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Having recently completed a thesis myself, I was drawn to this book, to ascertain
ZKHWKHU LW RIIHUHG DQ\ LQVLJKW LQWR KRZ WR XQGHUWDNH ± DQG PRUH LPSRUWDQWO\
FRPSOHWH±WKLVWDVNDWERWK'RFWRUDODQG0DVWHUVOHYHO
My initial thought in reviewing this book was to determine whether this updated
version offered any new advice amongst the plethora of self-help manuals which
already exist. Indeed the author acknowledges that she herself has read many of
WKHVHEXWVXJJHVWVWKDWWKLV¿OOVWKHJDSE\FRYHULQJWKHZKROHZULWLQJSURFHVV
The structure of the book is user-friendly and the information presented in
such a way as to be easily accessible. It gives the reader prompts, hints and tips
for writing at each stage and the author advises that using these strategies will
KHOSPDLQWDLQVWLPXODWLRQDQGH[FLWHPHQW±ZKLFKDVDOOZKRKDYHHPEDUNHGRQ
WKLVMRXUQH\ZLOONQRZFDQEHGLI¿FXOWDWWLPHV7KHRYHUYLHZLVXVHIXOWRIUDPH
one’s route both through the book and the research process from beginning to end.
The book however is not intended to be read in this way but is designed to solve a
problem as and when it arises.
Each chapter is sub-divided into small chunks of information focusing on a
range of issues. The author highlights the importance of good time management
and advises that deadlines are set, shared and agreed with supervisors. It is intended
that this book will also be helpful for supervisors and will improve the experience
of thesis writing for them and the thesis writers.
Other issues covered include the pressure, frustration and fear and loathing
which can accompany the revision process, a time when any writer can wonder
ZK\WKH\ERWKHUHGWRVWDUWZULWLQJ±DQGZK\WKHHQGUHVXOWLVOHVVWKDQH[SHFWHG
The author likens this experience to Sisyphus rolling his rock up the hill for no
purpose. Being well able to empathise with these feelings, I believe that many
readers will welcome the advice on how to overcome this hurdle and not lose your
way.
Indeed, the over-arching feeling when reading this book is of embarking on
a journey with someone who has gone through the process and understands the
feelings and pitfalls associated with it. Each milestone is discussed and practical
advice offered to ensure that progress is maintained throughout until the marathon
is completed.
 ,QFRQFOXVLRQWKLVUHYLVHGHGLWLRQGRHV¿OOWKHJDSVDQGZLOODVVLVWDQGHQFRXUDJH
the intended audience, described by the author as “anyone who’s thinking about
writing a thesis out of irrepressible enthusiasm for a subject”. It is a welcome
addition to the “toolbox” for writers and should enable successful completion of a
thesis.
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Early Childhood Education and Care: Policy and Practice explores the similarities
and differences between the developments in early childhood education across
the four constituent parts of the United Kingdom and Ireland. It is a valuable
resource, targeted at practitioners and students working in the context of early years
education within these countries and beyond. It offers a unique and informative
perspective on policies and practice throughout the United Kingdom (even if the
United Kingdom is often incorrectly referred to as one country). It allows the
reader the opportunity to study, interrogate and compare the different principles
DQGGHYHORSPHQWVLQHDFKRIWKHFRXQWULHV7KLVHQFRXUDJHVWKHUHDGHUWRUHÀHFWRQ
the particular characteristics of each system.
The book is well set out, accessible and practical. It has a clear structure,
including an introduction addressing the general issues in policy and practice, along
with a concluding chapter summarising and comparing the reported developments.
The main chapters focus on each country in turn, (in alphabetical order so as not to
SRUWUD\(QJODQGLQDVXSHULRUOLJKW IROORZLQJDVLPLODUVWUXFWXUHWKURXJKRXW
The authors set out clear aims to help the reader to appreciate the differences
across the countries. They effectively use case studies to illustrate how policy and
practice impact on the lives of children in each country. Each chapter is written
by early years specialists from their respective country and each follows the same
format, allowing easy comparisons to be made throughout the book. The content
of each chapter is contextualised and brought to life with case studies of two
FKLOGUHQ ERUQ LQ  DQG IURP WKDW FRXQWU\  7KH FKDSWHU H[DPLQHV KRZ WKHVH
FKLOGUHQ DUH LQÀXHQFHG E\ WKHLU RZQ IDPLO\ FLUFXPVWDQFHV DQG WKH VHUYLFHV DQG
provision available to them. Each case study has a number of issues highlighting
the differing needs of the family and how they could or should be supported.
For example, in the Scottish chapter, one of the case studies looks at the
childhood experiences of Fraser. Fraser is a boy born and brought up in Edinburgh
who, while he is still young, moves with his family to a rural area of Scotland.
There are many challenges and issues facing this family, including changes in
family circumstances, nursery provision for working parents in the city, and latterly
Gaelic education and a lack of job opportunities. Each case study has a mix of
family-based problems and explores how factors relating to childhood education
and care impact upon their lives.
The chapter then goes on to discuss the general background of each country,
looking at the geographical features and statistics relating to population and
demographics. There is a discussion on the political climate and the legislative
LVVXHVLQÀXHQFLQJWKHFRXQWU\DVZHOODVDQH[SORUDWLRQRIWKHGLYHUVLW\DQGFXOWXUDO
issues relevant to the family context. These topics are then related back to the
FDVHVWXGLHVFRQWH[WXDOLVLQJWKHLVVXHVLQUHODWLRQWRWKHLQGLYLGXDOFKLOGUHQ±IRU
H[DPSOH WKH GLI¿FXOWLHV )UDVHU DQG KLV IDPLO\ H[SHULHQFH ZKHQ PRYLQJ IURP
Edinburgh to a Gaelic-speaking community.
The chapter then looks at a recent time line of policy and practice in early
childhood education and care, focussing on the relevant documentation and
strategies impacting on children and families. The curriculum forms a large part of
this discussion. The guidance given to practitioners to support the education and
development of each child is noted. In addition, the issue of transitions and the


impact of this on the child and family are explored. Again, there are opportunities
WR UHÀHFW RQ WKH LQGLYLGXDO H[SHULHQFHV RI WKH FKLOGUHQ LQ WKH FDVH VWXGLHV DQG
TXHVWLRQVDUHSRVHGWRHQFRXUDJHWKHUHDGHUWRXQGHUWDNHIXUWKHUUHÀHFWLRQ7KLV
LV UHODWHG WR UHOHYDQW GRFXPHQWDWLRQ DQG UHVHDUFK LQ WKLV ¿HOG PDNLQJ FOHDU WKH
importance of continuity and progression in the education of the young child. It
LVQRWHGWKDWWKLVLVDQLVVXHKLJKOLJKWHGLQWKH&XUULFXOXPIRU([FHOOHQFHDQGLW
‘continues to spark discussion and debate in Scotland’.
The factual information regarding the schooling and primary education of the
child leads on from this discussion, highlighting the statistics of class sizes and
VWDI¿QJDQGKRZWKHFXUULFXOD DQG ¿WLQWRWKLVVWUXFWXUH7KHLPSDFWDQG
GHYHORSPHQWVRI&XUULFXOXPIRU([FHOOHQFHLQWKLVSLFWXUHDUHKLJKOLJKWHG7KH
LVVXHVUHODWLQJWR6SHFLDO(GXFDWLRQDO1HHGVDQGLQFOXVLRQDUHEULHÀ\GLVFXVVHGDV
well as issues pertaining to safeguarding children. The current documentation and
acts in place to care for and protect children in a variety of different circumstances
are outlined. Quality assurance in terms of HMIe and the self evaluation materials
are described and there is discussion on how these have helped to raise standards
and ensure consistency across the education sector. This leads on to the importance
RISURIHVVLRQDOGHYHORSPHQWDQGWUDLQLQJDFURVVWKHZRUNIRUFHDQGWKHLQÀXHQFHRI
new requirements and standards are highlighted.
Each chapter is brought to a close by exploring possible developments and
LPPLQHQWFKDQJHVLQHGXFDWLRQ7KHUHDGHULVHQFRXUDJHGWRUHÀHFWEDFNRQWKH
FDVH VWXGLHV RI WKH FKLOGUHQ ERUQ LQ  DQG FRQVLGHU WKH FKLOG ERUQ LQ 
what are the future prospects for this child? Will he or she indeed be successful,
FRQ¿GHQWUHVSRQVLEOHDQGHIIHFWLYHOHDUQHULQWKHFDVHRI6FRWWLVKHGXFDWLRQ"7KLV
LVRQHRIWKHPDQ\TXHVWLRQVWKLVFKDSWHU±DQGLQIDFWWKLVERRN±FKDOOHQJHVWKH
reader to consider.
The other chapters on each country follow a similar format although issues and
other relevant topics relating to the individual countries are addressed dependent
upon local cultural and historical perspectives.
This book is a good resource to access basic information relating to early
childhood education and care. It is a good starting point for anyone wishing
WR¿QGRXWPRUHDERXWWKHSROLF\DQGSUDFWLFHLQWKHLUFRXQWU\DQGFRPSDUHWKH
perspectives and provision in others. As a newly published book, this is current,
well informed and relevant today. My only concern is that as education develops
rapidly and policies are continually changing, it may become dated very quickly.
Occasionally the text of the book is somewhat limited by descriptions rather than
FULWLFDOUHÀHFWLRQ+DYLQJVDLGWKLVWKHFRQWHQWLVVRXQGDQGWKHFDVHVWXGLHVPDNH
this an enjoyable read, linking the practice in education and care clearly with the
developments taking place.
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BETTER LEARNING, BETTER BEHAVIOUR
*HRUJH+HDG  (GLQEXUJK'XQHGLQ$FDGHPLF3UHVV
,6%1 SS SE 
Review by SHEILA HENDERSON
2Q¿UVWSLFNLQJXSWKLVERRNWKHUHZDVWKHH[SHFWDWLRQWKDWKHUHZDV\HWDQRWKHU
self-help book for teachers about managing pupils’ behaviour. Instead I found a
WKRURXJKDQGWKRXJKWSURYRNLQJZRUNZKLFKVKRXOGPDNHWKHUHDGHUUHÀHFWDWOHQJWK
on his or her own stance in relation to managing pupils with social, emotional and
EHKDYLRXUGLI¿FXOWLHV 6(%' LQVFKRROV,WLVQRWRQO\RILQWHUHVWWRWKRVHZRUNLQJ
with children in the educational setting, however, as a great deal of the material will
be of interest to those with a concern about how children are socialised into society
through education, and how society responds to those children whose behaviour is
deemed by that society as unacceptable.
The title transposes the wording of the Scottish Executive’s policy document,
%HWWHU %HKDYLRXU %HWWHU /HDUQLQJ 6(('   E\ SODFLQJ WKH HPSKDVLV RQ
learning. George Head’s premise is that if teaching and learning were better,
improved behaviour would follow, as opposed to the Scottish Executive’s premise
that improved behaviour would result in improved learning.
 7KHPDWHULDOLVRUJDQLVHGLQ¿YHFKDSWHUVDQGLVZULWWHQLQDFOHDUDQGDFFHVVLEOH
style. It begins by tracing what is meant by social, emotional and behavioural
GLI¿FXOWLHV IURP &ODVVLFDO WLPHV WKURXJK WR WKH SUHVHQW GD\ ,W WKHQ FKDUWV WKH
history of provision for this group of children with SEBD, from the needs model
DQGLQWHJUDWLRQWKDWEHJDQLQWKHVWRWKHULJKWVPRGHODQGLQFOXVLRQDJHQGD
RIWKHVDQGV,QWHUHVWLQJO\+HDGGLVFXVVHVWKHGLFKRWRP\IDPLOLDUWR
many classroom teachers, where the special sector of education sees inclusion as
the answer for the SEBD group, but the mainstream often sees it as the reason for
rising levels of indiscipline.
Head moves on in the second chapter to look at theories of behaviour and their
impact, with an interesting discussion on the assertion that positive approaches
to behaviour management, so popular in schools at the moment, are actually
behaviourist in nature and unlikely to work as children have little intrinsic motivation
to abide by any set of rules or pre-determined behaviours. It is recognised that
humanistic approaches on the other hand, which put the child at the centre rather
than the system, are time consuming and costly in terms of the teacher’s time.
&KDSWHU WKUHH JRHV RQ WR GLVFXVV OHJLVODWLRQ DQG SROLFLHV WKDW KDYH VKDSHG WKH
provision and practice adopted with SEBD children, looking particularly at the
ULJKWVYHUVXVQHHGVDJHQGD&XUUHQWOHJLVODWLRQQRORQJHUUHJDUGVSXSLOVZKRQHHG
DGGLWLRQDOVXSSRUWDVVRPHKRZLQGH¿FLWDQGUHFRJQLVHVWKDWDQ\SXSLOPD\QHHG
support at any time during their time in school. Despite this, the question arises:
how can the needs of the majority of children in a class be met if the rights of a few,
the SEBD group, mean they are included regardless of the behaviour they display?
Whose rights are paramount?
In chapter four, research on the educational experiences of SEBD children and
their teachers is examined, raising the question about why teachers exclude pupils
from their classes when they report that in-class approaches are more effective.
The author goes on to examine some current initiatives in schools and some of the
FRQWUDGLFWLRQVUDLVHGE\UHVHDUFK7KH¿QDOFKDSWHURIWKHERRNGLVFXVVHVWHDFKHU
and pupil identity and pedagogy, beginning with a look at realist and relativist
ontologies and the types of schools, teachers and behaviours that would prevail in
systems that adopt one or other of these. A model of teaching that hopes to offer
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a way forward for dealing with SEBD children is then offered. Interestingly this
model, called a mediational style of teaching, is one which many teachers would
suggest is simply good practice. George Head does recognise this, suggesting that
WKLVLVDEHQH¿WIRUFKRRVLQJWKLVDSSURDFKDV³LWWDNHVZKDWWHDFKHUVDUHDOUHDG\
good at and builds on it.”
This book challenges the marginalisation and demonisation of the SEBD group
of children and instead suggests that they be treated the same way as children
ZLWKPRUHHDVLO\UHFRJQLVHGOHDUQLQJGLI¿FXOWLHV$QH[DPSOHJLYHQLVWKDWZKHQ
GHFLGLQJKRZEHVWYLVXDOO\LPSDLUHGFKLOGUHQZLOOOHDUQZHGRQRW¿UVWVHHNWR³¿[´
WKHLUOHDUQLQJGLI¿FXOW\<HWZLWK6(%'FKLOGUHQZHEHOLHYHWKDWEHIRUHHIIHFWLYH
OHDUQLQJFDQWDNHSODFHWKHLUVRFLDOHPRWLRQDORUEHKDYLRXUDOGLI¿FXOW\PXVW¿UVW
be corrected. Although many teachers would have a great deal of sympathy for
this stance while these children are in school, the question that must be asked is
how society would cope as these children move though the educational system and
RXWLQWRHPSOR\PHQW2IFRXUVHWKHKRSHLVWKDWPDQ\RIWKHLUGLI¿FXOWLHVZRXOG
have been resolved or that they would have learned how to cope with them. If
not, would employers be willing to provide for this group in the same way that the
education system had? Would their demonisation and marginalisation then simply
be postponed until later in life?
The transposition of Learning and Behaviour in the title seems to be summed
up with the behaviourist-realist and humanist-relativist split, and the suggestion
WKDW WKH ¿UVW VRPHKRZ PDNHV PDWWHUV ZRUVH IRU 6(%' FKLOGUHQ DQG WKH VHFRQG
offers many of the answers for dealing with this group. The truth of course, and
the reality in our education system, is that schools and their teachers usually offer a
mix of approaches and practices that cannot be summed up by these polar extremes.
Despite this, the important thing in terms of this work is that it raises awareness
DERXWDJURXSRIFKLOGUHQZKRZHDOOPXVWHQVXUHDUHQRWPDUJLQDOLVHG±HLWKHULQ
school or society.

29(5&20,1*7+(%$55,(5672+,*+(5('8&$7,21
Stephen Gorard with Nick Adnett, Helen May, Kim Slack, Emma Smith and Liz
7KRPDV  6WRNHRQ7UHQW7UHQWKDP%RRNV
,6%1 SS SE
Review by MUIR HOUSTON
This book is a summary of an independent review of the evidence on widening
participation (WP) in higher education (HE). It has a particular focus on the barriers
faced by potential and actual students and the substantive conclusions which can
reasonably be drawn from the evidence. The review was commissioned by the
+LJKHU(GXFDWLRQ)XQGLQJ&RXQFLOIRU(QJODQG +()&( LQ
The WP agenda has been a feature of policy in UK higher education for a
QXPEHURI\HDUV +()&( +RZHYHUDVWKLVERRNDQGWKHDVVRFLDWHGUHSRUW
DYDLODEOHIURPWKH+()&(ZHEVLWH VXJJHVWOLWWOHUREXVWDQDO\VLVRIWKHLPSDFW
of the WP agenda has been undertaken. Indeed, the main message seems to be that,
on the basis of the poor quality of research and evaluation in this area, little of
substance can be said about the success or failure of existing WP initiatives.
 7KH ERRN LV VWUXFWXUHG LQ ¿YH VHFWLRQV HDFK ZLWK WZR FKDSWHUV ZKLFK ORRN
DWVSHFL¿FDVSHFWVRIUHVHDUFKLQWR:37KH¿UVWVHFWLRQFRQWDLQVDQLQWURGXFWLRQ


which sets the scene and provides some underlying context to the remainder of the
book. As such, much of this material, and many of the arguments and observations
made, will be familiar to those engaged in WP research.
The second chapter sets the tone for the book. In an examination of the datasets
available to WP researchers, attention is drawn to the inadequacies of existing data,
DQGWUHQFKDQWFULWLTXHVRIWKRVHXVLQJWKHVHÀDZHGGDWDVHWVDUHSURYLGHG$FFRUGLQJ
to Gorard et alZHFDQVD\QRWKLQJDERXWGH¿QLQJVRFLDOFDWHJRULHVDVZHFDQQRW
SURSHUO\GH¿QHWKHUHOHYDQWSRSXODWLRQRILQWHUHVWZHFDQQRWDGHTXDWHO\PHDVXUH
WKHFKDUDFWHULVWLFVRIWKLVSRSXODWLRQRUGH¿QHSDUWLFLSDWLRQLQ+(DQGWKXVFDQQRW
measure the characteristics of those participating.
The second section is an examination of who may be missing out on participation
LQ+(DQGUHYLHZVWKHH[LVWLQJHYLGHQFHEDVH,Q&KDSWHUWKHDXWKRUVSURYLGH
¿JXUHVRQSDUWLFLSDWLRQRYHUDOOSDUWLFLSDWLRQE\DJHE\VRFLDOFODVVE\HWKQLFLW\
by disability, by mode of study and by area of residence. The authors conclude that
much of the analysis sponsored by the Department for Education and Skills (DfES)
in these areas is based on mistaken assumptions and is ‘simply wrong’ (Gorard et
alS 
Gorard et al. then take a lifelong view of the decision to participate in higher
education. Early life factors such as family, peer group and initial education are
seen as crucial determinants of individual trajectories that may or may not lead to
considering the possibility of higher education; this is an area which is revisited
DWJUHDWHUOHQJWKLQ&KDSWHU7KHDXWKRUVDJDLQUDLVHFRQFHUQVDERXWWKHTXDOLW\
RIUHVHDUFK6SHFL¿FDOO\WKH\GUDZDWWHQWLRQWRLVVXHVRIPLVVLQJRULQDSSURSULDWH
comparators (for example between groups or over time) which means that it is
GLI¿FXOWWRDUJXHIRUFDXVDOFRQQHFWLRQVEHWZHHQLQWHUYHQWLRQVDQGFKDQJHVLQWKH
numbers participating in higher education.
The third section concerns potential obstacles to participation in HE or even
FRQVLGHULQJ WKLV RSWLRQ &KDSWHU  H[DPLQHV FRVW DQG WKH LPSDFW RI FKDQJHV WR
the student funding model; time and travel; motivation; and institutional barriers.
Interestingly, the authors cite data from the Higher Education Statistics Agency
+(6$ DVFRQ¿UPLQJ¿QDQFHLVQRWDQLPSRUWDQWFDXVHRIQRQFRPSOHWLRQ S 
However given the quality of the HESA data, this seems a long bow to draw. If
the categories ‘Other personal reasons’, ‘Other’ and ‘Unknown’ are aggregated
ZHGLVFRYHUWKDWQRWKLQJVSHFL¿FLVNQRZQDERXWWKHGHFLVLRQVWROHDYHPDGHE\
SHUFHQWRIWKRVHZKRIDLOHGWRFRPSOHWHLQ$V<RUNH  LQGLFDWHV
withdrawal or non-completion are complex and are often the result of cumulative
SUHVVXUHVUHVXOWLQJIURPWKHLQWHUDFWLRQRIDQXPEHURIIDFWRUVLQFOXGLQJ¿QDQFH
but often in combination with health and family/work-life balance.
 &KDSWHUEULQJVWKHUHDGHUEDFNWRDQH[DPLQDWLRQRIWKHLPSDFWRIHDUO\OLIHRQ
determining participation in higher education. In part this recognises that persistent
issues with WP are not only to be found in HE. For Gorard et al, the determinants
of participation start at birth and continue throughout the formative years. In other
words, children of graduates tend to participate, and children with parents who are
lifelong learners are more likely to be lifelong learners themselves. There follows a
review of interventions which have targeted school pupils. It is of no surprise that
the authors conclude that these have only produced limited evidence of success
in raising participation and that causal relationships between interventions and
subsequent participation cannot be established.
 7KH IRXUWK VHFWLRQ µ([SHULHQFLQJ +(¶ FRQWDLQV FKDSWHUV  DQG   RQ WKH
transition to HE and the experience of HE once enrolled. As the reader will expect
by now, more evidence of poor quality research and unsupported conclusions is
SURYLGHG,Q&KDSWHUUHVHDUFKRQLVVXHVVXFKDVFKRLFHRILQVWLWXWLRQDQGVXEMHFW
applications and admissions procedures, and the period of transition to university
OLIH LV UHYLHZHG ,Q VXPPDU\ FKRLFH LV VHHQ WR EH LQÀXHQFHG E\ JHRJUDSKLFDO


FRQVWUDLQWVFXOWXUDOFRQVWUDLQWVOHYHODQGW\SHRITXDOL¿FDWLRQVDQGWKHYRFDWLRQDO
UHOHYDQFHRIWKHFRXUVHRUSURJUDPPH±DOORIZKLFKFDQLPSDFWGLIIHUHQWLDOO\LQ
terms of class, age, gender and ethnicity.
 &KDSWHU  SULPDULO\ YLHZV WKH VWXGHQW H[SHULHQFH WKURXJK DQ H[DPLQDWLRQ
of patterns of retention and progression, with a focus on possible causes of
non-completion. Various strategies to ameliorate student attrition are reviewed,
including targeted academic and pastoral support for non-traditional learners,
WDUJHWHGLQGXFWLRQDFWLYLWLHVDQGWKHSURYLVLRQRIVSHFL¿FµVWXG\VNLOOV¶PRGXOHV
Overall, Gorard et al. suggest that the evidence-base provided by these studies
is poor. However, the authors appear to fall foul of their own criteria of research
quality in supporting, for example, the work of Ozga and Sukhnandan (1998) which
gets two positive mentions in relation to institutional change and the impact of life
SUHVVXUHVRQWKHDWWULWLRQRIPDWXUHVWXGHQWV*LYHQWKHVPDOOVDPSOH VWXGHQWV 
LW LV GLI¿FXOW WR VHH KRZ WKLV VWXG\ GLIIHUV IURP RWKHUV WKDW KDYH EHHQ FULWLFLVHG
precisely on this shortcoming.
This brings us to the concluding section, which looks at life after HE for nontraditional students and makes some suggestions about how the barriers outlined
in the preceding text can perhaps be tackled. Gorard et al. note that alongside the
increase in absolute undergraduate numbers, there has been a dramatic increase
in those continuing to post-graduate level (particularly Masters). However, they
cite research which suggests that class inequalities in undergraduate patterns of
participation are mirrored at the post-graduate level. In relation to labour market
outcomes, it would appear that graduates from non-traditional backgrounds do less
ZHOOLQWKHODERXUPDUNHWHYHQDIWHURWKHUYDULDEOHVVXFKDVHQWU\TXDOL¿FDWLRQV
LQVWLWXWLRQDWWHQGHGDQGGHJUHHFODVVL¿FDWLRQDUHFRQWUROOHG
 7KH ¿QDO FKDSWHU DWWHPSWV WR VSHFLI\ DUHDV ZKHUH PRUH UHVHDUFK LV UHTXLUHG
Given the tone and content of earlier chapters, it would appear there are ‘lots’.
Once more the authors criticise existing datasets and the lack of data, particularly
on non-traditional students, and they call for greater consultation on the form
and nature of datasets to better serve stakeholders’ interests. In order to facilitate
DQDO\VLVWKH\FDOOIRUH[WHQVLRQRIWKHXQLTXHSXSLOLGHQWL¿HUZKLFKFXUUHQWO\LV
used to track students through compulsory education (and in Scotland into FE), to
allow the tracking of individuals throughout their learning experiences.
Finally, Gorard et al. comment on the nature and scale of widening participation.
7KHDXWKRUV¶YLHZLVWKDWZHFDQDFFXUDWHO\SUHGLFWWKHTXDOL¿FDWLRQVDQLQGLYLGXDO
will gain at age 16, and that their chances of staying in education can be gleaned
from what is known about them at birth. It then appears that tinkering with university
admissions policies is not going to have much impact. Important questions are
raised, for example: Who should be targeted? Whose responsibility should this
be? Should national policies, institutions and/or individuals change? If university
places are not expanded, who is to be excluded to make way for WP entrants?
In summary, while an impressive volume of literature is reviewed, at times
discussions feel rushed. For example, the discussion of progression and retention
PD\ EH EHWWHU FRYHUHG HOVHZKHUH <RUNH  /RQJGHQ  $V PHQWLRQHG WKH
tone is negative and may be off-putting for some readers, diluting the important
messages contained in the book. These include the assertion that a child’s
background is a major determinant of life chances, including participation in HE
and future employment; that on the current evidence, WP activities are unlikely
to transform existing patterns of participation; and that research into WP might be
designed to ensure appropriate sampling and use of comparators. For those who
SUHIHUOHVVSROHPLFWKHIUHH+()&(YHUVLRQ LVWREHUHFRPPHQGHG
KWWSKHIFHDFXNSXEV5'UHSRUWVUGBEDUULHUVSGI
5()(5(1&(6



+()&(  :LGHQLQJSDUWLFLSDWLRQLQKLJKHUHGXFDWLRQIXQGLQJSURSRVDOV,
 &RQVXOWDWLRQKWWSZZZKHIFHDFXN3XEVKHIFHBKWP! 
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