDOO\ VFRUH
negatively on the Occupational Stress Indicator for ‘factors intrinsic to the job’ but
positively for their general career satisfaction. This could be interpreted as showing
WKDWWHDFKHUVDUHJHQHUDOO\FRPPLWWHGWRWKHLUFKRVHQFDUHHUEXWÀQGVRPHDVSHFWV
RIWKHZRUNWKH\DUHQRZH[SHFWHGWRGRWREHVWUHVVIXO6LPLODUO\ZKLOHVXUYH\VGR
not suggest that teachers are working longer hours than they did a decade ago (on
average), the teachers of today feel as if they are. This may well be because of the
increase in administration and record keeping, which are reported to be unpopular
aspects of the work, and also their perceptions of constant change beyond their
control. Both are factors likely to increase stress.
Of the three models of stress discussed at the beginning of this paper, the third
approach—interactive and situational—is perhaps the most helpful. It implies that
responsibility for the maintenance of acceptable levels of stress in teaching is a twoway process. Employers have a statutory duty to ensure that the working environment
LQVFKRROVGRHVQRWDGYHUVHO\DIIHFWHPSOR\HHV·KHDOWKEXWWHDFKHUVPXVWDOVRDSSO\
their adaptive resources to help them cope with the inherent pressures of their chosen
profession. In addition, recent appeal court reductions of awards for stress at work
(Guardian, 2002) have also made it clear that employees who feel under undue
pressure have a responsibility to inform their employers.
Workload continues to be important. Not only is it implicated in most previous
research as a cause of occupational stress but it was also a major component of the
0F&URQH5HSRUWDQGVXEVHTXHQWDJUHHPHQWZLWKWKHWHDFKLQJSURIHVVLRQ7HDFKHUV
believe that their workload has increased considerably during the past decade, largely
EHFDXVH RI DQ LQFUHDVHLQ WKH SDSHUZRUN QRZ H[SHFWHGRI WKHP DQG WKH QXPEHU
of changes to the educational system which they have to implement. However,
as Timperley and Robinson (2000) point out, increased workload, per se, is not
necessarily a problem: many teachers obviously do cope, largely by working longer
hours. However, as workload is commonly associated with increased stress, teacher
burnout and low job satisfaction, it cannot be ignored. The interactive and situational
PRGHOPD\KHOSWRH[SODLQVRPHRIWKLV,ILWLVWUXHWKDWWKHQXPEHURIKRXUVZRUNHG
E\WHDFKHUVKDVQRWFKDQJHGVLJQLÀFDQWO\ RQDYHUDJH RYHUWKHODVWGHFDGHEXWWKDW
the nature of the tasks demanded of them has changed so as to increase the number
or amount of unpopular tasks over which they have little control, then teachers may
very well be feeling more stressed as a consequence. A similar effect will occur when
they are forced to implement changes which have been imposed upon them. When
the teachers’ scope for adaptation is reduced, the same overall amount of work can
result in greater perceived stress.
Finally, although we conclude that most teachers believe their workload has
increased over the past decade and many researchers implicate increased workload
with rising levels of stress, there is clearly a need for more information to underpin
SROLF\PDNLQJ6SHFLÀFDOO\LWZRXOGKHOSLI
 6FKRROV HGXFDWLRQ DXWKRULWLHV DQG WKH 6FRWWLVK ([HFXWLYH FROODWHG DQG
published statistics on teachers’ absence rates and reasons for early retiral and
XQGHUWRRNH[LWLQWHUYLHZVZLWKVWDIIWDNLQJHDUO\UHWLUHPHQWWKXVSURYLGLQJ
evidence of the incidence of stress in the teaching profession in Scotland. At
SUHVHQW6FRWWLVKUHVHDUFKHUVPXVWH[WUDSRODWHIURPGDWDFROOHFWHGLQ(QJODQG
which may, or may not, be relevant to the Scottish situation.
 $WHDFKHUVSHFLÀFPHDVXUHRIRFFXSDWLRQDOVWUHVVZHUHGHVLJQHG7KLVVKRXOG
EHVXIÀFLHQWO\FRPSUHKHQVLYHWRLQFRUSRUDWHMRERUJDQLVDWLRQDOSHUVRQDOLW\
pre-dispositions and strain scales which apply to teaching and could be
used to monitor the teaching profession’s capacity to adapt to any proposed
educational changes. This would enable stress within the teaching profession
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to be more accurately measured using an instrument which takes account of
WKHVSHFLÀFGHPDQGVRIWHDFKLQJUDWKHUWKDQWKHJHQHULFPHDVXUHVRIVWUHVV
now commonly used.
 7KHUHLVVWLOODODFNRIHYLGHQFHWRVKRZKRZVWUHVVDULVHVIURPSXSLOWHDFKHU
interactions within the classroom. Therefore, we recommend that an
observational study be undertaken to identify the impact of teachers’ stress
RQWHDFKHUSXSLOLQWHUDFWLRQV
•

Many teachers complained that educational innovation was causing them
increased stress. We recommend that more monitoring, in particular of the
FRQWLQXLQJLPSDFWRIHGXFDWLRQDOFKDQJHVRQWHDFKHUV·H[SHULHQFHRIVWUHVV
EHXQGHUWDNHQDQGÀQDOO\

•

Because there is a lack of evidence on the effectiveness of various strategies
and interventions aimed at helping teachers and schools reduce teacher stress,
we recommend that a systematic evaluation of these be commissioned.

Unless these underlying issues are addressed, we suspect that palliative measures,
such as those proposed by Teacher Support Scotland, will ultimately have little
impact on recruitment and retention of competent teachers – which is a problem
that has already arisen in some areas.
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