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THE CHARTERED TEACHER
*RUGRQ.LUN:DOWHU%HYHULGJH ,DLQ6PLWK  (GLQEXUJK'XQHGLQ$FDGHPLF
3UHVV,6%1 SS SE 
Review by LEILA HOLM
This book is part of the series on 3ROLF\ DQG 3UDFWLFH LQ (GXFDWLRQ which aims
to illuminate the public and professional discussion of education from a Scottish
SHUVSHFWLYH,WLVDWLPHO\SXEOLFDWLRQDVWKH&KDUWHUHG7HDFKHU3URJUDPPH &73 JDLQV
PRPHQWXPDQGWKHÀUVWJURXSRIWHDFKHUVVXFFHVVIXOO\DFKLHYH&KDUWHUHG7HDFKHU
VWDWXVLQ-XQH7KLVFOHDUO\VWUXFWXUHGDQGOXFLGO\ZULWWHQERRNZLOOEHRILQWHUHVW
WRDOOWKRVHLQYROYHGLQWKH&73LQFOXGLQJSDUWLFLSDQWVPHPEHUVRISDUWQHUVKLSVZKLFK
SURYLGHWKH3URJUDPPHVFKRROPDQDJHUVDQG&RQWLQXLQJ3URIHVVLRQDO'HYHORSPHQW
&3' &RRUGLQDWRUVDWVFKRRODQGORFDODXWKRULW\OHYHO
The genesis of the Standard for Chartered Teacher (SCT) is described in the
ÀUVW FKDSWHU 7KH DXWKRUV WUDFH WKH HVWDEOLVKPHQW RI WKH 6WDQGDUG WKURXJK IURP
the Sutherland Report (1997) on Teacher Education Training to the report of the
McCrone Committee, $7HDFKLQJ3URIHVVLRQDOIRUWKHVW&HQWXU\(2000) and the
resulting McCrone agreement. Highlighted is the key contribution of the Sutherland
5HSRUWZKLFKLQVLVWHGWKDWDOO&3'DFWLYLWLHVVKRXOGEHDFFUHGLWHGZLWKLQDQDWLRQDO
IUDPHZRUN RI DZDUGV 7KH 5HSRUW FDOOHG IRU VSHFLÀF SDWKZD\V RI SURIHVVLRQDO
development within which particular levels of professional achievement could be
marked. The Scottish Executive Education Department’s response to the Sutherland
Report is charted, culminating in the launch of the Chartered Teacher (CT) project
in 2000.
Having been heavily involved in the CT project, the authors provide interesting
LQVLJKWVLQWRWKHFRQVXOWDWLRQSURFHVVWKDWDFFRPSDQLHGWKHGHÀQLQJRIWKH6&7DQG
WKHGHYHORSPHQWRIWKH&73URJUDPPH7KHSURFHVVLQYROYHGJDWKHULQJWKHYLHZVRI
thousands of teachers, educational organizations and focus group meetings, a study of
FXUUHQWWKHRULHVRIHIIHFWLYHWHDFKLQJDQGSURIHVVLRQDOLVPDQGRIDSSURDFKHVWR&3'
LQWHDFKLQJDQGRWKHUSURIHVVLRQVRIUHVHDUFKLQWKHVHÀHOGVDQGRIDWWHPSWVLQRWKHU
countries to describe the qualities of accomplished teachers and the establishment of
professional standards. What emerged was that teachers wanted an award which was
properly accredited and led to a recognized academic award (a Master’s Degree) as
well as the professional status of Chartered Teacher. This has inevitably meant the
LQYROYHPHQW RI WKH +LJKHU (GXFDWLRQ LQVWLWXWLRQV DV SURYLGHUV RI WKH 3URJUDPPH
although not exclusively so, as private organizations are also involved.
The merit of the book is that it is much more than just a dry account of the
HVWDEOLVKPHQW RI WKH 6WDQGDUG DQG WKH GHYHORSPHQW RI WKH &7 3URJUDPPH 7KH
authors elucidate the underlying philosophy and principles upon which the SCT is
IRXQGHGDQGGHIHQGWKH6WDQGDUGDVJLYLQJGXHZHLJKWWRWKHFRQFHSWRIWKHUHÁHFWLYH
practitioner and the notion of the extended professional. They provide a rigorous
critical commentary on the robustness of the Standard, which they claim is in many
ways a celebration of extended professionalism rather than offering a reductionist set
of competences. When analysing the interrelationship between the four components
of the SCT, they demonstrate that the various capabilities and capacities that make
up the Standard are derived from the belief that teaching is not reducible to a narrow
set of skills, techniques and knowledge. They show how the SCT represents a much


more advanced level of professional accomplishment than the Standard for Initial
Teacher Education and the Standard for Full Registration.
$ VHSDUDWH FKDSWHU GHDOV ZLWK WKH VWUXFWXUH RI WKH &7 3URJUDPPH ZKLFK LV
GHVLJQHGWRRIIHUÁH[LELOLW\DQGDFFHVVLELOLW\$VVHVVPHQWSURFHGXUHVDUHFODULÀHG
along with the process of the accreditation of prior learning. Also included is an
account of the piloting of core and option modules and the subsequent evaluation
of the process. In the concluding chapters the authors highlight the positive features
of the CT project which include the extensiveness of and creative approach to
the consultation process, the openness of the management of the project, and the
partnerships which were fostered.
The authors do not shy away from identifying the shortcomings of the CT
3URJUDPPHDQGLWVLPSOHPHQWDWLRQVXFKDVWKHSURYLVLRQRILQIRUPDWLRQWKHFRVWV
of the modules, and support for teachers. They conclude by detailing a number of
unresolved issues. Some of these are now past history, such as the readiness of the
providers to accommodate the demand for Module 1. Other issues remain to be
DGGUHVVHGVXFKDVWKHWUDQVIHUDELOLW\RIFUHGLWVJDLQHGDVSDUWRIWKH&73URJUDPPH
to programmes leading to awards in leadership and management, and vice versa.
They highlight the need for as much support as possible from authorities and schools.
It would indeed be helpful if this matter were to be addressed at national level and
steps taken to moderate inequalities.
I would recommend this book as a core text for those undertaking the CT
3URJUDPPH,WVKRXOGEHSDUWLFXODUO\XVHIXOZKHQXQGHUWDNLQJPRGXOH WKHFRUH
FRPSXOVRU\PRGXOH ZLWKLWVIRFXVRQFULWLFDOVHOIUHÁHFWLRQSURIHVVLRQDOGHYHORSPHQW
DQGH[SORUDWLRQRIZKDWGHÀQHVSURIHVVLRQDOLVPLQWKHHGXFDWLRQDOFRQWH[W7HDFKHUV
and managers should dip into this book to gain a better understanding of the ways in
ZKLFKSDUWLFLSDWLRQLQWKH3URJUDPPHFDQHQULFKWKHSURIHVVLRQDOOLYHVRIWHDFKHUV
and enhance the quality of learning and teaching.

MAKING SENSE OF EDUCATION
'DYLG&DUU  /RQGRQ5RXWOHGJH)DOPHU,6%1 SSSOXV
xiii, £19.99, pb.)
Review by JOHN DAKERS
'DYLG&DUULV3URIHVVRURI3KLORVRSK\RI(GXFDWLRQLQWKH)DFXOW\RI(GXFDWLRQDW
WKH8QLYHUVLW\RI(GLQEXUJK2WKHUERRNVLQFOXGH¶(GXFDWLQJWKH9LUWXHV· 5RXWOHGJH
 DQG¶3URIHVVLRQDOLVPDQG(WKLFDO,VVXHVLQ7HDFKLQJ· 5RXWOHGJH WKH
ODWWHURIZKLFKZDVVXEMHFWWRDUHYLHZDUWLFOHLQ6(50D\
¶0DNLQJ6HQVHRI(GXFDWLRQ·LVDFFRUGLQJWRWKHDXWKRUDQDWWHPSWWRLQWURGXFH
a much needed and updated introduction to the philosophy of education. Moreover,
KHFODLPVWKDWLWVKRXOGWDNHDFFRXQWRIUHFHQWGHYHORSPHQWVLQWKHÀHOGDQGVKRXOG
EHQHÀWWKRVHSURIHVVLRQDOO\LQYROYHGLQWKHSURFHVVRIHGXFDWLRQ
7KHÀIWHHQFKDSWHUVPDNHXSWKUHHVHFWLRQVZKLFKFRQVLGHU¶(GXFDWLRQ7HDFKLQJ
DQG 3URIHVVLRQDO 3UDFWLFH· ¶(GXFDWLRQ .QRZOHGJH DQG WKH &XUULFXOXP· DQG
¶6FKRROLQJ6RFLHW\DQG&XOWXUH·7KHFKDSWHUVVWDQGE\WKHPVHOYHVDOWKRXJKUHDGLQJ
the whole book allows the reader to conceptualise their own view of education.
7KHÀUVWVHFWLRQVWDUWVE\DQDO\VLQJ´HGXFDWLRQDVDPDWWHURIWKHDFTXLVLWLRQ
of human characteristics of more than merely instrumental or utilitarian value”
(p. x). Indeed, this is an argument that can be heard echoing up and down the


corridors of various Initial Teacher Education Institutions. Carr settles this recurring
LQVWUXPHQWDOLVWQRQLQVWUXPHQWDOLVWGHEDWHE\GLIIHUHQWLDWLQJEHWZHHQWKHFRQFHSWRI
education and schooling. He goes on to explore the confusions which exist between
education and training; extrinsic and intrinsic forms of knowledge; academic and
vocational; theory and practice; the teacher as a professional or a technician.
It is in this early examination of these concepts that Carr begins to challenge the
reader to think more deeply about their own implicit theories concerning the concept of
HGXFDWLRQDQG´>W@KHFRPSOH[FKDUDFWHURIWHDFKLQJµZKLFKLVDFRQVHTXHQWLDOUHVXOW
The second section takes a much more philosophical turn with discussions ranging
IURP'HVFDUWHV·GXDOLVPWRHSLVWHPRORJ\6LJQLÀFDQWO\ZKLOVWHGXFDWLRQDOLVWVVXFK
DV3LDJHWDQG%UXQHUDQGHYHQ6NLQQHUDUHJLYHQVRPHFRQVLGHUDWLRQ9\JRWVN\LV
somewhat noticeable by his absence. Issues relating to the curriculum provide a
comprehensive set of arguments, which encourage a more introspective consideration
of issues on the part of the reader.
Finally, Carr takes the reader, or perhaps more appropriately the teacher, on a
journey of self discovery. Issues relating to the politics of education are discussed,
and once more, implicit theories are challenged.
Essentially the target audience are Education Studies undergraduates, but it will
also be an invaluable resource to any student new to the study of education through
other disciplines. Despite this target audience, postgraduate students or academics
ZLOOÀQGWKLVERRNEHQHÀFLDOHVSHFLDOO\LIWKH\ZLVKWRJDLQDQXSGDWHGRYHUYLHZRI
the various philosophical aspects of education. This is a challenging book requiring
the reader to engage with issues at a much higher level than they may otherwise
have done in the past. In so doing, however, a more informed teacher will emerge
having a deeper understanding of the educational process. Ultimately this book is
quite unique and is a worthy addition to any university bookshelf. It should be a key
text for Initial Teacher Education.

('8&$7,2162&,$/-867,&($1',17(5$*(1&<
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Sheila Riddell and Lyn Tett (eds) (2001) London; Routledge
,6%1 SS KEN
Review by JILL DUFFIELD
The title of this collection of papers sets out a theme which has become important
in social policy among governments and in the research community: it subjects
WKH FRQQHFWLRQV EHWZHHQ LWV HOHPHQWV HGXFDWLRQ VRFLDO MXVWLFH DQG LQWHUDJHQF\
working, to critical scrutiny. The role of education in policy discourse is examined
WR TXHVWLRQ ZKHWKHU HGXFDWLRQ RSHUDWHV DV WKH ¶FXUH· IRU VRFLDO LQHTXDOLW\ RU
alternatively, whether progress in social justice is a necessary condition for improved
educational outcomes. The starting point of critique is Britain under New Labour,
with a particular focus on Scotland, but the argument is deepened by a wide range
of international comparison. Instances of policy and practice, from France and other
European countries, Australia, the United States of America and Japan, include
HDUO\\HDUVHGXFDWLRQDQGFDUHFRPPXQLW\VFKRROLQJDQGIXOOVHUYLFHVFKRROLQJLQ
priority zones.
What is social justice in education? Is it to be discerned in terms of attainment,



or does it depend upon social and economic conditions? Inequality in Britain
LQFUHDVHGVKDUSO\LQWKHVGXHWRWKHWD[DQGEHQHÀWSROLFLHVRIWKH7KDWFKHU
government. While the rate of widening inequality has slowed under the Labour
government since 1997, the trend has continued, in spite of redistributive tax credits
LQIDYRXURIWKHSRRUHVWDQGDQHVSRXVHGJRDORIHOLPLQDWLQJFKLOGSRYHUW\ 3D[WRQ
DQG'L[RQ $JURZLQJSHUFHQWDJHRIQDWLRQDOZHDOWKLVRZQHGE\WKHULFKHVW
RQHSHUFHQWZKLOHLQ%ULWDLQZDVQREHWWHUWKDQHOHYHQWKRXWRIÀIWHHQ(8
FRXQWULHVLQSURSRUWLRQVRIFKLOGUHQLQSRYHUW\ LPSURYHGIURPÀIWHHQWKSRVLWLRQ
in 1997) (ibid. p.60).
$VWKHHGLWRUVRIWKHSUHVHQWERRNDUJXHDVHDUO\DVLQD¶EOXHSULQWIRU1HZ
/DERXU·WKHSDUW\IDYRXUHGDQ¶,QYHVWRUV·%ULWDLQ·RIH[SDQGHGRSSRUWXQLW\RYHUD
¶/HYHOOHUV·%ULWDLQ·SXUVXLQJHTXDOLW\RIRXWFRPH$ORQJVLGHWKHJURZWKRIHFRQRPLF
LQHTXDOLW\WKHUHOHYDQFHRIVRFLRHFRQRPLFFRQWH[WWRHGXFDWLRQORVWJURXQGLQWKH
VVWRWKHQRWLRQRIFRQWH[WIUHHVFKRROHIIHFWLYHQHVV0HDQZKLOH&RQVHUYDWLYH
DSSOLFDWLRQRI¶QHZPDQDJHULDOLVP·WRZHOIDUHVHUYLFHVZDVDOVRWDNHQIRUZDUGLQWRD
Labour agenda for welfare service reform expressed in performance targets. It is this
UHIRUPDJHQGDUDWKHUWKDQHFRQRPLFUHGLVWULEXWLRQZKLFKLVRIÀFLDOO\DVVXPHGWREH
synonymous with the pursuit of social justice (Riddell and Tett, Chapter 1).
7KHGHVLUDELOLW\RI¶LQWHUDJHQF\ZRUNLQJ·KDVEHFRPHHVWDEOLVKHGLQWHUQDWLRQDOO\
as a fruitful approach to a range of social problems associated with urban poverty,
DQGWHQGVWREHWUDFHGWRWKHQRWLRQRIWKH¶IXOOVHUYLFHVFKRRO·LQWKH8QLWHG6WDWHV
RI$PHULFD DGGUHVVHG KHUH E\ %R\G DQG &URZVRQ LQ &KDSWHU  +RZHYHU WKH
QDWXUH DQG GHSWK RI MRLQHGXS ZRUNLQJ EHWZHHQ DJHQFLHV PD\ YDU\ PDUNHGO\ LQ
different contexts. Its success is by no means guaranteed, as social services in many
VRFLHWLHVKDYHJURZQLQWREXUHDXFUDFLHVZLWKWKHLURZQRUJDQLVDWLRQDOVXEFXOWXUHV
The complexity of problems of housing, health, unemployment, crime, addictions,
social stigma and educational failure faced by the poor in rich societies cannot be
tackled singly and may be exacerbated by a confusing plethora of service professional
DWWHQWLRQVUHPLQLVFHQWRIWKHJDQJ·VSOHDWR2IÀFHU.UXSNHLQ%HUQVWHLQ·V:HVW6LGH
6WRU\ The report )RU6FRWODQG·V&KLOGUHQ (Scottish Executive, 2001) powerfully
made the case for integrated children’s services. Nevertheless, concentration on
organisational change may divert attention from the children and parents who are
WREHWKHEHQHÀFLDULHV
3UREOHPVLQDFKLHYLQJVRFLDOMXVWLFHLQHGXFDWLRQWKURXJKLQWHUDJHQF\DSSURDFKHV
are revealed in several contributions. Far from simplifying individuals’ or staff
members’ experiences of welfare services, Gwynedd Lloyd and colleagues (Chapter
 ÀQGWKDWDWWKLVSHUKDSVWUDQVLWLRQDOVWDJHFRPSOH[LW\DQGFRQIXVLRQPD\EH
greatly increased, with different management structures, overlapping and even
FRQÁLFWLQJVHWRISULRULWLHVDQGWDUJHWVRSHUDWLQJVLPXOWDQHRXVO\3DUWVRIWKHERRN
including Smyth’s comparison of early childhood provision across six EU countries
&KDSWHU KLJKOLJKWWKHGLOHPPDRIFKRRVLQJEHWZHHQXQLYHUVDOSURJUDPPHVDQG
those targeted at the disadvantaged. Universal provision tends to reproduce and even
LQWHQVLI\WKHH[LVWLQJSDWWHUQVRIVRFLDOGLYLVLRQ6HUYLFHVZKHUHWDNHXSLVKLJKEXW
QRWXQLYHUVDOWHQGWRH[FOXGHWKHSRRUHVW6SHFLÀFDFWLRQIRUDUHDVRIGHSULYDWLRQ
carries the danger of stigma and deepening isolation. Exclusive focus on economic
QHHGPD\GHQ\LQFOXVLRQWR\RXQJSHRSOHZLWKGLVDELOLWLHVDQGOHDUQLQJGLIÀFXOWLHV
(Tisdall, Chapter 12; Lightfoot, et al., Chapter 9; Riddell and Wilson, Chapter 16).
Developing understanding of collaborative relationships between professionals needs
to progress alongside new opportunities for the voices of children and parents to be
KHDUG 0RUGDXQW&KDSWHU.DVDPDDQG7HWW&KDSWHU 
Most contributors accept the ERQD ÀGHV of their governments in relation to
commitment to social justice, although as Clarke, et al., point out, it can be a
¶PRWKHUKRRGDQGDSSOHSLH·DJHQGDWKDWPXVWTXHVWLRQ



whether some of the structural features of the society within which
disadvantaged citizens are being so vigorously included are not precisely
the ones that are generating their exclusion (p.169).
A combative stance is also taken by Baron (Chapter 6) who deconstructs the rhetoric
of New Community Schools in Scotland to argue that the underlying policy intention
is to increase central control of services and their clients. England’s Education
$FWLRQ=RQHV 3RZHU&KDSWHU+DWFKHUDQG/H%ORQG&KDSWHU DGYHUWLVHWKHLU
achievements on their website largely in terms of rising attainment, and have
GLVDSSHDUHGRIIWKHHOHFWRUDOFDPSDLJQUDGDULQIDYRXURIWKHUKHWRULFRI¶FKRLFH·
,Q)UDQFHWKHORQJHUHVWDEOLVKHG=RQHVG·(GXFDWLRQ3ULRULWDLUHstruggle with ethnic
and communal tensions, housing issues and a tradition of central direction that sits
uneasily with moves towards local empowerment.
The book evidently suffered from publishers’ perceptions of commercial
realities for work originating in Scotland, and appeared only as an expensive
KDUGEDFN HYHQ WKRXJK WKH HGLWRUV ZHUH DW SDLQV QRW WR GLUHFW LW VSHFLÀFDOO\ DW
Scottish readers. While Scottish developments are fully and rightly addressed, the
title and presentation, and even more importantly the contents and arrangement of
the collection, locate the social justice agenda in a global context. The problems
of education for disadvantaged people in unequal societies, and the development
RI UHVSRQVLYH FRPPXQLW\IRFXVHG VHUYLFHV ZKLFK DVVLVW SHRSOH WR SDUWLFLSDWH
fully, require continued, persistent attention among researchers such as the authors
represented here.
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GAELIC MEDIUM EDUCATION
0DUJDUHW1LFROVRQ 0DWWKHZ0DF,YHU HGV   (GLQEXUJK'XQHGLQ$FDGHPLF
3UHVV,6%1; SS SE
Review by MICHEL BYRNE
´&HXGEOLDQQDVDVJRLO
LVVLQQQDU*DLGKHLOIKDWKDVWµ
´$KXQGUHG\HDUVLQVFKRRODQGZH·UH*DHOVVWLOOµQRWHGVFKRODUSRHW5XDUDLGK
MacThòmais (Derick Thomson) with wry wonder in 1972, and there is little doubt
that since the 1872 Education Act the effects of state education on the cultural
FRQÀGHQFHRIWKH*DHOVDQGRQWKHIRUWXQHVRIWKHLUODQJXDJHKDYHEHHQEDOHIXO,W
is ironic but satisfying to consider that now, thirty years after Thomson’s words,
the role of state education as a potential VDYLRXUof the language is not only widely
acknowledged but in danger of being overstated. This splendid little book, however,
VKRZFDVHV*DHOLFPHGLXPHGXFDWLRQ *0( QRWSULPDULO\DVDWRRORIODQJXDJH
revival but as a bold, and in some ways bravely ad hoc, adventure in additive
bilingualism from which Scottish education and Scottish society as a whole can
RQO\EHQHÀW



Now is a good time to be casting an eye on the GME phenomenon, when it has
EHHQLQSODFHMXVWORQJHQRXJKWREHSURSHUO\HYDOXDWHGZKHQWKH6FRWWLVK3DUOLDPHQW
has also been in place long enough to be challenged on its record as regards Gaelic
and GME, and when (with a Gaelic Language Bill in the pipeline and a Gaelic
%RDUGLQLWVLQIDQF\ RQO\VHULRXVSROLWLFDOFRPPLWPHQWFDQHQVXUHWKHORQJWHUP
success of the initiative.
7KLVWHQWKYROXPHLQWKH¶3ROLF\DQG3UDFWLFH·VHULHVRSHQVZLWKDQDGPLUDEO\
clear, concise historical overview of the place of Gaelic in Scottish education since
1872, covering the development of bilingual education from the tentative Inverness
LQLWLDWLYHRIWKHVWRWKHLQQRYDWLYH:HVWHUQ,VOHV·%LOLQJXDO3URMHFWRIWKHV
DQG RQ WR WKH JURZWK RI *0( LQ /RZODQGV DQG +LJKODQGV IURP WKH PLGV
5HPDUNLQJRQWKHDSSDUHQW¶SODWHDX·UHDFKHGLQWKHHDUO\VGXHWRVWDIIVKRUWDJHV
ODFNRIUHVRXUFHVDQGODFNRI6HFRQGDU\IROORZXSWR3ULPDU\*0(³LQVSLWHRI
WKHWKXPEVXSJLYHQE\WKH62('FRPPLVVLRQHG-RKQVWRQHUHSRUW³0DF/HRG
highlights the need for active promotion and proper strategic planning of GME, and
WKHGLIÀFXOWLHVKHRXWOLQHVDUHHFKRHGE\DOOWKHERRN·VFRQWULEXWRUV
An insistent note in the book is that GME is not merely of importance to Gaelic
VSHDNHUVEXWKDVIDUUHDFKLQJLPSOLFDWLRQVIRUODQJXDJHWHDFKLQJDQGELOLQJXDOLVP
in Scotland generally, and it is appropriate that the second chapter directs our
DWWHQWLRQ WR WKH LQWHUQDWLRQDO FRQWH[W ,Q D W\SLFDOO\ ULJRURXV DQG FOHDUVLJKWHG
analysis Edinburgh University scholar Wilson MacLeod presents the Basque, Welsh
and Irish situations, pointing out points of convergence and divergence. Although
the differences can seem too great to offer valid models for GME in Scotland (e.g.
QXPEHURIVSHDNHUVOLWHUDF\UDWHVVWDWXVDV¶QDWLRQDO·V\PEROFHQWUDOJRYHUQPHQW
attitudes), the comparisons are illuminating. It is reassuring, for example, to discover
WKDWWKHSUREOHPRIWHDFKHUVZLWKOHVVWKDQIXOOSURÀFLHQF\LQWKHODQJXDJHWKH\
teach in is one already confronted and addressed by the Basques and the Irish, and
LWLVXVHIXOWREHWROGWKDW%DVTXHWHDFKHUWUDLQLQJHIIRUWVKDYHFRQFHQWUDWHGPRUH
RQLQVHUYLFHWKDQRQLQLWLDOIRUPDWLRQ
,Q&KDSWHUSHUVSHFWLYHVIURPWKH¶FKDONIDFH·DUHJLYHQDQDLULQJE\*0(
SUDFWLWLRQHUQRZ4XDOLW\,PSURYHPHQW2IÀFHU5RVHPDU\:DUG7KLVFKDSWHUFRYHUV
the challenges faced by school managements (including that of the language barrier
and issues of inclusion and integration), the methodological challenges faced by
teachers, problems of staff recruitment, and the role of parents. It would have been
interesting to get some indication of how serious the shortage of teaching materials
is – how much is available, say, in the Sciences or in the wider Environmental
Studies? Is there a native reading scheme, or are teachers still having to use a
VFKHPHSUHGLFDWHGRQ(QJOLVKODQJXDJHOLWHUDF\VWDJHV":KDWFHQWUDOLVHGUHVRXUFHV
or resource databases exist at present for GME teachers? What level and manner
RILQVHUYLFHWUDLQLQJLVDYDLODEOH":DUG·VSOHDIRU*0(WREHGHPDUJLQDOLVHGPD\
initially consist of platitudes, but she develops the argument well and is surely right
in stressing the importance of an inclusive, bilingual ethos in schools which contain
a GME stream; her illustration of good practice in action is particularly helpful.
While most contributors acknowledge the important role played by grassroots
FDPSDLJQLQJJURXSVVXFKDVWKH&13SDUHQWDVVRFLDWLRQVRUWKHQXUVHU\VFKRROV
DVVRFLDWLRQ&16$&KDSWHUE\4XDOLW\,PSURYHPHQW2IÀFHU-HDQ1LVEHWVWUHVVHV
the role of local government in the growth of GME, and especially the crucial
¶XQEORFNLQJ· UROH SOD\HG E\ WKH LQWURGXFWLRQ RI *DHOLF 6SHFLÀF *UDQWV LQ 
Tensions between GME activists and some local authorities are alluded to but wisely
not dwelt on, and resistance to GME is explained in generously rational terms rather
WKDQE\UHIHUHQFHWRDQWL*DHOLFSUHMXGLFHRUFHQWUDOLVWIHDURIDJUDVVURRWVFKDOOHQJH
Nisbet clearly outlines the prominent issues from the local authority perspective: the
ODFNRIVSHFLÀFHGXFDWLRQDOUHVHDUFKZKLFKPLJKWKDYHKHOSHGYDOLGDWHWKHH[SHULPHQW
LQWKHH\HVRIVXVSLFLRXVHGXFDWLRQDXWKRULWLHV DQGJLYHQFRQÀGHQFHDQGVXSSRUW


WRSDUHQWVDQGWHDFKHUV VWDIÀQJVKRUWDJHV6FRWWLVK*RYHUQPHQWSULRULWLVLQJDQG
future prospects under the aegis of the new Bòrd na Gàidhlig.
The blockage in the full acceptance of GME in Scotland hinted at by Nisbet is
VTXDUHO\DGGUHVVHGLQDÀQDOFKDSWHUE\0DUJDUHW1LFROVRQ6HQLRU/HFWXUHUZLWK
the OU, and GTC Chief Executive Matt MacIver, which very effectively gatefolds
Wilson MacLeod’s contribution. Why has the broadly successful GME experiment
not been welcomed with open arms and indeed vaunted as one of the brightest
ÁHGJOLQJVLQ6FRWODQG·VHGXFDWLRQDOQHVWUDWKHUWKDQEHLQJPHUHO\WROHUDWHGLIQRW
resented as a dangerous cuckoo? The authors perceptively survey the restrictive
linguistic, educational and political contexts within which GME has struggled to
VXUYLYHDQGÁRXULVKDQGVREHUO\UHÁHFWRQWKHFRXQWU\·V¶UDWKHUDZNZDUGUHODWLRQVKLS
with language’, but they end on a note of cautious optimism.
Inevitably, the volume has been overtaken by events. GME is now part of the
(GXFDWLRQ DQG<RXQJ 3HRSOH PLQLVWHULDO SRUWIROLR DV UHFRPPHQGHG E\ VHYHUDO
contributors, and the lack of activity in the Secondary sector highlighted in the
book has begun to be addressed in Glasgow with the planned opening of a GME
6HFRQGDU\6FKRROLQ2QDOHVVSRVLWLYHQRWHWKHSHUYHUVHO\TXDOLÀHGUHDFWLRQ
RIWKH(,6WRWKHODWWHUGHYHORSPHQWFRQÀUPVWKHERRN·VFULWLTXHRIWKHHGXFDWLRQDO
establishment in Scotland. This is a highly relevant and challenging addition to
WKH¶3ROLF\DQG3UDFWLFH·VHULHVDQGERWKWKHHGLWRUVDQGWKHFRQWULEXWRUVDUHWREH
congratulated on this quality.
There are very few typos, and I only wish to draw attention to those which caused
PHPRPHQWDU\FRQIXVLRQRQS7DEOHWKHVHFRQGODVWDQGWKLUGODVWHQWULHV
should refer to secondary pupils, not primary; and on p.62 the table presumably
refers to Higher presentations not Standard Grade.

THE MOTIVATED SCHOOL
$ODQ 0F/HDQ   /RQGRQ 3DXO &KDSPDQ3XEOLVKLQJ ,6%1    
SS SE
Reviewed by BRIAN BOYD
7KH0RWLYDWHG6FKRROis an important book. It addresses a number of key issues
which are central to Scottish educational policy, including Better Behaviour;
Better Learning, Inclusion and Raising Attainment. It is also a controversial book,
FKDOOHQJLQJDVLWGRHV´ZRROO\WKLQNLQJµRQLVVXHVVXFKDVVHOIHVWHHPUHZDUGVDQG
motivation to learn. For many teachers, however, it will be a disappointing book,
VLQFHLWV$IRUPDWLWVWLWOH WKHODWHVWLQDVHULHVZKLFKKDVVHHQ´7KH,QWHOOLJHQW
School”, “The Learning School” and “The Empowered School”) and, not least the
UHSXWDWLRQRILWVDXWKRUDVVRPHRQHZKRSURGXFHG´3URPRWLQJ3RVLWLYHEHKDYLRXUµ
may lead them to expect a book which is practical in its orientation. Instead, it is a
KLJKO\DFDGHPLFWUHDWLVHFRPSOH[DQGDWWLPHVVHOIDEVRUEHG
This is a book which majors in conceptual frameworks. The reader has to work
hard to hang onto the four “drivers”, operating along two dimensions, with four
types of learning context, each of which acts along a continuum which has four
´JHDUVµDQGDOOWKLVEHIRUHZHUHDFKWKHWZRFHQWUDOGLOHPPDV7KHERRNLVIXOO
RIFRPSOH[ÀJXUHVDQGGLDJUDPVFXOPLQDWLQJRQSDJHZLWKRQHHQWLWOHG´
classroom types”. Any model with this degree of complexity is unlikely to have
any immediate practical impact.


However, it would be wrong to dismiss the book on these grounds. It is an
important contribution to the debate about effective schools and how they meet
the needs of all of their pupils. It addresses the most complex problems of our
time, including the causes of disaffection, the strategies schools use to help these
young people to achieve their potential, the effects schools actually have on pupils’
VHOIHVWHHPDQGWKHGHVLUDELOLW\RILQWULQVLFUDWKHUWKDQH[WULQVLFUHZDUGV$ODQLV
FKDUDFWHULVWLFDOO\UREXVWLQKLVWKHVLVWKDWVHOIHIÀFDF\UDWKHUWKDQZRROO\FRQFHSWV
RIVHOIHVWHHPLVZKDWVFKRROVVKRXOGEHWU\LQJWRIRVWHULQ\RXQJSHRSOH
7REHIDLUWRWKHDXWKRUWKHERRNGRHVQRWDLPWREHD´TXLFNÀ[µEXWUDWKHUWR
distil the huge body of research in this area so that its impact on schools might be
H[SORUHG,WVHHNVWRLOOXPLQDWHWKHLVVXHVDQGWRFKDOOHQJHSROLF\PDNHUVVFKRRO
managers and teachers to engage with them. There are many important ideas such
as “engagement”, the role of “ability” in learning and explanations of why there is
a gender imbalance in terms of attainment nationally, which Alan touches on but
does not fully develop. Indeed, it is not until chapter 12 that he fully addresses the
issues implicit in the title of the book
It is this tantalising look at issues which leads me to believe that this book must
not be an end of the matter. Alan McLean has been making an important contribution
to education in Scotland for nearly three decades now in the role of psychologist,
VWDIIGHYHORSHUDQGWKLQNHU3HUKDSVKHQHHGVWRWDNHDOHDIRXWRIWKHERRNRIDQRWKHU
LQÁXHQWLDOHGXFDWLRQDOWKLQNHU0LFKDHO)XOODQDQGZULWH7KH0RWLYDWHG6FKRRO
WKH6HTXHOIn such a book he could combine the practicality of 3URPRWLQJ3RVLWLYH
Behaviour with this theoretical book, and write a manual of some kind which helps
school managers, teachers and other stakeholders to put into practice the ideas
he has developed. 7KH0RWLYDWHG6FKRROIURPWKHRU\WRSUDFWLFHmight be a less
VHOILQGXOJHQWWLWOHWKDQ)XOODQ·VEXWLWZRXOGDOPRVWFHUWDLQO\KDYHPRUHLPSDFWRQ
practice in Scottish schools.
Go for it, Alan. There’s an eager readership out there.



