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SYNOPSIS

The BEd and PGCE teacher education courses constitute virtually the only current
routes into primary teaching in Scotland. Little systematic study has taken place of
the comparability and perceived relative quality of those routes and this paper reports
evidence upon which to make such a comparison across a country-wide sample of
teachers. Under scrutiny were the teachers’ background characteristics, their early
experiences in post and their quality as perceived by the headteachers who employed
WKHP,WLVVSHFLÀFDOO\WKHSDUWRIWKHVWXG\ZKLFKIRFXVHGXSRQWKHGDWDIURPWKH
headteachers which forms the substance of this paper. The prevailing view of the
headteachers was that the BEd and PGCE trained teachers were not distinguishable
LQWHUPVRITXDOLW\DQGWKLVPD\EHEHFDXVHRWKHUIDFWRUVZHUHDVVLJQLÀFDQWVRPH
headteachers suggested that personal characteristics were more important and this
ZDVUHLQIRUFHGE\WKHLUGLIÀFXOW\LQJHQHUDOLVLQJDERXWWUDLQLQJURXWH$ORQJVLGH
this majority view of having no preference there was a contradictory view held by
one-third of the headteachers that BEds were better. Notable is the fact that unlike
the majority, which comprised headteachers who themselves came from both routes,
the minority group contained only those trained in the BEd or the earlier BEd-type
courses. This paper presents evidence which may call into question the strength of
the basis on which the views of this group are founded.
INTRODUCTION

What constitutes the best initial teacher education for primary teachers is one of
the more widespread debates amongst concerned academic, professional and lay
groups. Within Scotland the ongoing merger of the previously independent teacher
training institutions with local universities, and the predicted crisis in the supply of
new teachers for an ageing profession, have directed attention even more acutely
to issues of teacher supply and training. Yet comparison of particular routes into
teaching does not feature prominently as a research topic.
,QWKH6FRWWLVK2IÀFH(GXFDWLRQDQG,QGXVWU\'HSDUWPHQW 62(,' IXQGHG
a research project to compare primary teachers trained via the two main routes,
QDPHO\WKHIRXU\HDU%DFKHORURI(GXFDWLRQ'HJUHH %(G DQGWKHRQH\HDU3RVW
*UDGXDWH &HUWLÀFDWH LQ (GXFDWLRQ 3*&(  'DWD ZHUH FROOHFWHG RQ WKH WHDFKHUV·
background characteristics, their early experiences in post and their quality as
perceived by the headteachers who employed them (Draper, Fraser, Raab, Sharp
DQG7D\ORU 7KLVSDSHUUHSRUWVRQO\WKHÀQGLQJVIURPWKHKHDGWHDFKHUGDWD
derived from questionnaires designed to gather perceptions on the different training
routes and whether headteachers preferred to employ BEds or PGCEs.
Measures of competence
¶4XDOLW\·LVDKLJKO\UHODWLYHWHUP7KHPDLQLQGLFDWRUWDNHQDWWKHHQGRILQLWLDO
WHDFKHUHGXFDWLRQLVWKDWRI¶FRPSHWHQFH·,WPD\EHXVHIXOWRWKLQNRIPHDVXUHVRI
competence at two levels. In teaching, at a formal level, there are criteria drawn
XSE\JRYHUQPHQWDQGLQWKHFDVHRI6FRWODQGDOVRHQFDSVXODWHGLQWKHRIÀFLDO
UHJXODWLRQV RI WKH *HQHUDO 7HDFKLQJ &RXQFLO IRU 6FRWODQG *7&  ZLWK ZKRP
teachers are required to register prior to employment. The broad concerns of such
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FULWHULDMXVWDVRIWKRVHIRUWKHDZDUGRITXDOLÀHGWHDFKHUVWDWXVHOVHZKHUHLQWKH
8. 'HSDUWPHQWIRU(GXFDWLRQDQG(PSOR\PHQW DUHWRHQVXUHWKDWWHDFKHUV
WDNLQJXSWHDFKLQJSRVWVKDYHVXLWDEOHDFDGHPLFTXDOLÀFDWLRQVDSSURSULDWHSHUVRQDO
qualities and the professional and practical knowledge and skill which are developed
in training. Professional and practical knowledge and skill are, in Scotland, drawn up
in the form of a list of competences in the Guidelines for Initial Teacher Education
62(,' 7KHVHFRPSHWHQFHVFRYHUVXEMHFWNQRZOHGJHSODQQLQJWHDFKLQJ
methodology and various aspects of professionalism. All students in training must
EHGHHPHGWRKDYHDFKLHYHGWKHVHFRPSHWHQFHVLQRUGHUWRTXDOLI\IRUFHUWLÀFDWLRQ
and provisional registration with the GTC. The competences are also achieved at a
JUDGHOHYHOIURP$WR(DIXUWKHU¶TXDOLW\·UHÀQHPHQW/DWHUSURIHVVLRQDODVVHVVPHQWV
E\KHDGWHDFKHUVIRUÀQDOUHJLVWUDWLRQZLWKWKH*7&DUHDOVRPDGHXVLQJFULWHULDWKDW
are largely similar in substance to those baseline measures of competence. However
they are not graded.
BEd and PGCE courses and quality assurance
A great deal of effort is entailed in validating and reviewing each institution’s teacher
HGXFDWLRQFRXUVHVWKURXJKWKHSURFHGXUHVRIERWKWKH62(,'DQGWKH*7&7KHÀQDO
competences of completing students are assessed and graded by both institutional
tutors and by schools. The different training routes are therefore each seen to have to
conform to the same quality assurance procedures. Quotas are applied at the intake
point of training to ensure a balance of teachers coming through the two routes.
Present quotas are intended to achieve a balance, on exit from training, in the order
RI%(GDQG3*&(HDFK\HDU
4XHVWLRQVKRZHYHUUHPDLQLQWKHJHQHUDOHGXFDWLRQDO¶FXOWXUH·DERXWWKHUHODWLYH
quality of teachers coming through the different routes and this has led to a number of
UHVHDUFKVWXGLHV&DPHURQ-RQHVDQG2·+DUD  DQDO\VHGWKHÀQDOJUDGHVRI%(G
and PGCE students at the end of initial training and reported that the two courses
might differ in terms of the strengths and weaknesses of their respective products.
BEds were stronger on classroom communication and classroom management,
while PGCEs were stronger on assessment and subject content. More commonly,
research into the comparative effectiveness of the training routes tends to focus on
the earliest experiences of teaching during the probationary period, and, although
differences are reported, the evidence is that these are short-term. The study by
&DLQVDQG%URZQ  LQRQH(GXFDWLRQ$XWKRULW\LQ(QJODQGUHSRUWHGGLIIHUHQFHV
in favour of the BEd one term into work. Teachers trained via the BEd felt they
were better prepared than did their PGCE counterparts, particularly in behaviour
PDQDJHPHQWDQGZRUNLQJZLWKDVSHFWVRIVSHFLDOQHHGV6LJQLÀFDQWO\KLJKHUOHYHOV
RIVWUHVVZHUHUHSRUWHGE\3*&(VEXWWKHÀQGLQJVVXJJHVWHGWKDWWKHVHFRQFHUQV
were well addressed in schools. A national study in Scotland (Draper, Fraser, Smith
DQG7D\ORU FRQFOXGHGWKDWDOWKRXJK%(GVDQG3*&(VEHJDQZLWKGLIIHUHQW
concerns, and for the PGCEs these were located more, and for rather longer, in
aspects of organisation and planning, such differences did not continue and were
not evident after the two years of probationary experience. The question of whether
training route, despite this kind of evidence, affects the career development and
promotion prospects of teachers is of course an interesting one which may be further
complicated by the training route differences of the headteachers who contribute
to promotion decisions.
Headteachers’ own training route and preferences
Despite no strong research evidence that there are lasting effects from training route,
FRPSHWLWLRQIRUÀUVWMREVLVOLNHO\WRFUHDWHVRPHWHQVLRQVDPRQJVWWKHUHVSHFWLYH
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groups of students in any one institution, particularly at times when there are fewer
MREVWKDQWKHUHDUHTXDOLÀHGDSSOLFDQWV7KHUHODWLYHVKRUWQHVVRIWKH3*&(LQLWLDO
training is the most cited feature in comparative commentaries. Students may also
meet some polarised staff-room views as they experience different school placements.
There will be teachers and headteachers in all schools who themselves are products
of the different routes, whether or not they share their views with students on the
differences or similarities as they see them. Furthermore, many teaching staff,
LQFOXGLQJ KHDGWHDFKHUV ZLOO KDYH HQWHUHG WUDLQLQJ SULRU WR  DQG ZLOO KROG D
three-year Diploma rather than a four-year BEd degree. Changes too have taken
place in the PGCE course, which, prior to 1986, was referred to as the Teacher’s
&HUWLÀFDWH 3ULPDU\ 
Mythologies build up in such circumstances and these are likely to focus on two
aspects: the relative length of school experience and the question of academic status.
Some are likely to prize more highly the greater length of training and anticipated
depth of professional development of the BEd; others would point to the advantages
seen to be attached to the PGCE, with the allegedly more intellectually demanding
standards achieved by those teachers who have come into training through a more
DFDGHPLFXQLYHUVLW\FRXUVH$Q\DVVHVVPHQWRIWKHLQÁXHQFHRIWUDLQLQJURXWHPXVW
be seen within this complex context.
There is involvement of headteachers in making judgements on future teachers
at all stages of the process. They join, in Scotland, with training institution staff
in selection interviews. They contribute to the assessment of students during the
training course. Later still, headteachers are central to interviewing and recruiting
staff for their own schools. The criteria in use at this juncture, particularly in respect
of training route, are perhaps rather more problematic and potentially ambiguous.
Earlier judgements are of course not value-free in that they are still judgements made
on people by people and are unavoidably subjective, but the degree of the subjectivity
DQGLQWHUSUHWDWLRQFDQDWOHDVWEHSDUWLDOO\FRQWUROOHGDURXQGFULWHULDVSHFLÀHGLQ
published guidelines. Interviews and selection at school level are increasingly the
norm at the point of employment, although traditionally in Scotland the role of the
ORFDODXWKRULW\DVWKHPDLQ¶VLHYH·ZDVJUHDWHUWKDQLQWKHUHVWRIWKH8.&ULWHULD
in use at this stage are likely to become more weighted towards individual school
priorities and the personal, subjective judgement of the interviewers. Questions then
DULVHDERXWWKHLQÁXHQFHRQVXFKMXGJHPHQWVRIKHDGWHDFKHUV·JHQHUDOSHUFHSWLRQV
of the relative strengths and weaknesses of training route. Implicit within such
comparisons may be academic status criteria, the professional knowledge and skill
FULWHULDDQGWKHSRWHQWLDOLQÁXHQFHRIWKHWUDLQLQJURXWHWDNHQE\WKHKHDGWHDFKHUV
themselves. Later still, headteachers play a role after two years of teaching, when
WKH\GHFLGHZKHWKHUWHDFKHUVDUHVXIÀFLHQWO\SURÀFLHQWWREHIXOO\UHJLVWHUHGZLWKWKH
GTC. The assessment at this stage is the responsibility of the headteacher and once
again particular competence criteria will operate to structure the assessment.
This paper therefore will look closely at whether headteachers report preferences
as to training route into primary teaching, whether any such preferences are important
to them as one of the criteria they use when appointing new staff and whether the
DVVHVVPHQWVWKH\PDNHRQWKHTXDOLW\RIWHDFKHUVLQWKHLUUHSRUWVWRWKH*7&UHÁHFW
any such preferences.
METHODOLOGY

Two samples of headteachers were drawn up to collect data on headteachers’
perceptions of probationer teachers coming into the profession through the two
training routes. One sample, the larger, formed the group to whom a questionnaire
ZDVVHQW7KHRWKHUUHSUHVHQWHGWKRVHZKRKDGZULWWHQLQWHULPDQGÀQDOUHSRUWVIRU
the GTC.
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7KHÀUVWVDPSOHRIKHDGWHDFKHUVZDVLGHQWLÀHGRQWKHEDVLVRIWKHODUJHUUDQGRPO\
VHOHFWHGDQGUHSUHVHQWDWLYH  VDPSOHRIWHDFKHUV WKRVHIXOO\UHJLVWHUHGEHWZHHQ
 DQG   7KHVH ZHUH WKH KHDGWHDFKHUV ZKR KDG ZULWWHQ WKH ÀQDO UHSRUW
IRUHDFKSUREDWLRQHU7KHWRWDOQXPEHURIKHDGWHDFKHUVLGHQWLÀHGLQWKLVZD\ZDV
7RDFKLHYHDKHDGWHDFKHUVDPSOHRIDVLQWKHRULJLQDOWHDFKHUVDPSOHD
IXUWKHU LQGLYLGXDOUHSRUWV ZDVDGGHGWRWKHVDPSOHWREULQJWKHWRWDORI
KHDGWHDFKHUVWR)RXURIWKRVHZHUHQRORQJHUKHDGWHDFKHUVLQ6FRWODQGVRZHUH
UHPRYHGIURPWKHVDPSOHOHDYLQJ2IWKRVHUHWXUQHGWKHTXHVWLRQQDLUH
DUHVSRQVHUDWHRI7KHPDLQYDULDEOHVFRYHUHGLQWKHTXHVWLRQVFRQFHUQHG
the educational background and work experience of the headteachers themselves;
their views on employment, deployment and support of probationers from the BEd
and PGCE routes; how they viewed the respective strengths and weaknesses of
probationers who had followed each of the two routes and whether any of them
considered that differences persisted between the groups after completion of the
probationary period.
The second sample, that drawn up for analysis of the GTC reports, comprised
3*&(ÀUVWLQWHULPDQGÀQDOKHDGWHDFKHUUHSRUWV%(GLQWHULPDQG%(G
ÀQDOUHSRUWVPDNLQJLQWRWDOUHSRUWVRQSUREDWLRQHUV7KHVHUHSRUWVZHUH
selected on the grounds that the headteachers who wrote the reports had also written
reports for other probationers in the sample and thus some comparison of content
was possible to evaluate the reliability of the data.
$VZDVFRQÀUPHGLQWKHKHDGWHDFKHUTXHVWLRQQDLUHGDWDKHDGWHDFKHUVGLIIHUHG
in their length of experience, in their headteacher experience, in their experience of
probationers and in the route they themselves took into teaching. It is conceivable
WKDWDOORIWKHVHYDULDEOHVPLJKWKDYHLQÁXHQFHGWKHLUSHUFHSWLRQVRIWKHVWUHQJWKV
and weaknesses of BEd and PGCE probationers and teachers. The questionnaire
was designed to collect all such background information, but analysis showed that
the relevant factor, and the one then given closer consideration, was the training
route of the headteachers.
It was recognised that strengths recorded in headteachers’ GTC reports represent
a summative measure at the end of a period of probation. It is important to note that,
whilst training route may have a part to play in explaining any pattern of strengths
in the reports, other factors are likely to make this only one amongst a number of
explanations. The number of strengths recorded may be in the context of an easy
passage with an easy class, the security of a permanent contract, or good support
and accessible resources for teaching and learning. Fewer strengths may be the
FRQVHTXHQFHRIDYHU\GLIÀFXOWFODVVOLPLWHGVXSSRUWDQXQKDSS\VFKRRORUPDQ\
other factors. Strengths are also no direct guarantee of professional development,
and those labouring long and hard to handle complex situations may be learning
a great deal which will stand them in good stead in their professional careers as
WHDFKHUVEXWDWWKHVDPHWLPHWKH\PD\EHÀQGLQJLWPRUHGLIÀFXOWWRH[FHODWWKDW
particular stage in their career.
REPORTING THE DATA

Background of Headteachers
The headteachers in the questionnaire sample were asked how they themselves had
LQLWLDOO\TXDOLÀHG7KHFDWHJRULHVRIIHUHGDQGWKHQXPEHUVRIKHDGWHDFKHUVSODFLQJ
themselves in each, were as follows:



7DEOH,QLWLDO7HDFKLQJ4XDOLÀFDWLRQVRIWKH+HDGWHDFKHUV
7HDFKLQJTXDOLÀFDWLRQV

1R

Diploma in Primary Education
%(G GRQHMRLQWO\ZLWKD8QLYHUVLW\ 
7HDFKHU·V&HUWLÀFDWH 3ULPDU\SRVWJUDGXDWH 
3*&(3ULPDU\
%(G3ULPDU\
Other
7RWDO

172




15


For the purposes of subsequent analysis, these data were reduced to two categories.
7KHÀUVWUHSUHVHQWVURXWHVLQZKLFKWKHPDLQVXEMHFWRIVWXG\LQKLJKHUHGXFDWLRQ
was education itself. This group contained the Diploma in Primary Education, the
BEd done jointly with a University and the BEd Primary. The second category,
FRQWDLQLQJWKH7HDFKHU·V&HUWLÀFDWHDQGWKH3*&(3ULPDU\UHSUHVHQWVURXWHVWKDW
LQYROYHGJUDGXDWLQJÀUVWLQDVXEMHFWRWKHUWKDQHGXFDWLRQDQGWDNLQJDRQH\HDU
VSHFLDOLVW WHDFKLQJ TXDOLÀFDWLRQ ODWHU 7KHVH SRROHG FDWHJRULHV DUH UHVSHFWLYHO\
referred to as “BEd-type” and “PGCE-type”. The “Other” responses, which did
QRWÀWLQWRHLWKHURIWKHVHSRROHGFDWHJRULHVZHUHGLVFDUGHG,QWRWDOWKRVHIURPD
3*&(W\SHEDFNJURXQGZHUHYHU\PXFKDPLQRULW\DVDJDLQVWRUDV
DJDLQVW
Headteacher Preferences
The headteachers were asked whether they had a preference for employing teachers
from a particular type of training. Their responses, cross-tabulated against their
backgrounds, were as follows:
Table 2: Headteacher Employment Preferences and their own Background
%DFNJURXQG

BEd-type
3*&(W\SH
7RWDO

SUHIHU
%(G

QR
SUHIHUHQFH

SUHIHU
3*&(

7RWDO

78



100



0



178



What is most striking about Table 2 is the almost complete absence of any preference
for the PGCE route, even amongst the headteachers whose own background was
of this type. Instead of dividing into six groups, corresponding to the cells of this
table, it appears that the headteachers fall into only three categories: those from the
BEd-type background who feel that this is the preferable route, those from the BEdtype and the PGCE-type background who do not distinguish between the routes.
These groups, preference and non-preference, will respectively be labelled BEd
S %(G QS DQG3*&( QS DQGDFRQVLVWHQWWKUHDGLQWKHDQDO\VLVZLOOH[SORUH
differences between them.
The overall position is, however, that 62% of the headteachers said that they
had no preference for one training route over another. It is also noteworthy that the
majority of the headteachers with BEd-type backgrounds, 100 out of 178, expressed
no preference. When asked to comment on their preference or lack of preference,



some comments were about the greater strength of the BEds. Others made clear that
the individual traits and abilities of the teachers mattered more than training route.
We feel that BEd students have had the opportunity of gaining a fuller insight
into and understanding of all the issues surrounding teaching.
The PGCE trained teachers need more support in the areas of classroom
organisation and in the breadth and knowledge of the curriculum.
'LIÀFXOWWR¶SLJHRQKROH·DW\SH,KDYHH[SHULHQFHGYHU\WDOHQWHGWHDFKHUV
from both BEd and PGCE.
¶3HUVRQDOLW\·DQG¶UDSSRUW·ZLWKWKHSXSLOVDUHWZRLPSRUWDQWIDFWRUVZKHQ
WHDFKLQJFKLOGUHQ2IWHQWKH¶SHUVRQ·PDWWHUVPRUHWKDQWKHTXDOLÀFDWLRQ
Support During Probation
Headteachers were asked for their views regarding the amounts of support required
by different categories of probationers. As the following table shows, the three
KHDGWHDFKHUJURXSV %(G S %(G QS DQG3*&( QS GLIIHUHGPDUNHGO\LQUHVSRQVH
to various statements about support needs:
Table 3: Support needs of BEd and PGCE probationers as perceived by the
different groups of headteachers
6XSSRUWQHHGV

%(G S 

%(G
QS 

3*&(
QS

7RWDO

0

1

0

1

























BEd probationers
require more support than PGCE
PGCE probationers
UHTXLUHPRUHVXSSRUWWKDQ%(G
Both require very similar
DPRXQWVRIVXSSRUW
Cannot generalise about
DPRXQWRIVXSSRUW

:KLOHPRVWRIWKH%(G QS DQG3*&( QS JURXSVZHUHUHOXFWDQWWRJHQHUDOLVHRU
were more likely to see the two types of probationers as requiring similar amounts
RIVXSSRUWDPLQRULW\  RIKHDGWHDFKHUVZDVRIWKHYLHZWKDW3*&(WHDFKHUV
UHTXLUHGPRUHVXSSRUW$VWRWKH%(G S JURXS  WHQGHGWRVHHWKH3*&(V
DV QHHGLQJ PRUH VXSSRUW7KH FRQYHUVH LV RI FRXUVH WKDW D VL]HDEOH PLQRULW\ 
 RIWKLVFRQVLVWHQWO\¶SUR%(G·JURXSGLGQRWVHHWKH3*&(VDVUHTXLULQJPRUH
support. This pattern persists when the headteachers were asked about the type of
support as well as the amount:
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Table 4: Headteacher Group and Type of Support
7\SHVRI6XSSRUW

%(G S 

%(G
QS 

3*&(
QS

7RWDO

























BEd probs require different
W\SHVRIVXSSRUWIURP3*&(
BEd probs require the same
W\SHRIVXSSRUWDV3*&(
Cannot generalise
DERXWW\SHVRIVXSSRUW

Two-thirds of the headteachers said either that they could not generalise about type
RIVXSSRUWRUWKDWWKHW\SHRIVXSSRUWUHTXLUHGZDVWKHVDPH7KH%(G S JURXSZDV
more willing to generalise with more than half seeing the types of support needed as
being different. In contrast, in the other headteacher groups, a small minority of the
ninety who commented mentioned the greater support needs of PGCE probationers,
with several qualifying their comment by referring to the greater maturity of the
PGCE teachers and their willingness to learn.
Deployment in School
The questionnaire asked whether headteachers preferred to deploy probationers
from the two routes at different stages in the primary school. They were asked about
all stages from Nursery to Primary 7. They could respond in each case that they
preferred BEd, had no preference, or preferred PGCE. One hundred and sixteen
headteachers responded fully to this question and a coding system was used to analyse
the responses. What preferences were expressed tended to be in the younger stages
DQGLQIDYRXURIWKH%(GURXWHEXWWKHHIIHFWZDVVOLJKW7KH%(G S JURXSKRZHYHU
showed a marked preference for the BEd route at all stages, though its size diminished
VOLJKWO\IURPRYHULQWKHÀUVWIRXUVWDJHVWRDURXQGE\WKHODVWWZR7KLVLV
KDUGO\VXUSULVLQJLQYLHZRIZKDWLVDOUHDG\NQRZQDERXWWKH%(G S JURXS7KHUH
was an overall difference between the upper and lower halves of the primary school.
For each of the 116 teachers in all three groups combined, who returned a complete
VHWRIUHVSRQVHVWRWKLVTXHVWLRQWKHUHVSRQVHVZHUHDYHUDJHGIURPQXUVHU\WR3
DQGIURP3WR3&RPSDULQJWKHWZRKDOYHVVKRZVWKDWWKHKHDGWHDFKHUVZHUH
PRUHOLNHO\WRSUHIHU%(GSUREDWLRQHUVIRUWKH1XUVHU\WR3FODVVHV PHDQ  
WKDQIRUWKH3WR3FODVVHV PHDQ  7KLVGLIIHUHQFHLVKLJKO\VLJQLÀFDQW
W GI S DQGUHLQIRUFHVDFRPPRQSHUFHSWLRQDPRQJSULPDU\
teachers that the BEds are better for the younger classes.
Strengths and Weaknesses
There were two main sources of data for this section - the questionnaire, returned
E\WKHVDPSOHRIKHDGWHDFKHUVDQGVFUXWLQ\RIWKH*7&UHSRUWVZULWWHQRQ
SUREDWLRQHUWHDFKHUV7KHÀQDOUHSRUWVDQDO\VHGZHUHZULWWHQE\KHDGWHDFKHUV
ZKRKDGZULWWHQWZRRUPRUHÀQDOUHSRUWVEHFDXVHWKH\KDGHPSOR\HGPRUHWKDQ
one probationer from this group at the time the probation was completed. Eight
headteachers had written reports on three probationers.
The questionnaire asked the headteachers to rate probationers trained on the
two routes on a number of criteria relevant to teaching competence. The ratings
ZHUHRQDVFDOHRI YHU\VWURQJ WR YHU\ZHDN )RUHDFKFULWHULRQWKH%(G
rating was subtracted from the PGCE rating and the differences were averaged
over all headteachers who had provided ratings for both groups. A resulting value
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of one would mean that on average, the headteachers felt that the BEds were one
SRLQWRXWRIÀYHEHWWHUWKDQWKH3*&(VZKLOHDYDOXHRIPLQXVRQHZRXOGPHDQ
that the PGCEs were thought better by this margin. The following table gives, for
each criterion, the mean difference, the number of cases on which it is based and
ZKHUHWKHUHLVVLJQLÀFDQFHRUQHDUO\VRWKHVWDWLVWLFDOVLJQLÀFDQFHOHYHO S RQD
paired t-test. The calculation was performed separately for each of the three groups
of headteacher opinion.
7DEOH+HDGWHDFKHU*URXSDQG6SHFLÀF6WUHQJWKVRI3UREDWLRQHUV



6WUHQJWKV&ULWHULD
classroom organisation
DQGPDQDJHPHQW
FRQWURODQGGLVFLSOLQH
differentiating for
WKHYDU\LQJQHHGV
responding to special
QHHGV
GHDOLQJZLWKSDUHQWV
UHODWLQJWRFROOHDJXHV
FRQWULEXWLQJWRWKHVFKRRO
,7FRPSHWHQFH
breadth of curriculum
NQRZOHGJH
depth of curriculum
NQRZOHGJH

%(G S 
1  
PHDQ
GLII  S

%(G QS 
1  
PHDQ
GLII  S

3*&( QS
1 
PHDQ
GLII  S

 
 

  QV
  QV

  QV
  QV

 

  QV

  QV

























 QV
 
 QV
 QV
 QV

 QV
 QV
 QV
 QV
 QV

 

  

  QV

 

  QV

0.2

n.s

A systematic pattern of response can be seen when the three headteacher groups
are compared. There were no instances of any group preferring PGCEs on any
FULWHULRQEXWWKH%(G S JURXSSUHIHUUHG%(GSUREDWLRQHUVE\PXFKELJJHUPDUJLQV
WKDQHLWKHURIWKHWZRRWKHUJURXSV,QGHHGRQO\WZRRIWKH%(G QS GLIIHUHQFHV
ZHUHVLJQLÀFDQWDWWKHOHYHO ¶GHDOLQJZLWKSDUHQWV·DQG¶EUHDGWKRIFXUULFXOXP
NQRZOHGJH· ¶'HSWKRIFXUULFXOXPNQRZOHGJH·DSSURDFKHGVLJQLÀFDQFH1RQHRI
WKH3*&( QS GLIIHUHQFHVUHDFKHGVLJQLÀFDQFHDWDOOWKRXJK¶FRQWURODQGGLVFLSOLQH·
DQG¶UHVSRQGLQJWRVSHFLDOQHHGV·QHDUO\GLGVR$OOWHQRIWKH%(G S GLIIHUHQFHV
RQWKHRWKHUKDQGZHUHYHU\VLJQLÀFDQW7KLVJURXSKHOGSDUWLFXODUO\VWURQJYLHZV
LQUHVSHFWRI¶FODVVURRPRUJDQLVDWLRQDQGPDQDJHPHQW·DQG¶EUHDGWKDQGGHSWKRI
curriculum knowledge’, where they rated the BEds a whole point or more ahead
of the PGCEs. This pattern however was not nearly so marked in the case of the
RWKHUJURXSVWKRXJKWKH%(G QS JURXSIHOWWKDW%(GVKDGDGHÀQLWHDGYDQWDJHRQ
¶EUHDGWKRIFXUULFXOXPNQRZOHGJH·
If these responses on the 1-5 scale are summed over the ten criteria, the resulting
score of between 10 and 50 provides a global indication of how each headteacher
perceived the overall strength of probationers trained on the two routes. These
global scores were then averaged over each of the three groups of teachers with the
following results.
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Table 6: Headteacher Group and Overall Strengths of Probationers
6WUHQJWKV

%(G S 

%(G QS 

3*&( QS

%(GSUREDWLRQHUV

 1  

 1  

 1 

3*&(SUREDWLRQHUV

 1  

 1  

 1  

Mean global scores for:

*Low scores indicate more positive perceptions
As regards perceptions of the BEd probationers, the three groups differed in the
GLUHFWLRQZKLFKPLJKWEHH[SHFWHG7KH%(G S JURXSUHWXUQHGWKHORZHVWPHDQ
ZKLFK FRUUHVSRQGV WR WKH PRVW SRVLWLYH SHUFHSWLRQ  IROORZHG E\ WKH %(G QS 
JURXSZLWKWKH3*&( QS JURXSKDYLQJWKHORZHVWSHUFHSWLRQRIWKHVWUHQJWKVRI
these probationers. These differences however are very small and are not statistically
VLJQLÀFDQWDWWKHOHYHO
As for the PGCE probationers, all three of the headteacher groups regarded
WKHPDVEHLQJOHVVVWURQJWKDQWKH%(GSUREDWLRQHUV,QWKHFDVHRIWKH%(G QS DQG
3*&( QS JURXSVWKLVGLIIHUHQFHLQSHUFHSWLRQZDVVPDOO DQGE\GHÀQLWLRQQRW
VXIÀFLHQWWRFDXVHWKHPWRH[SUHVVDSUHIHUHQFHEHWZHHQWKHURXWHVZKHQLQYLWHG
GLUHFWO\ WR GR VR  7KH JURXS ZKLFK VWDQGV RXW LV WKH %(G S  JURXS ZKLFK KDV
markedly weaker perceptions of the PGCE probationers.
&RPPHQWVZHUHVRXJKWIURPWKRVHKHDGWHDFKHUVZKRSHUFHLYHGDQ\VLJQLÀFDQW
difference between training routes in terms of depth of curriculum knowledge.
Ninety-two headteachers made 117 separate comments with 69% of those comments
identifying weakness in the PGCEs. About 16% of comments were actually about
SUREDWLRQHUVEHLQJ¶LQGLYLGXDOV·RU¶PRUHVLPLODU·WKDQ¶GLIIHUHQW·
6FLHQFHH[SUHVVLYHDUWVDQGODQJXDJHDUHZHOOXQGHUVWRRGLQUHODWLRQWR
guidelines by BEd trained teachers.
These trained BEd have deeper curriculum knowledge. However my PGCE
is an excellent teacher.
PGCE do not have thorough knowledge of teaching of reading. Their course
FDQQRWSRVVLEO\IXOÀODOOWKDWLVUHTXLUHG+RZHYHULIDVLQP\FDVH\RXKDYH
a gifted teacher she learns as she goes. Attitude to the job is of paramount
importance.
Evidence from GTC Reports
)RUW\VL[KHDGWHDFKHUVKDGZULWWHQWKHÀQDOUHSRUWVKDYLQJHPSOR\HGDPL[
RI%(GDQG3*&(WUDLQHGSUREDWLRQHUVDQGKDYLQJHPSOR\HGRQO\%(G  RU
RQO\3*&(  SUREDWLRQHUV,QWHULPUHSRUWVRQWKHVHWHDFKHUVZHUHDOVRVFUXWLQLVHG
.H\ÀQGLQJVRQO\DUHVXPPDULVHGEHORZ
There is an overwhelming emphasis on strengths rather than weaknesses for both
JURXSVDWERWKLQWHULPDQGÀQDOUHSRUWVWDJHV7KHSDWWHUQVRIVWUHQJWKLGHQWLÀHGLQWKH
ÀQDOUHSRUWVVKRZFRQVLGHUDEOHFRQVLVWHQF\DFURVVWKHWUDLQLQJJURXSV)URP7DEOH
LWFDQEHVHHQWKDWWKHVDPHÀYHVWUHQJWKVIHDWXUHDVWKHPRVWFRPPRQO\LGHQWLÀHG
VWUHQJWKV IRU ERWK JURXSV DW ERWK LQWHULP DQG ÀQDO UHSRUWLQJ VWDJHV 'LIIHUHQFHV
between numbers of mentions recorded are generally small and so rank order is not
VLJQLÀFDQW:KDWLVPRVWVLJQLÀFDQWLVWKHVLPLODULW\EHWZHHQWKHVWUHQJWKVUHFRUGHG
for teachers from both training routes.
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Table 7: Most Commonly Mentioned Strengths Ranked by Percentage of Mentions
6WUHQJWKVDOOUHSRUWV


3*&(



%(G



1.
2.


5.

Class organis’n and mgmt
Relationships with Pupils
5HODWLRQVKLSVZLWKFROOHDJXHV
3ODQQLQJ
Control and Discipline

78
78


67

Planning
Relationships with colleagues
&ODVVRUJDQLV·QDQGPJPW
5HODWLRQVKLSVZLWKSXSLOV
Control and Discipline

81
79


65

New teachers in general were seen to have particular strengths in relationships with
pupils and colleagues, planning and class organisation and management. Control
and discipline was also an area very positively noted.
DISCUSSION

The effects of training route
Our key research question was whether training route into primary teaching is a
VLJQLÀFDQWYDULDEOHLQWKHPLQGVRIKHDGWHDFKHUVDVWKH\HPSOR\VXSSRUWDQGDVVHVV
QHZWHDFKHUV7KHÀQGLQJVRIWKLVVWXG\DUHFOHDUWKDWWKHSUHYDLOLQJYLHZLVWKDW
PGCE and BEd trained teachers are equally good. The headteachers’ own training
was taken to be a potential factor in this equation. PGCE-trained headteachers did
not perceive a distinction between the routes. A majority of the BEd-type trained
headteachers equally did not wish to distinguish either training route as superior.
However there is no doubt that one-third of headteachers did express a preference
for the BEd and all of them had themselves trained through BEd or similar courses.
These headteachers proved, on the whole, to be those who had the most positive
view of BEd trained teachers, especially on the primary curriculum, and some saw
differences also in support needs and later development needs.
7KHUH LV D VXEVWDQWLDO PLQRULW\ YLHZ   WKHUHIRUH WKDW %(GV DUH EHWWHU
and are preferred over PGCEs and such views may be a contributory variable in
LQÁXHQFLQJVHOHFWLRQRIWHDFKHUVDWWKHVFKRROOHYHO)LQGLQJVLQWKHRWKHUSDUWRIRXU
VWXG\ 'UDSHU)UDVHU5DDE6KDUSDQG7D\ORU WKDW3*&(WUDLQHGWHDFKHUV
have a longer probation with more temporary contracts, would tend to support this
argument.
:KDWLVGLIÀFXOWWRJDXJHLVWKHH[WHQWWRZKLFKWKLVSHUFHSWLRQLVJRYHUQHGE\
REMHFWLYHSURIHVVLRQDOMXGJHPHQWDQGKRZIDULWPLJKWEHDVXEFXOWXUDO¶P\WK·7KH
data from this study do allow us to look more closely at some of the detail of those
perceptions and to explore whether the perceptions persist when headteachers are
asked to be more particular, or to make assessments of individual teachers.
Looking at specific competences, the headteacher group who expressed
a preference for BEds stood out as taking the most sceptical view of PGCEs
FRPSHWHQFHV$OODUHDVRIH[SHUWLVHFDPHRXWDVVLJQLÀFDQWO\GLIIHUHQWLQWKLVJURXS
with classroom organisation and management, and breadth and depth of curriculum
NQRZOHGJH SDUWLFXODUO\ VR7KHUH ZHUH RQO\ WZR DUHDV VKRZLQJ XS VLJQLÀFDQWO\
DPRQJVWWKHRWKHUDQGODUJHUJURXSRIKHDGWHDFKHUVQDPHO\¶GHDOLQJZLWKSDUHQWV·
DQG ¶EUHDGWK RI FXUULFXODU NQRZOHGJH· 1RW DOO KHDGWHDFKHUV PDGH DGGLWLRQDO
comments but the majority of those who did added to the picture of strengths and
weaknesses. In terms of perspective they tended to corroborate the views of those
who felt that PGCEs were weaker. Other areas emerging in the comments, such as
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the teaching of reading, might link with the preference for deploying BEds at the
early stages of the school.
From the questionnaire, however, it was clear that considerably fewer of the
headteachers who preferred BEds perceived PGCEs as requiring more support.
Many of this group reported that there was no difference in the amount of support
required or that it was not possible to generalise about support. Several pointed to
the maturity and life-experience of PGCEs as offsetting any training disadvantages.
6RZKHQSUHVVHGWREHPRUHVSHFLÀFDVHFWLRQRIWKLVJURXSGLGQRWJLYHVXEVWDQFH
to their avowed conviction that PGCEs were weaker.
7KHGDWDZHKDYHKHUHDOVRLQFOXGHÀQGLQJVIURPWKHUHSRUWVRQSUREDWLRQHU
teachers written by headteachers at the interim and final stages of the two\HDU SUREDWLRQDU\ SHULRG 1RWKLQJ LQ WKHVH UHÁHFWV WKH YHU\ SHUVLVWHQW YLHZV RI
our minority group of headteachers. Strengths reported in the GTC reports far
RXWZHLJKHGZHDNQHVVHVDQGDOWKRXJKWKHVDPSOHVKHUHDUHOHVVUREXVWWKHÀQGLQJ
WKDW KHDGWHDFKHUV RQO\ YHU\ UDUHO\ UHSRUW VSHFLÀF ZHDNQHVVHV DQG RQ WKH ZKROH
ZULWHWKHVHUHSRUWVEODQGO\DQGSRVLWLYHO\LVFRQÀUPHGE\SUHYLRXVÀQGLQJV 'UDSHU
)UDVHU6PLWKDQG7D\ORU 1DPHGVWUHQJWKVZHUHDOVRUHPDUNDEO\FRQVLVWHQW
across the reports and were very similar for the BEds and PGCEs.
The picture that emerges is of primary headteachers holding different perspectives
on the relative adequacy of BEd and PGCE training. Overall, there is evidence that
BEds are seen as being better prepared to start teaching, and where the groups are
compared on their need for support during probation, those who indicated a difference
selected PGCEs as requiring more support. However the relationship between
particular views on classroom competence and support needs on the one hand and
preference for employing BEd or PGCE teachers on the other is not straightforward.
The two-thirds who had no preference as employers included both headteachers who
saw BEds as more competent overall, and also headteachers who saw PGCEs as
requiring more support. The one-third of headteachers, themselves BEds or similar,
who preferred to employ BEds were in no doubt about these teachers’ superior
FRPSHWHQFHEXWZHUHVSOLWRQZKHWKHUWKH3*&(VQHHGHGPRUHVXSSRUWZLWK
of the view that more support was not required. This suggests that there is more to
statements of preference than an assessment of the readiness for teaching.
A further complication in the stance of these headteachers with a strong preference
IRU %(GV LV WKH DQDO\VLV RI ÀQDO UHSRUWV RQ WHDFKHUV WR WKH *7& ,W VHHPV WKDW
headteachers did not, when appraising individual teachers, voice views that PGCEtrained teachers were weaker. Gradual implementation of new reporting formats,
which were only beginning to be used at the time of this study, may eventually
encourage reporting to be more discriminating. However, no evidence as yet exists
that headteachers are prepared to distinguish between teachers on the basis of training
URXWHLQWKHLUUHFRPPHQGDWLRQVWRWKH*7&7KHVHÀQGLQJVPD\EHLQWHUSUHWHGDV
FRQÀUPLQJDQHOHPHQWRIVXEFXOWXUDO¶P\WKRORJ\·RUVKDUHGRFFXSDWLRQDODWWLWXGHV
FRPSDUDEOHZLWKWKH&DSORZ  VWXG\ZKLFKQRWHGWKHIRUPDWLRQRIRFFXSDWLRQDO
attitudes within a professional group with common background characteristics.
Whatever the explanation, there is evidence of an element of selection of like by
like which may blur any debate on the best way to train a primary teacher.
7KH,QÁXHQFHRI¶SHUVRQDOTXDOLWLHV·RQ-XGJHPHQWVRI4XDOLW\
As to other factors in the quality of primary classroom teachers, it appears that more
of the headteachers than not would agree with the respondent who said:
The bottom line is the quality of the person - whether they are academically
bright, have the right attitude and commitment, are conscientious and willing
WR¶JRWKDWH[WUDPLOH·DQGRIFRXUVHDUHJHQXLQHO\LQWHUHVWHGLQWKHFKLOGUHQ

170

they teach and can relate well to them and their parents.
$ORQJVLPLODUOLQHV&RZDQ  VHWRXWWRGHPRQVWUDWHWKHH[WHQWRIWKHUHOLDQFHRI
promoted staff on instinctive judgement and personal priorities amongst a group of
SULPDU\VFKRROGHSXW\KHDGWHDFKHUV7ZRIDFWRUVVWRRGRXWLQWKHDQDO\VLVRI
statements made by 70 deputy heads on a training session: enormous diversity of
views in the full statements made, and emphasis on personal qualities to the relative
neglect of professional skills directly related to the post. Cowan’s concern is that
without internal consensus, even as in this case on the attributes of an experienced
teacher applying for a post, there is more likely to be an increasing imposition of
external control. It may be that the smaller and more centralised Scottish system with
its less complex two-route training, agreed controls and General Teaching Council
registration, would not lead to this degree of diversity. It is nevertheless worth noting
the extent to which the headteachers in the survey reported here made reference to the
LPSRUWDQFHRISHUVRQDOTXDOLWLHV+RZIDUVXFKYLHZVDFWXDOO\LQÁXHQFHVHOHFWLRQRI
staff is a question not answered here, but when headteachers are dealing with newly
trained teachers with no previous post and references, evidence upon which to base
decisions is limited to initial training results. The likelihood of personal qualities
having a central place in selection decisions might be greater when judgements must
rely on grade results and understandings or beliefs about training route experience.
Reliance on interviews, when assessing personal qualities, may also have a gender
GLPHQVLRQ7KHZRUNRI*UHDQH\%XUNHDQG0F&DQQ  DQDO\VHGLQWHUYLHZV
for entry into primary teacher training in the colleges of education in Ireland.
Female candidates were generally better prepared for the interview than males, and
interviewers also rated females more highly on a series of personality variables such
as talent, vivacity, interest and enthusiasm for teaching.
The emphasis on personal qualities and the importance of relationships and
LQWHUDFWLRQVLVVHHQE\VRPHUHVHDUFK 1LDV*RRGVRQ WREHKLJKO\UHOHYDQW
to teacher job satisfaction and by implication to any construction of criteria for the
job. Research on teachers’ views at different points in their career (Fraser, Draper,
7D\ORU FRQÀUPVWKHFRQVLVWHQF\ZLWKZKLFKVXFKYLHZVDUHKHOGRYHUWLPHDQG
DFURVVWKHSURIHVVLRQ<HRPDQV  DUJXHVWKHFDVHIRUWDNLQJWHDFKHUVZRUNLQJ
UHODWLRQVKLSVPRUHVSHFLÀFDOO\LQWRDFFRXQWZLWKOHVVHPSKDVLVRQOLQHPDQDJHPHQW
concepts derived from industrial models. “Inter-personal, staff group dynamics are
DQLPSRUWDQWLQÁXHQFHRQDSULPDU\VFKRRO·VVXFFHVVDVDQRUJDQLVDWLRQ«DQGPD\
be critical in doing a job well.”
Apart from at the point of entry to training, personal qualities per se are
not assessed. Obviously they are integral to whole-school and professionalism
competences assessed on student placements, but they do not otherwise have
prominence. Perhaps it is at the last selection step that individual schools (and
HGXFDWLRQDXWKRULWLHV IDYRXUSHUVRQDOTXDOLWLHVDVFULWHULDLQVHOHFWLQJDQHZPHPEHU
of the profession. Contrary to a view that this may be inappropriate and subjective,
the evidence seems to be strongly suggestive that personal qualities occupy a central
place in selection procedures for teaching posts, notwithstanding the differing
perspectives held by headteachers in Scotland as to the adequacy of the BEd and
PGCE routes into primary teaching.
CONCLUSIONS

,QVXPPDU\WKHUHIRUHWKHÀQGLQJVRIWKLVVWXG\VXJJHVWWKDWGHVSLWHFRQVLGHUDEOH
acknowledgement of the better-preparedness of BEds, the training route taken by
prospective teacher employees is not likely to be a factor in the employment decisions
made by most headteachers. The personal qualities of teachers are seen by some
headteachers to be more important than route. However, whether the candidate is
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D¶%(G·RUDC3*&(·PD\LQGHHGLQÁXHQFHDVLJQLÀFDQWPLQRULW\LQWKHLUVWDIÀQJ
decisions. This position, or general orientation, looked at more closely, seems
IURPWKHÀQGLQJVRIWKLVVWXG\WREHOHVVUREXVWWKDQPLJKWEHMXGJHGIURPVWDWHG
SUHIHUHQFHV0DQ\GRQRW¶IROORZWKURXJK·WRVHHLQJWKHQHHGIRUH[WUDVXSSRUWIRU
3*&(WUDLQHGWHDFKHUVDQGWKHUHLVQRVLJQWKDWLQWHULPDQGÀQDOUHSRUWVWRWKH*7&
UHÁHFWDQ\ODFNRIFRQÀGHQFHLQWKLVWUDLQLQJURXWH7KLVGRHVQRWRIFRXUVHPLWLJDWH
the potential harm of voiced, generalised views about differences. The question
is to what extent sub-cultural myth is the dominant factor, operating at a general
level, but not sustained in particular instances, or whether in fact headteachers are
convinced of a difference, and have evidence to back it up, but are not prepared to
VD\VRLQIRUPDODSSUDLVDOV$IWHUDOORQO\RQHKHDGWHDFKHU 3*&(WUDLQHG RXWRI
210 respondents preferred to employ PGCE teachers, a fact which might give pause
to any advocates of limiting primary training to the PGCE route.
Training route and perceptions of training route are complex factors in the
decision-making process as teachers enter the profession. There is more to being
accepted into the profession as a potentially good teacher than perceived preparedness
for teaching, and there is more to the voiced preference of the profession than a
considered judgement of the relative value of the BEd and PGCE routes. Such
considerations need to be addressed as universities and policy-makers look to future
developments in primary teacher education.
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