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SYNOPSIS

7KHVWD\LQJRQUDWHVDW6FRWWLVKVHFRQGDU\VFKRROVWHDGLO\LQFUHDVHGEHWZHHQ
DQG WKHODWHVW\HDUIRUZKLFKÀJXUHVDUHFXUUHQWO\DYDLODEOH $WDJHVL[WHHQ
young people, wishing to remain in full time education, have a choice of remaining
in secondary school or continuing their education in a further education college.
Our research examined the effects that young people’s perceptions of school and
college culture had on their decisions of whether they remained in school or moved
on to college. We found that some aspects of culture are important, particularly
symbolic elements such as security and familiarity, and being treated as an adult.
Other aspects of culture such as routines and rituals received a mixed reaction
IURPRXUUHVSRQGHQWV2XUÀQGLQJVKDYHLPSOLFDWLRQVIRUWKHZD\ERWKVFKRROV
and colleges should treat young people if they wish to become more culturally
acceptable to them.
INTRODUCTION

:HKDGWKHLGHDIRUWKLVSLHFHRIUHVHDUFKDOPRVWÀYH\HDUVDJR:HZHUHSDUWRIDWHDP
of eleven researchers from the Faculty of Education, in the University of Strathclyde
examining the interface between secondary schools and further education colleges
following the incorporation of colleges and their removal from local authority control.
That research looked at joint and overlapping curricular provision (see Taylor, Finnie
5RVV ,WLQYROYHGLQWHUYLHZLQJVHQLRUVWDIILQVL[IXUWKHUHGXFDWLRQFROOHJHV
and over twenty secondary schools. It struck us quite strongly then that the cultures
of schools and colleges are quite different. For example, different language is used.
One of the researchers with a further education background was surprised to hear
DVHFRQGDU\VFKRROWHDFKHUUHIHUWR6DQG6SXSLOV DQG\HDUROGV DV¶WKH
children’. There are also differences in size that lead to differences in culture. Head
teachers of secondary schools are likely to know many if not all of the pupils in
their schools. Pupils will certainly be able to recognise the headteacher. Principals
of further education colleges are unlikely to be recognised by students and are likely
to know very few students.
That initial research led to other funded projects which concentrated on
organisational aspects of the boundary relationships between schools and colleges
VHH)LQOD\DQG)LQOD\+ROPHVDQG.\GG (YHQWXDOO\ZHKDGWKHWLPH
to turn again to the question of differences in culture between schools and colleges.
We wondered to what extent the experience young people had of school culture and
WKHSHUFHSWLRQVWKH\KDGRIFROOHJHFXOWXUHDIIHFWHGWKHLUGHFLVLRQVDWWKHHQGRI6
and S5 about whether to stay at school or go to college.
Initially, we set out two aims for the project:
 WRGHWHUPLQHLQZKLFKDVSHFWVWKH¶FXOWXUH·RIWKHVHFRQGDU\VFKRROGLIIHUV
from that of the FE college;
 WRLGHQWLI\ZKLFKDVSHFWVRIFXOWXUHLQÁXHQFHWKHGHFLVLRQVRIVFKRROSXSLOV
and college students of the same age.
7RPHHWWKHVHDLPVZH D JDWKHUHGLPSUHVVLRQVIURPSXSLOVDQGVWXGHQWVDERXWWKH
FXOWXUDODWPRVSKHUHLQDQXPEHURIVFKRROVDQG)(FROOHJHVDQG E DWWHPSWHGWR



identify what it may be about school or college which persuades young people to
pursue their education in the setting chosen.
We were aware of the work by MacBeath et al  RQVFKRROHWKRV6LQFHWZR
of us came from a business studies background, we were also aware of some of the
work that had been done on devising frameworks to explore organisational culture
E\ZULWHUVVXFKDV+RIVWHGH  DQG-RKQVRQDQG6FKROHV  7KHVHLGHDV
formed our starting point and are explored in greater detail in the next section.
We have since become aware that, compared with research into school choice
at 11 years of age, research into school or college choice at 16 or 17 is limited. For
H[DPSOH +HPVOH\ %URZQ UHSRUWV ¶WKHUH LV OLWWOH UHVHDUFK ZKLFK FRQFHQWUDWHV RQ
FKRLFHDW· S DQGIXUWKHU¶ZLWKWKHH[FHSWLRQRI7D\ORU  DQG
)RVNHWWDQG+HVNHWK  WKHUHKDVEHHQOLWWOHSXEOLVKHGUHVHDUFKWRGDWHZKLFK
concentrates on choice of post-16 college and the decision making processes of
\HDUROGV· S 
This paper reports on what can only be regarded as an initial and tentative
exploration of the differences in culture between secondary schools and further
education colleges but one which has produced some interesting and, to us, somewhat
XQH[SHFWHG UHVXOWV$OWKRXJK WKH \RXQJ SHRSOH LQWHUYLHZHG ZHUH UHÁHFWLQJ RQ
VFKRRODQGFROOHJHFXOWXUHWKHVHUHÁHFWLRQVLQGLFDWHGDORWDERXWKRZWKH\RXQJ
people viewed themselves.
BACKGROUND: STRATEGIC MANAGEMENT THEORY

Education is ultimately about values. Business management is supposedly about
PRUHPXQGDQHUHDOLWLHVWKHSURÀWPRWLYHFRVWUHGXFWLRQFDSLWDOVXEVWLWXWLRQWKH
bottom line. In recent years, however, there has been a growing realisation that
organisational cultures matter and that they differ. Thus, working for Marks and
Spencer is a qualitatively different experience from working for Woolworths. The
differences run so deep as to be cultural. They also affect the organisation’s success
LQWHUPVRIVXUYLYDODQGSURÀWDELOLW\
Strategic management theorists have attempted in recent years to examine these
differences and there has been a growing consensus in the eighties and nineties about
SHUFHSWLRQVRIFXOWXUDOGLIIHUHQFH+RIVWHGH·V  DQDO\VLVRIWKHHVVHQWLDOVRI
corporate culture suggested that it consisted of values and practices. In Hofstede’s
analysis practices comprise three other components, namely symbols, heroes and
rituals. He further asserted that we could distinguish between organisations in terms
RIWKRVHSUDFWLFHV0RUHUHFHQWO\-RKQVRQDQG6FKROHV  GHYHORSHGWKHLGHDRI
the cultural web of values, beliefs and paradigms. They distinguished between values,
beliefs and paradigms and the practices that operationalise them, namely routines
and rituals; organisational and power structures; control systems; and symbols.
This work has been applied to the school and college context by, for example,
%XVK  DQG3URVVHU  1HLWKHURIWKHVHZULWHUVUHODWHSRVWGHFLVLRQ
making to perceptions of school or college culture. Bush in particular refers to
rituals, ceremonies and symbols as being key features in understanding the cultures
of schools and colleges. Through these concepts, values are demonstrated. Bush
FLWHV+R\OH  ZKRDUJXHVWKDW¶ULWXDOLVDWWKHKHDUWRIVFKRROFXOWXUH·DQGWKDW
¶V\PEROVDUHFHQWUDOWRWKHSURFHVVRIFRQVWUXFWLQJPHDQLQJ·%XVKDOVRLQGLFDWHV
the importance of the achievements of heroes and heroines in shaping perceptions
of culture. For pupils sagas built around anti-heroes may create particularly strong
impressions.
,QVXPPDU\ZHIHHOWKDWWKHUHDUHDVSHFWVRIFXOWXUHWKDWFRXOGSRWHQWLDOO\LQÁXHQFH
decision making in young people and that while these aspects are well understood in
terms of institutional strategic management there have been few published attempts



to relate then to why young people may be staying on or moving on with respect to
VSHFLÀFLQVWLWXWLRQVRIZKLFKWKH\KDYHNQRZOHGJHRULPSUHVVLRQV
HYPOTHESIS GENERATION

It seemed to us that we could learn from strategic management theory as expressed
by Hofstede, and Johnson and Scholes. The distinctive character of educational
institutions has much to do with their practices - symbols, rituals, heroes, routines,
structures. We hypothesised that young peoples’ choices of staying on at school,
going to university or attending a further education college may relate to their
perceptions of cultural differences between institutions. Our particular focus was
RQ¶VWD\LQJRQ·RU¶PRYLQJRQ·GHFLVLRQVDWWKHLQWHUIDFHEHWZHHQVHFRQGDU\VFKRRO
and further education.
Scottish educational statistics demonstrate the growing trend towards staying
RQ 6HH7DEOH 
Table 1
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Source: Scottish Education Statistics Annual Review 3: 1998 edition (84-85 and
88-89 Figures from a previous report)
Around 7% of sixteen year olds and 9% of seventeen year olds go on to further
education college.
METHODOLOGY

Previous research conducted by one of us had involved using inservice students on
an initial teacher training course for further education as research associates (Finlay,
+ROPHVDQG.\GG+ROPHV)LQOD\DQG.\GG :HGHFLGHGWRWU\RXWWKLV
approach again. It has the advantages of involving people who are close to practice
in the institutions being examined; it introduces research to a wider range of teaching
SUDFWLWLRQHUVDQGLWGHP\VWLÀHVUHVHDUFKIRUWKRVHLQYROYHG:HIRXQGZRUNLQJZLWK
practising teachers on a research project a rewarding experience. It is good to have
ideas questioned and challenged whilst at the same time seeing practitioners gaining
new perspectives on the situation in which they work.
There are also disadvantages in using practitioner researchers who also have full
WLPHMREVVLQFHWKH\DUHQRWDOZD\VDEOHWRÀQGVXIÀFLHQWWLPHWRGRMXVWLFHWRWKH
project. Also, because we framed the project within a component of their course, an
optional module called Introduction to Educational Research, the operational aspects
of the module such as the timing of class delivery, and assessment schedules, were
sometimes at odds with the demands of the project.
One very positive aspect of the project was the support that all the research
associates received from their home institutions. It is unfortunate that they were
all from further education colleges. We were unable to use the same model with
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participants from secondary schools. However both college students and school
pupils were surveyed.
The work settings of the research associates differed: of those whose research is
reported on in this paper, three worked in different departments of a single Glasgow
FE college, and the other in a town close to Glasgow. Previous work with research
DVVRFLDWHV XQGHUOLQHG WKH LPSRUWDQFH RI JRRG SUHSDUDWLRQ DQG EULHÀQJ :H KDG
IRXUGD\VRIEULHÀQJGXULQJWXWRULDOWLPHDYDLODEOHIRUWKHPRGXOH'XULQJWKHVH
IRXUGD\VZHLQWURGXFHGWKHUHVHDUFKDVVRFLDWHVWRWKHPRGHOVRIFXOWXUHLGHQWLÀHG
above. We also reviewed the work that had been done on school ethos indicators
E\0F%HDWKHWDO +0, 7KHPHWKRGVRIVRFLDOVFLHQFHHQTXLU\ZHUHDOVR
covered with the class.
Since we wanted the research associates to have some ownership of their projects,
to meet the criteria of the module, and to avoid simply exploiting students by forcing
them to adopt our agenda and act as data gatherers, we encouraged them to devise
their own projects within the general objectives of our overall project.
The research expertise of course participants varied widely and of the four
reported on in this paper two had an existing and substantial track record in research
and the remaining two had little prior experience. All used questionnaires based
on the model provided by MacBeath et al.  EXWLQFRUSRUDWHGDQXPEHURI
other categories and concepts derived from the work of Hofstede, and Johnson and
Scholes. These included routines and rituals, organisational power and structures,
control systems and symbols. As a result of differing contexts and circumstances,
TXHVWLRQQDLUHVZHUHDGPLQLVWHUHGLQGLIIHUHQWZD\VDQGVRWKHÀQGLQJVDUHUHSRUWHGDV
case studies, with some general comment on the conclusions that are drawn. Three of
the case studies focused on an FE college in a suburban area in the west of Scotland
and on a secondary school in the local area. The fourth compared student and pupil
perceptions in an FE college and a school in a city in the west of Scotland.
FINDINGS

Case study 1 involved pupils in a secondary school. It was carried out by Susan
*LEEDQGLQYROYHGDVXUYH\RIVL[WK\HDUSXSLOV*LEELGHQWLÀHGVHFXULW\DQG
familiarity as the main reasons for staying on at school. Written comments at the
end of her questionnaire included the following statements:
¶,NQRZWKHSHRSOHKHUH·
¶,ZRXOGPLVVLWWRRPXFKVRZK\OHDYHZKHQ,GLGQ·WKDYHWR·
¶,IHHOPRUHFRQÀGHQWDWVFKRROWKDQ,ZRXOGDWFROOHJH&ROOHJHLVPRUH
intimidating than school. Being around lots of new faces is a scary thought
because at school you know and get on with most people.’;
¶,VWD\HGRQDWVFKRROEHFDXVH,DOUHDG\NQHZHYHU\RQHWKHUH,ZDVDWWKH
top of the school and therefore treated with respect. I was friendlier with the
teachers and the school had a relaxed atmosphere in the senior school. In the
senior part of the school there are more privileges.’; and
¶$WVFKRRO\RXKDYHJURZQXSZLWKIULHQGVVR\RXJHWXVHGWRWKHHQYLURQPHQW
you are in. It’s friendlier, good cooperation between staff and pupils.’ (Gibb,
DSSHQGL[
These answers to the open-ended questions supported the results of the small survey
conducted by Gibb. She writes of the symbolic aspects of the cultural web:
Of the items that relate to the symbolic aspect of the cultural web, the most
LPSRUWDQWLQGLFDWRUVIRUWKHSXSLOVZHUH¶,OLNHVFKRROEHFDXVHWKHWHDFKHUV
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NQRZPH· DJUHHG ¶,JHWPRUHUHVSHFWEHLQJLQWK\HDU· DJUHHG ¶,
JHWPRUHIUHHGRPEHLQJLQWK\HDU·DQG¶7KHKHDGWHDFKHUWDONVWRPHRU
VD\VKHOORWRPHSHUVRQDOO\·  $OWKRXJKWKHVWXGHQWVDUHYHU\SRVLWLYH
DERXWWKHLUVFKRRODOOUHVSRQGHQWVDJUHHGZLWK¶,WKLQNWKLVLVDJRRGVFKRRO·
DQG  DJUHHG ZLWK ¶, HQMR\ EHLQJ DW VFKRRO·  WKH\ DOVR KDYH D SRVLWLYH
SHUFHSWLRQRIFROOHJH$OODJUHHGWKDW¶3HRSOHOLNHFROOHJHEHFDXVHWKH\DUH
WUHDWHGOLNHDGXOWV·DJUHHGWKDW¶,W·VJRRGWKDW\RXQJHUDQGROGHUSHRSOH
PL[ DW FROOHJH  VXSSRUWHG WKH VWDWHPHQW ¶3HRSOH OLNH FROOHJH EHFDXVH
WKH\FDQZHDUDQ\WKLQJWKH\OLNH·DQGDJUHHGWKDW¶&ROOHJHVVHHPOLNH
welcoming places’. It seems that, in symbolic terms at least, pupils like the
safety and familiarity of school, without feeling the need to compare college
XQIDYRXUDEO\ *LEES
6RPHRIWKHVHVDPHVHQWLPHQWVZHUHHFKRHGE\ÀIWK\HDUSXSLOVLQDQRWKHUVHFRQGDU\
VFKRROVXUYH\HGE\5REHUW5RVV &DVH6WXG\ ,QUHVSRQGLQJWRDTXHVWLRQRQ
why they stayed on at school, the pupils felt that being in the same environment
was important and that going to college would involve them in a different structure.
2QHSXSLOLQGLFDWHG¶'RQ·WWKLQN,DPJURZQXS\HW·)ULHQGVEHLQJLQ¶\RXURZQ
HQYLURQPHQW·DQG¶VFKRRO\RXDUHXVHGWRLW·ZHUHDOVRJLYHQDVLQÁXHQFHVRQ¶ZK\
we stayed on here’. The pupils sampled by Ross did not appear to have the same
relationship with teachers or the perceptions about freedom in the senior school as
the pupils surveyed by Gibb. The pupils surveyed by Ross complained that at school
RQH¶PXVWJRWRFODVVHV·WKHUHLV¶PRUHGLVFLSOLQH·DQG¶HYHU\WKLQJLV´\RXPXVW
GRWKLVµQRÁH[LELOLW\·,WLVQRWNQRZQZKHWKHUWKHVHGLIIHUHQFHVLQH[SHULHQFHDQG
SHUFHSWLRQDUHGXHWRWKHGLIIHUHQFHLQVFKRROVRUWKHGLIIHUHQFHLQWKHZD\ÀIWKDQG
sixth year pupils are treated. Despite these negative perceptions, the security and
familiarity of school and friends resulted in these pupils staying on by choice.
Case study 2 involved students in a college and investigated students’ perceptions
both of school and college. It was carried out by Chris Deegan. Deegan used
some of the same questions as Gibb on a group of 15 college students who were
XQGHUWDNLQJDFRXUVHLQFROOHJHWKDWWKH\FRXOGKDYHGRQHLQVFKRRO+HLGHQWLÀHG
similar responses to some questions. For example, 10 agreed with the statement
¶3XSLOVOLNHVFKRROEHFDXVHWKHWHDFKHUVNQRZWKHP·DOVRDJUHHGWKDW¶3XSLOVDW
PRUHUHVSHFWEHLQJLQWKRUWK\HDU·DQGDJUHHGWKDW¶3XSLOVJHWPRUHIUHHGRP
LQWKRUWK\HDU·+RZHYHUGLVDJUHHGWKDW¶3XSLOVHQMR\EHLQJDWVFKRRO·DQG
DOOGLVDJUHHGZLWKWKHVWDWHPHQWWKDW¶3XSLOVOLNHVFKRROEHFDXVHWKHKHDGPDVWHU
talks to them personally’. One possible explanation for the difference in responses
of Deegan’s college students and Gibb’s school pupils is that it is young people for
whom school is a less enjoyable experience and who are not recognised and spoken
WRE\WKHKHDGWHDFKHUZKRÀQGFROOHJHDPRUHGHVLUDEOHRSWLRQ
7KHUHVXOWVRIWKHVWXG\XQGHUWDNHQE\.HQQHWK3DUN FDVHVWXG\ VKHGVIXUWKHU
light on the perceptions, based on memories, that college students have of school.
3DUNDGPLQLVWHUHGDTXHVWLRQQDLUHWRIXOOWLPHFROOHJHVWXGHQWVZKRKDGHQWHUHG
FROOHJH GLUHFWO\ IURP VFKRRO 7KH\ ZHUH DJHG EHWZHHQ  DQG   RI WKH 
GLVDJUHHGZLWKWKHVWDWHPHQW¶,HQMR\HGEHLQJDWVFKRRO·3DUNZURWH¶3HRSOHZKRGLG
QRWOLNHVFKRROEXWZLVKWRFRQWLQXHLQHGXFDWLRQPLJKWÀQGWKDWFROOHJHLVWKHRQO\
option available.’ Other responses obtained by Park provide possible reasons for this
negative perception of school. 27 of his respondents disagreed with the statement
¶,IRXQGVFKRROZRUNLQWHUHVWLQJ·DQGDJUHHGZLWKWKDW¶$WVFKRRO,ZDVWUHDWHG
DVDFKLOG·3DUNZULWHVRIWKLVODVWÀQGLQJ
This perhaps highlights the fact that schools are designed to educate children
and not adults. Many people of this age will ... think they are adults and will
be capable of conducting themselves and thinking in an adult fashion ... and
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feel they have outgrown the school system. The passage from childhood
to adulthood is ... important ... and those experiencing this transition could
easily become disenchanted with an institution which did not recognise this
WUDQVLWLRQ 3DUNS
Thus, with due allowance for methodological variability, there was a fair amount
of common ground between the responses in all the case studies. Perceptions of
both school and college seemed to be positive. The symbols of being welcome
at school - freedom, respect, being known and acknowledged by teachers when
you had reached S5 or S6 - were acknowledged by a majority of pupils. Similarly,
perceptions of being welcome at college, the age-mix at colleges the liberal dress
code of colleges - taken to be symbols of people’s treatment in colleges - were all
positive. Interestingly, a follow-up interview with the pupils in case study 1, about
control systems in schools and colleges, yielded the information that the statement
“Colleges are big and noisy” was perceived positively by young people rather than
being seen as a drawback of a college.
,QFDVHVWXGLHVDQGWKHUHZDVOHVVDSSURYDORIWKHroutines and rituals
of school and college life. School assemblies, sports and other corporate occasions
met with a mixed response in all three case studies with around half of the pupils or
VWXGHQWVDJUHHLQJWKDWWKH\IXOÀODQLPSRUWDQWUROHDQGWKHRWKHUKDOIGLVDJUHHLQJ
&DVHVWXG\SURGXFHGDYHUVLRQRIZKDWFRQVWLWXWHVURXWLQHVDQGULWXDOVWKDWZDV
DWRGGVZLWKWKHRWKHUFDVHVWXGLHV7KHVHZHUHSHUFHLYHGLQFDVHVWXG\DVEHLQJ
school dances, special events such as celebrations of Halloween and charity events,
SOXVLQWHUVFKRRORULQWHUFROOHJHFRPSHWLWLRQV2QVXFKGHÀQLWLRQVRIURXWLQHVDQG
ULWXDOVUHVSRQGHQWVLQFDVHVWXG\IHOWWKDWWKHUHVKRXOGEHPRUHVXFKHYHQWV
Some colleges have introduced graduation ceremonies, overtly rituals, into their
annual programmes of events. In each of the case studies, pupils/students had mixed
feelings about these or were unimpressed. A majority of the student respondents (12
RXWRI LQFDVHVWXG\GLVDJUHHGZLWKWKHVWDWHPHQWWKDW¶VWXGHQWVOLNHFROOHJH
because there is a graduation ceremony at the end’. Of course they may still approve
RIVXFKHYHQWVZLWKRXWIHHOLQJWKDWWKH\FRQWULEXWHWR¶OLNLQJFROOHJH·
,QWHUHVWLQJO\ERWKSXSLOVDQGVWXGHQWVUHVSRQGHGWRWKHTXHVWLRQQDLUHLWHP¶,
would only go to college if my friends were going’ in a way that surprised us. We
expected peer solidarity to be much more important. There was a 50-50 split on this
one among both pupils and students in case studies 1 and 2, suggesting that decisions
DERXWJRLQJWRFROOHJHDUHLQÁXHQFHGE\IDFWRUVRWKHUWKDQERQGLQJZLWKSHHUV&DVH
VWXG\UHLQIRUFHGWKLVLPSUHVVLRQ2QO\RIWKHVWXGHQWVSROOHGIHOWWKDWWKH\KDG
EHHQLQÁXHQFHGE\IULHQGV·RSLQLRQVRIFROOHJH6HYHQW\IRXUSHUFHQWRIUHVSRQGHQWV
ZHUHXQLQÁXHQFHGE\IULHQGV&DVHVWXG\ZDVTXLWHULFKLQDQHFGRWDOHYLGHQFH
however, that decisions to attend one FE course, in Sport Studies wereLQÁXHQFHG
E\WKHFDUHHUVRIÀFHURUE\RWKHUSXSLOVRUVWDII7KHUHZDVKRZHYHUQRIUHTXHQF\
FRXQWRIUHVSRQVHVLQFDVHVWXG\DQGVRWKHVHUHVSRQVHVPD\UHSUHVHQWWKHYLHZV
of only a small number of the 12 young people whose opinions were canvassed.
,QÁXHQFHVRQVWD\LQJRQDWVFKRROLQDGGLWLRQWRWKRVHOLVWHGDERYHLQFOXGHG¶7RJHW
PRUHKLJKHUVZKLOHVWLOODWD\RXQJDJH·¶6R,FRXOGFRPSOHWHPRGXOHVDQG+LJKHUV·
DQG¶0\+LJKHUVDUHLPSRUWDQW·7KXVDFKLHYLQJTXDOLÀFDWLRQVZDVLPSRUWDQW
Organisational factors (routines LQWHUPVRI-RKQVRQ 6FKROHV·FXOWXUDOZHE 
did not deter pupils from wishing to have a taste of the college experience, high
approval rates being reported in case studies 1 and 2 of the opportunity to try out
college courses.
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CONCLUSION

This research was relatively small scale covering a total of 90 young people in two
secondary schools and two colleges. There are strong indications of issues that need
to be addressed by schools and colleges in the way they address the needs of these
young people.
2XUPDLQÀQGLQJLVSHUKDSVWKHVHOIHYLGHQWRQHWKDW\RXQJSHRSOHDSSUHFLDWH
being treated as adults and resent being treated like children. The behaviour of both
school teachers and college lecturers sometimes acts in opposition to this view of
young people. We have already reported above the comments of a school teacher
UHIHUULQJWR6DQG6SXSLOVDV¶WKHFKLOGUHQ·,QRWKHUUHVHDUFK )LQOD\ VFKRRO
VWDIIH[SUHVVHGFRQFHUQVDERXWFROOHJHV¶SRDFKLQJ·SXSLOVDQGFROOHJHVWDIIVSRNH
RIVFKRROV¶KDQJLQJRQ·WRSXSLOV<RXQJSHRSOHRIWR\HDUVROGGRQRWVHH
themselves as children. They do not see themselves as commodities to be poached
or hung on to. They do see themselves as rational actors making decisions based
on what they want. Sometimes what they want will be the security and comfort
of a school they know rather than college, even when they recognise some of the
EHQHÀWVWKDWFROOHJHOLIHRIIHUV7KHVHÀQGLQJVDUHQRWXQLTXHWRWKLVVWXG\$LQOH\
DQG%DLOH\  IRXQGDVLPLODUGLIIHUHQFHEHWZHHQWUHDWPHQWDWVFKRRODQGFROOHJH
in the South of England. For example they report college students mentioned being
treated as an adult at college citing symbolic factors such as calling the lecturers
E\WKHLUÀUVWQDPHQRWZHDULQJDXQLIRUPDQGFODVVHVQRWEHLQJFRPSXOVRU\ SDJH
 $UHVSRQGHQWWR$LQOH\DQG%DLOH\·VVXUYH\DOVRPHQWLRQHGEHLQJWUHDWHG¶OLNH
DEDE\·DWVFKRRO S DQGWKHIHHOLQJWKDWVFKRRORIIHUVPRUHVXSSRUWDQGVHFXULW\
H[HPSOLÀHGE\VWDWHPHQWVVXFKDVRQHLV¶ORRNHGDIWHU·PRUHDWVFKRRO S 
+HPVOH\%URZQ  KLJKOLJKWHGWKHLPSRUWDQFHRIWKHVHOILPDJH\RXQJSHRSOH
have of themselves and found that young people choose an institution in which the
FXOWXUHPDWFKHVWKLVVHOILPDJH SSDQG 
The pupils in the survey reported positive attitudes to colleges, and yet had
decided to stay on at school. Reported levels of interest in colleges were high, with
high positive response rates to questionnaire items about colleges being welcoming
places, where you are treated like an adult. There was also a high reported interest
in sampling college courses. If they are perceived also as welcoming places with
generally good reputations, why don’t more 16 to 18 year olds choose to attend them?
The two main reasons seem to be a reluctance to leave the security of school and a
perception that courses such as highers are better followed in school.
We would point to the high level of rationality among young people in their
curricular choices. We would point out that, throughout the secondary school
H[SHULHQFHWKHDIÀOLDWLRQVZLWKWKHLUSHHUVWKDWKDGEHHQIRVWHUHGLQSULPDU\VFKRRO
are weakened by sectioning classes. The conventional wisdom about peer-group
pressure among adolescents can perhaps be questioned as a result of this research.
,WVHHPVWKDW\RXQJSHRSOH·VGHFLVLRQVDUHQRWDOZD\VLQÁXHQFHGE\WKHLUSHHUJURXS
and they are capable of individual decision-making. Our survey showed that young
people have positive perceptions of colleges. They may, however, be a little wary
about testing those perceptions against the reality of college life. Perhaps with Higher
Still, when all courses can be studied at school, college or in a partnership of both,
colleges will more effectively get their message through to upper-school pupils and
the apparent resistance to attending college will be overcome.
2QHÀQGLQJLQWKHFDVHVWXG\ZLWKWKHODUJHVWVDPSOH   3DUN ZDVWKDW
SXSLOVVWURQJO\GLVDJUHHGZLWKWKHVWDWHPHQW´0\FDUHHUVWHDFKHUDGYLVHGPH
WRFRPH WRFROOHJH ·$FFRUGLQJWR3DUNWKLVFRQÀUPVWKHEHOLHIWKDWPDQ\LQ)(
have held for some time, that teachers do not seem to consider FE an appropriate
URXWHIRUWKHLUSXSLOV3DUN  VSHFXODWHVWKDWSHUKDSVWHDFKHUVDUHDZDUHRIWKH
SUHYDLOLQJFXOWXUHLQ)(DQGDUHLQÁXHQFHGE\WKLV
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Both the questionnaire responses and the analysis indicate a lack of trust and
cooperation between some school teachers and some college lecturers. During the
GHEDWHZKLFKSUHFHGHGWKH*HQHUDO7HDFKLQJ&RXQFLOGHFLVLRQWRDOORZTXDOLÀHG
college lecturers to teach in secondary schools in certain circumstances, a number
of contributions were made that illustrate the prejudices that do exist on both sides.
$Q)(PHPEHURIWKH*HQHUDO7HDFKLQJ&RXQFLOPDGHWKHFRPPHQW¶,GRKDYHD
quiet shudder when I see some of the things that are taught in schools. Do school
WHDFKHUVKDYHWKHTXDOLÀFDWLRQVWRWHDFKVRPH6FRWYHFPRGXOHV"·6WDWHPHQWVPDGH
by secondary school staff illustrated prejudices on their side. One head teacher
VXJJHVWHGWKDW¶7KHUHZDVDULVNWKDWVRPHOHFWXUHUVZRXOGEHWHDFKLQJEH\RQGWKHLU
FRPSHWHQFH5HFHQWÀQDQFLDOSUHVVXUHVRQFROOHJHVKDGVHHQDWWHPSWVWROXUHSXSLOV
who would have been better off at school.’ This statement not only questions the
competence of college lecturers, it also questions the competence of young people in
making their decisions about their futures. Another secondary school representative
RQWKH*HQHUDO7HDFKLQJ&RXQFLODOOHJHGWKDW¶7KHUHDUHPDQ\SHRSOHLQ)(WHDFKLQJ
VXEMHFWVLQZKLFKWKH\DUHQRWTXDOLÀHGDQGGHÀQLWHO\QRWWRWKHVWDQGDUGVZHZRXOG
ZLVKIRU· 7(66 ,WLVHVVHQWLDOIRUWKHSURYLVLRQRIDQLQWHJUDWHGVHUYLFHIRU
young people that steps are taken to improve cooperation and reduce prejudices on
both sides.
The perceptions and experience young people have of school and college culture
GRHVVHHPWRLQÁXHQFHWKHLUGHFLVLRQVDERXWZKHUHWRFRQWLQXHWKHLUHGXFDWLRQDIWHU
the compulsory years. The symbolic aspects of culture, particularly the extent to
which young people are treated as adults, and the security of the known culture
appear to be strong determinants in decision making. Are young people any different
from older people in this regard?
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